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Fun and engaging lessons for all students
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Our resources are standards- 
and research-based, and are aligned 
or correlated to College and Career 
Readiness standards, when appropriate.

We have developed products with 
prestigious Lesley University, a leading 
provider of teacher education in the nation.

Look for these icons! For over 40 years, Teacher Created Materials (TCM) 
has published innovative, imaginative, and award-
winning resources for teachers, parents, and students 
in all subject for grades Pre•K-12 worldwide.  In 2004, 
Shell Education was launched to introduce professional 
resource books designed by teachers for teachers.   
We strive to develop resources that equip teachers 
with the tools and strategies they need to motivate and 
empower students, making teaching more effective and 
learning more fun.

Teachers have come to trust and depend on the quality 
of our Shell Education professional and classroom 
resources to reach and engage all types of learners.   
Our driving vision is:

Please note that all prices, levels, specifications, publication 
dates, and availability are subject to change.
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What’s New

Resources teachers need and want!
Our new professional resources are designed to save teachers’ 
valuable time by including the tools and strategies they need to 
be successful in the classroom.  Each resource includes best 
classroom practices, evidence-based strategies that support 
today’s rigorous standards, and the latest research by experts in 
their respective fields.

Pages  
7 & 40

Page 17

Page 34

Page 34

Pages 13 & 44
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180 Days of Practice

180 Days of High-Frequency Words Grades K–2 • Ages 4–8
Helps students build reading skills and increase their ability to recognize sight words instantly.

8.5" x 11" • 216pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-1633-9 51633
First Grade 978-1-4258-1634-6 51634

Grade ISBN Item
Second Grade 978-1-4258-1635-3 51635

180 Days of Reading Grades K–6 • Ages 4–12
Helps students build reading skills with daily activities that provide short passages for students to 
practice comprehension, word study, and written responses to texts.

8.5" x 11" • 240–248pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-0921-8 50921
First Grade 978-1-4258-0922-5 50922
Second Grade 978-1-4258-0923-2 50923
Third Grade 978-1-4258-0924-9 50924

Grade ISBN Item
Fourth Grade 978-1-4258-0925-6 50925
Fifth Grade 978-1-4258-0926-3 50926
Sixth Grade 978-1-4258-0927-0 50927

180 Days of Language Grades K–6 • Ages 4–12
Helps students build grammar skills with daily practice of punctuation, capitalization, parts of speech, 
and spelling.

8.5" x 11" • 208pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-1172-3 51172
First Grade 978-1-4258-1166-2 51166
Second Grade 978-1-4258-1167-9 51167
Third Grade 978-1-4258-1168-6 51168

Grade ISBN Item
Fourth Grade 978-1-4258-1169-3 51169
Fifth Grade 978-1-4258-1170-9 51170
Sixth Grade 978-1-4258-1171-6 51171

180 Days of Writing Grades K–6 • Ages 4–12
Helps students build skills by practicing each step of the writing process including prewriting, 
drafting, revising, editing, and publishing.

8.5" x 11" • 216–224pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-1523-3 51523
First Grade 978-1-4258-1524-0 51524
Second Grade 978-1-4258-1525-7 51525
Third Grade 978-1-4258-1526-4 51526

Grade ISBN Item
Fourth Grade 978-1-4258-1527-1 51527
Fifth Grade 978-1-4258-1528-8 51528
Sixth Grade 978-1-4258-1529-5 51529

180 Days of Spelling and Word Study Grades K–6 • Ages 4–12
Helps students build their knowledge of spelling rules, conventions, and patterns.

8.5" x 11" • 208–240pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-3308-4 28628
First Grade 978-1-4258-3309-1 28629
Second Grade 978-1-4258-3310-7 28630
Third Grade 978-1-4258-3311-4 28631

Grade ISBN Item
Fourth Grade 978-1-4258-3312-1 28632
Fifth Grade 978-1-4258-3313-8 28633
Sixth Grade 978-1-4258-3314-5 28634

Fun daily practice workbooks to build skills quickly
Help students focus on key grade-level skills with daily activities that are quick and fun. These workbooks are 
perfect for extra practice at home or morning reviews in the classroom.
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180 Days of Practice
180 Days of Science Grades K–6 • Ages 4–12
Help students explore, learn, and understand each strand of science (physical, life, and Earth and 
space) and increase their knowledge of scientific practices.

8.5" x 11" • 208–216pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-1406-9 51406
First Grade 978-1-4258-1407-6 51407
Second Grade 978-1-4258-1408-3 51408
Third Grade 978-1-4258-1409-0 51409

Grade ISBN Item
Fourth Grade 978-1-4258-1410-6 51410
Fifth Grade 978-1-4258-1411-3 51411
Sixth Grade 978-1-4258-1412-0 51412

180 Days of Math Grades K–6 • Ages 4–12
Helps students practice algebraic thinking, numbers and operations, measurement and data, and 
geometry.

8.5" x 11" • 208pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-0803-7 50803
First Grade 978-1-4258-0804-4 50804
Second Grade 978-1-4258-0805-1 50805
Third Grade 978-1-4258-0806-8 50806

Grade ISBN Item
Fourth Grade 978-1-4258-0807-5 50807
Fifth Grade 978-1-4258-0808-2 50808
Sixth Grade 978-1-4258-0802-0 50802

180 Days of Problem Solving Grades K–6 • Ages 4–12
Helps students practice and improve critical-thinking and reasoning skills with visual models, 
multiple strategies, and multi-step, nonroutine word problems.

8.5" x 11" • 216–232pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-1612-4 51612
First Grade 978-1-4258-1613-1 51613
Second Grade 978-1-4258-1614-8 51614
Third Grade 978-1-4258-1615-5 51615

Grade ISBN Item
Fourth Grade 978-1-4258-1616-2 51616
Fifth Grade 978-1-4258-1617-9 51617
Sixth Grade 978-1-4258-1618-6 51618

180 Days of Geography Grades K–6 • Ages 4–12
Helps students improve geographic background knowledge, critical-thinking and reasoning skills 
and spatial skills. Activities support the five themes of geography.

8.5" x 11" • 208–216pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-3301-5 28621
First Grade 978-1-4258-3302-2 28622
Second Grade 978-1-4258-3303-9 28623
Third Grade 978-1-4258-3304-6 28624

Grade ISBN Item
Fourth Grade 978-1-4258-3305-3 28625
Fifth Grade 978-1-4258-3306-0 28626
Sixth Grade 978-1-4258-3307-7 28627

180 Days of Social Studies Grades K–6 • Ages 4–12
Helps students learn and understand the four social studies disciplines: geography, economics, 
civics, and history.

8.5" x 11" • 208–216pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-1392-5 51392
First Grade 978-1-4258-1393-2 51393
Second Grade 978-1-4258-1394-9 51394
Third Grade 978-1-4258-1395-6 51395

Grade ISBN Item
Fourth Grade 978-1-4258-1396-3 51396
Fifth Grade 978-1-4258-1397-0 51397
Sixth Grade 978-1-4258-1398-7 51398
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#51336—Rhythm & Rhyme Literacy Time 65

 

Lesson 8Itsy Bitsy Spider
Traditional Rhyme

The Itsy Bitsy spider 
Climbed up the water spout;
Down came the rain 
And washed the spider out.
Out came the sun 
And dried up all the rain;
And the Itsy Bitsy spider Climbed up the spout again.

Rhythm & Rhyme Literacy Time
by Timothy Rasinski, Karen McGuigan Brothers, and Gay Fawcett 
Grades K–3
Introduce grade-appropriate poetry to build phonemic and phonological awareness, 
improve collaborative learning skills, and develop comprehension and fluency with 
this standards-based resource.

8.5" × 11" • 144pp. • $15.99 each
Level ISBN Item
Kindergarten 978-1-4258-1336-9 51336

Level 1 978-1-4258-1337-6 51337

Level ISBN Item
Level 2 978-1-4258-1338-3 51338

Level 3 978-1-4258-1339-0 51339

Foundational Skills 

Phonics
Grades Pre·K–2
Support students’ phonetic development as they practice key grade-level phonics 
skills with engaging activity pages that are research based and aligned to College 
and Career Readiness standards.

8.5" × 11" • 96pp. + CD • $12.99 each
Level ISBN Item
Pre-Kindergarten 978-1-4258-1094-8 51094
Kindergarten 978-1-4258-1096-2 51096

Level ISBN Item
First Grade 978-1-4258-1098-6 51098
Second Grade 978-1-4258-1100-6 51100

Practice, Assess, Diagnose

180 Days of High-Frequency Words
Grades K–2 • Ages 4–8
Provides daily practice to build students’ knowledge of high-frequency words. 
Helps students build reading skills and increase their ability to recognize sight 
words instantly.

8.5" × 11" • 216pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-1633-9 51633
First Grade 978-1-4258-1634-6 51634

Grade ISBN Item
Second Grade 978-1-4258-1635-3 51635

Practice, Assess, Diagnose

180 Days of Reading
Grades K–6 • Ages 4–12
Builds reading skills with daily activities that provide short passages for students 
to practice comprehension, word study, and written responses to texts.

8.5" × 11" • 240–248pp. +  Digital Resources • $22.99 each 
Grade ISBN Item
Kindergarten 978-1-4258-0921-8 50921
First Grade 978-1-4258-0922-5 50922
Second Grade 978-1-4258-0923-2 50923
Third Grade 978-1-4258-0924-9 50924

Grade ISBN Item
Fourth Grade 978-1-4258-0925-6 50925
Fifth Grade 978-1-4258-0926-3 50926
Sixth Grade 978-1-4258-0927-0 50927

www.tcmpub.com/librarians | 877-777-3450www.tcmpub.com/librarians | 877-777-3450
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Procedure
1. Explain to children that they will play 

a rhyming game.  Begin by showing 

a card and naming the picture.  Have 

children look on their Rhyming Boards 

for a picture that rhymes with the card 

chosen.

2. Have children take turns drawing 

cards and naming the objects on the 

cards aloud as they look for a match.  

Have the group place markers on 

the rhyming picture on their Rhyming 

Boards.

3. Children should continue until all of 

the cards are used to match items 

on their Rhyming Boards.  Comment 

on the rhyming pairs that children 

have identi� ed.

Extension

Have children use the Rhyming Card 

Template found on the Digital Resource 

CD (� lename: rhymingcardstemplate.pdf)

to draw their own rhyming cards.  Put 

children in pairs and ask them to play 

Memory.  They can place all of their cards 

facedown and take turns � ipping them over 

to create a match.

Home Connection

Send home the Family 

Letter (page 198) inviting 

children to notice rhyming 

objects at home and to 

share them with the class.

Rhyming Board

Standard

Knows rhyming sounds and 

simple rhymes

Overview

Children draw a card from a 

pile and match the card to a 

corresponding image on a board 

based on rhyming.

Materials
 • Rhyming Cards (page 53)

 • Rhyming Boards 

(pages 54–56)

 • game markers (e.g., buttons, 

pennies)

Preparation Note

Make copies of and cut out the 

Rhyming Cards (one set per 

group) and Rhyming Boards (one 

board per child).

#51019—Successful Centers 

© Shell Education

52

Rhyming Cards

© Shell Education  

#51019—Successful Centers
53

Purposeful Play for Early Childhood 
Phonological Awareness
by Hallie Kay Yopp and Ruth Helen Yopp 
Grades Pre·K–1
This resource contains 70 activities designed to help students 
detect and manipulate the sounds of language. Every activity 
provides fun ways for children to interact with language while 
offering explicit support for developing phonological awareness. 
Digital resources, such as templates, letters, picture cards, and 
more, are included. 

8.5" × 11" • 192pp. + CD • ISBN 978-1-4258-0665-1 • Item 50665 • $29.99

Successful Centers
Standards-Based Learning Centers that Work
by Lisa B. Fiore
Grades Pre·K–1
This developmentally appropriate classroom resource 
incorporates current research into its 70 ready-to-use centers. 
Teachers can implement and manage these interactive centers 
right away.

8.5" × 11" • 208pp. + CD • ISBN 978-1-4258-1019-1 • Item 51019 • $21.99

Managing an Early Childhood Classroom
by Wendy Koza 
Grades Pre·K–2
This book examines the ‘nuts and bolts’ of creating and managing 
a developmentally appropriate early childhood classroom and 
includes teacher tips and management suggestions. Create a 
quality program that will lead to many years of success for all 
children in the class.

8.5" × 11" • 240pp. • ISBN 978-1-4258-0635-4 • Item 50635 • $24.99

a “framework that addresses the needs of young people and helps to 

align and coordinate school programs and programming” (CASEL n.d.). 

CASEL has established five interrelated core competencies essential 

to the development of SEL skills: self-awareness, self-management, 

social awareness, relationship skills, and responsible decision-making 

(figure 1.1).

Few would argue against the value of instilling these types of skills 

in students. However, the methods and strategies implemented 

to cultivate such skills have become the subject of much debate. 

These are areas we will continue to explore in subsequent chapters 

HOMES AND COMMUNITIES
SCHOOLS

CLASSROOOMS

SEL CURRICULUM AND INSTRUCTIO

N

SCHOOL PRACTICE AND POLICIES

FAMILY AND COMMUNITY PARTNERSHIPS

SELF-
AWARENESS 

SELF-

MANAGEMENT 

SOCIAL 
AND 

EMOTIONAL 

LEARNING
SOCIAL

AWARENESS

RELATIONSHIP
SKILLS 

RESPONSIBLE

DECISION
MAKING

Figure 1.1

38

©CASEL 2017

100743_9781493888320_Social Emotional_INT.indd   38

5/30/19   9:44 AM

Creating Social and Emotional Learning 
Environments
by Amy Cranston 
Foreword by Bryan Cranston and Michael Funk
All Grades
Provides educators with an easy-to-use, comprehensive resource to support 
the pedagogy and research behind social and emotional learning (SEL). It 
combines leading research, practical classroom applications, and useful 
ideas to bridge many learning environments. The Mindful Moments allow 
readers to reflect on their own experiences and make connections between 
the text and their teaching practices.

7" x 9" • 152pp. • ISBN 978-1-4938-8832-0 • Item 100743 • $29.99 

New

www.tcmpub.com/librarians | 877-777-3450
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Great Works Instructional Guides for Literature

Explore classic and popular literature
Inspire a love for reading with some of the most 
beloved literary works, many of which are Newbery 
Medal winners and favorites from generations past. 
These comprehensive instructional guides enhance 
students’ literary experiences with the exploration of 
rich, complex literature. Lessons include the following 
research-based strategies:

 ➤ Close reading
 ➤ Text-dependent 

questions
 ➤ Leveled comprehension 

questions
 ➤ Text-based vocabulary 

practice

 ➤ Cross-curricular activities
 ➤ Response-to-literature 

writing prompts
 ➤ Diverse and relevant 

assessments

Great Works 
Instructional Guides for Literature

8.5" x 11" • 72pp. • $9.99 each
Title English ISBN Item Spanish ISBN Item

Suggested Grade Levels K–3

Alexander and the Terrible, Horrible,  
No Good, Very Bad Day

978-1-4807-6910-6 40108

Are You My Mother? 978-1-4258-8963-0 40000 978-1-4258-1749-7 51749

Cat in the Hat, The 978-1-4258-8954-8 40011

Day the Crayons Quit, The 978-1-4807-8506-9 40015 978-1-4258-1751-0 51751

Fire Cat, The 978-1-4807-6911-3 40109

Frog and Toad Together Honor 978-1-4258-8964-7 40001

Great Kapok Tree, The 978-1-4258-8958-6 40105

Green Eggs and Ham 978-1-4258-8965-4 40002

Henry and Mudge: The First Book 978-1-4258-8959-3 40106 978-1-4258-1750-3 51750

Hi! Fly Guy 978-1-4258-8956-2 40010

Hundred Dresses, The Honor 978-1-4258-1721-3 51721 978-1-4258-1752-7 51752

If You Give . . . Series Guide 978-1-4807-6991-5 40012

Last Stop on Market Street Newbery 978-1-4258-1647-6 51647 978-1-4258-1748-0 51748

Little Bear 978-1-4258-8966-1 40003

Magic Tree House Series 978-1-4807-8510-6 40112

Mitten, The 978-1-4258-8967-8 40004

My Father's Dragon Honor 978-1-4258-8968-5 40100 978-1-4258-1753-4 51753

One and Only Ivan, The Newbery 978-1-4258-8969-2 40101 978-1-4258-1754-1 51754

Owl at Home 978-1-4258-8957-9 40009

Pigeon Books, The 978-1-4807-6992-2 40013

Poppleton in Winter 978-1-4258-8961-6 40006

Put Me in the Zoo 978-1-4258-8962-3 40007

Sarah, Plain and Tall Newbery 978-1-4258-8970-8 40102

Stories Julian Tells, The 978-1-4258-8971-5 40103

Thunder Boy Jr. 978-1-4258-1720-6 51720

Very Hungry Caterpillar, The 978-1-4258-8972-2 40008

Suggested Grade Levels 3–5

Because of Winn-Dixie Honor 978-1-4258-8955-5 40218 978-1-4258-1755-8 51755

Charlotte's Web Honor 978-1-4807-6995-3 40219

Freckle Juice 978-1-4807-6993-9 40110

How to Eat Fried Worms 978-1-4807-6994-6 40104

In the Year of the Boar and  
Jackie Robinson

978-1-4258-1719-0 51719

Newbery = Based on Newbery Medal Winner 
Honor = Based on Newbery Honor Book

29

© Shell Education 

#40012—Instructional Guide: If You Give . . . Series Guide

Name  �������������������������������������
If You Give a Moose a Muffin

Language Learning—

Contraction Match Up

Directions: Below are contractions used in If You Give 

a Moose a Muffin.  A contraction is a word that uses 

an apostrophe to replace one or more missing letters.  

Match each contraction to the two words that it is 

based on. 

Directions: Use one of these contractions in a sentence.

he’ll
it will

you’ll
he is

he’s
they are

they’re
he will

it’ll
you will

If You Give.. Series

56 #40225—Instructional Guide: The Hunger Games 
© Shell Education

Chapters 22Ñ27 Name 

Date 

During-Reading Vocabulary Activity
Directions: As you read these chapters, choose five important words from the story.  Then, use those five words to complete this word flow chart.  On each arrow, write a vocabulary word.  In the boxes between the words, explain how the words connect.  An example for the words wits and instigator has been done for you.

insti
gator

Katniss quickly 
used her wits 
and acted as 
the instigator 
of the plan to 
eat poisonous 
berries to end 
the Games.

w
its

The Hunger Games
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Great Works Instructional Guides for Literature

Great Works 
Instructional Guides for Literature

8.5" x 11" • 72pp. • $9.99 each
Title ISBN Item

Suggested Grade Levels 4–8

A Wrinkle in Time Newbery 978-1-4258-8990-6 40217

Adventures of Tom Sawyer, The 978-1-4258-8973-9 40200

Bound 978-1-4258-1769-5 51769

Boy in the Striped Pajamas, The 978-1-4807-8507-6 40222

Bridge to Terabithia Newbery 978-1-4258-8974-6 40201

Bud, Not Buddy Newbery 978-1-4258-8975-3 40202

Crossover, The Newbery 978-1-4258-1648-3 51648

Dark Is Rising, The Honor 978-1-4258-8976-0 40203

Dragonwings Honor 978-1-4258-8977-7 40204

Esperanza Rising 978-1-4807-8512-0 40224

Flora & Ulysses: The Illuminated Adventures Newbery 978-1-4807-8234-1 40111

Giver, The Newbery 978-1-4258-8978-4 40205

Hatchet Honor 978-1-4258-8979-1 40206

Holes Newbery 978-1-4258-8980-7 40207

Hunger Games, The 978-1-4807-8515-1 40225

Island of the Blue Dolphins Newbery 978-1-4258-8981-4 40208

Lion, the Witch and the Wardrobe, The 978-1-4807-6913-7 40121

M.C. Higgins, the Great Newbery 978-1-4258-8982-1 40209

Maniac Magee Newbery 978-1-4258-8983-8 40210

My Brother Sam Is Dead Honor 978-1-4258-8984-5 40211

Number the Stars Newbery 978-1-4258-8985-2 40212

Out of My Mind 978-1-4807-8511-3 40223

Roll of Thunder, Hear My Cry Newbery 978-1-4258-8987-6 40214

Tuck Everlasting 978-1-4258-8988-3 40215

Watsons Go to Birmingham–1963, The Honor 978-1-4258-8989-0 40216

Westing Game, The Newbery 978-1-4807-8518-2 40221

Suggested Grade Levels 9–12

Fahrenheit 451 978-1-4258-8992-0 40301

Great Gatsby, The 978-1-4258-8993-7 40302

Hamilton: An American Musical 978-1-4258-1695-7 51695

Lord of the Flies 978-1-4807-8516-8 40305

Odyssey, The 978-1-4258-8994-4 40303

Of Mice and Men 978-1-4807-8508-3 40300

Outsiders, The 978-1-4258-8995-1 40304

Their Eyes Were Watching God 978-1-4258-8997-5 40306

To Kill a Mockingbird 978-1-4258-8999-9 40308

Newbery = Based on Newbery Medal Winner 
Honor = Based on Newbery Honor Book

41© Shell Education 40217—Instructional Guide: A Wrinkle in Time

Name   

Date   

Chapters 1–2

Close Reading the Literature
Directions:  Closely reread the section at the end of chapter 1 beginning with 
“Darry didn’t deserve to work like an old man” and continue until the end of the 
chapter.  Read each question and then revisit the text to find the evidence that 
supports your answer.

 1. Use the text to describe how Darry’s life could have been different if 
his parents had not died in a car accident.

   ______________________________________________________________

   ______________________________________________________________

   ______________________________________________________________

 2. In what ways does the text support the idea that Ponyboy is a worrier?

   ______________________________________________________________

   ______________________________________________________________

   ______________________________________________________________

   ______________________________________________________________

 3. In the last paragraph, Ponyboy sees both of his brothers as “non-
human,” but in very different ways.  Explain this comparison using  
the text.   

   ______________________________________________________________

   ______________________________________________________________

   ______________________________________________________________

   ______________________________________________________________

 4. Ponyboy thinks Soda is wrong about Darry loving him.  Why does 
Ponyboy feel the need to lie to himself?  Use the text to support your 
answer. 

   ______________________________________________________________

   ______________________________________________________________

   ______________________________________________________________

Text-based assessments 
prepare students 
for today's rigorous 
standardized tests.

A Wrinkle in Time
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Excerpt from

The Book of Nature Myths:

Why the Bear Has a Short Tail
by Florence Holbrook

One frosty morning when the fox was traipsing up the road with some fish, he 
encountered the bear.

“Good morning, Mr. Fox,” said the bear in polite greeting.

“Good morning, Mr. Bear,” replied the fox equally pleasantly.  “The morning is all the brighter because I have met you.”

“Those are exceptionally 
delicious-looking fish, Mr. Fox,” said the 
bear.  “I have not had the opportunity to eat 
such fish for many a day.  Where did you 
happen to find them?”

“I have been fishing, Mr. Bear,” answered 
the fox.

“If I could catch such fish as those, I 
should like to go fishing, but I do not know 
how to fish.”

“It would be very easy for someone as 
impressive as you to learn, Mr. Bear,” said 
the fox, the flattery dripping from his words 
like water from the damp fish.  “You are so 
big and strong that you can do anything.”

“Will you be so kind as to teach me, Mr.  
Fox?” asked the bear.

“I would not tell just anybody, but you are such a good friend that I will teach 
you.  Come to this pond, and I will show you how to fish through the ice.”

So the fox and the bear went to the frozen pond, and the fox showed the bear how to make a hole in the ice.

© Shell Education #50988—Leveled Texts for Classic Fiction:  Humor 83

Leveled Texts
Leveled Texts for Classic 
Fiction and the Content Areas
Grades 1–12
Build content-area literacy for all students 
with these leveled texts resources. Each book 
contains fifteen passages that have been 
expertly leveled at four reading levels. Teachers 
can focus on the same content for the whole 
class while providing each student with a 
passage written at their reading level to boost 
confidence and increase comprehension skills.

8.5" × 11" • 144–152pp. + Digital Resources • $39.99 each

Leveled Texts for Classic Fiction 
Grades 3–12

★ 1.5–2.2 ● 3.0–3.5 ■ 4.5–5.2 ▲ 6.5–7.2
Title ISBN Item Price
Adventure 978-1-4258-0983-6 50983 $39.99
Fantasy and Science Fiction 978-1-4258-0984-3 50984 $39.99
Historical Fiction 978-1-4258-0986-7 50986 $39.99
Humor 978-1-4258-0988-1 50988 $39.99
Mystery 978-1-4258-0985-0 50985 $39.99
Mythology 978-1-4258-0987-4 50987 $39.99
Shakespeare 978-1-4258-0982-9 50982 $39.99
Complete 7-Book Set 978-1-4258-1069-6 51069 $279.99

Leveled Texts for Mathematics 
Grades 3–12

★ 1.5–2.2 ● 3.0–3.5 ■ 5.0–5.5 ▲ 6.5–7.2
Title ISBN Item Price
Algebra and Algebraic Thinking 978-1-4258-0716-0 50716 $39.99
Data Analysis and Probability 978-1-4258-0755-9 50755 $39.99
Fractions, Decimals, and 
Percents

978-1-4258-0785-6 50785 $39.99

Geometry 978-1-4258-0717-7 50717 $39.99
Measurement 978-1-4258-0754-2 50754 $39.99
Number and Operations 978-1-4258-0715-3 50715 $39.99
Complete 6-Book Set 978-1-4258-0564-7 50564 $239.99

Leveled Texts for Science 
Grades 4–12

★ 1.5–2.2 ● 3.0–3.5 ■ 4.5–5.2 ▲ 6.5–7.2
Title ISBN Item Price
Earth and Space Science 978-1-4258-0160-1 50160 $39.99
Life Science 978-1-4258-0162-5 50162 $39.99
Physical Science 978-1-4258-0161-8 50161 $39.99
Complete 3-Book Set 978-1-4258-0587-6 50587 $119.99

Leveled Texts for Social Studies 
Grades 1–8

★ 1.0–1.8 ● 1.9–2.4 ■ 2.9–3.9 ▲ 4.2–5.2
Title ISBN Item Price
American Biographies 978-1-4258-0894-5 50894 $39.99
Symbols, Monuments, and 
Documents

978-1-4258-0896-9 50896 $39.99

Leveled Texts for Social Studies 
Grades 4–12

★ 1.5–2.2 ● 3.0–3.5 ■ 4.5–5.2 ▲ 6.5–7.2
Title ISBN Item Price
Early America 978-1-4258-0081-9 50081 $39.99
Expanding and Preserving 
the Union

978-1-4258-0082-6 50082 $39.99

The 20th Century 978-1-4258-0084-0 50084 $39.99
World Cultures Through Time 978-1-4258-0083-3 50083 $39.99
Complete 6-Book Set  
(Includes grades 1–8 and 4–12)

978-1-4258-1070-2 51070 $239.99

Symbols behind the page numbers represent the 
reading level range of each text to help teachers 
differentiate instruction.

Perfect 
to support 
students at 

various reading  
levels!

Excerpt from

The Book of Nature Myths:

Why the Bear Has a Short Tail

by Florence Holbrook

One cold morning the fox was coming up the road with some fish.  There he met 

the bear.

“Good morning, Mr. Fox,” said the bear.

“Good morning, Mr. Bear,” said the fox.  “The morning is brighter because I have 

met you.”

“Those are very good fish, Mr. Fox,” said 

the bear.  “I have not eaten such fish for 

many a day.  Where do you find them?”

“I have been fishing, Mr. Bear,” answered 

the fox.

“If I could catch such fish as those, I 

should like to go fishing.  But I do not know 

how to fish.”

“It would be very easy for you to learn, 

Mr. Bear,” said the fox.  “You are so big and 

strong!  You can do anything.”

“Will you teach me, Mr. Fox?” asked 

the bear.

“I would not tell everybody.  But you are such a good friend that I will teach you.  

Come to this pond.  I will show you how to fish through the ice.”

So the fox and the bear went to the frozen pond.  The fox showed the bear how to 

make a hole in the ice.
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One cold morning the fox was coming up the road with some fish.  There he met 

the bear.

“Good morning, Mr. Fox,” said the bear.

“Good morning, Mr. Bear,” said the fox.  “The morning is brighter because I have 

met you.”

“Those are very good fish, Mr. Fox,” said 

the bear.  “I have not eaten such fish for 

many a day.  Where do you find them?”

“I have been fishing, Mr. Bear,” answered 

the fox.

“If I could catch such fish as those, I 

should like to go fishing.  But I do not know 

how to fish.”

“It would be very easy for you to learn, 

Mr. Bear,” said the fox.  “You are so big and 

strong!  You can do anything.”

“Will you teach me, Mr. Fox?” asked 

the bear.

“I would not tell everybody.  But you are such a good friend that I will teach you.  

Come to this pond.  I will show you how to fish through the ice.”

So the fox and the bear went to the frozen pond.  The fox showed the bear how to 

make a hole in the ice.

© Shell Education #50988—Leveled Texts for Classic Fiction:  Humor 79

Excerpt from

The Book of Nature Myths:

Why the Bear Has a Short Tail
by Florence Holbrook

One frosty morning when the fox was traipsing up the road with some fish, he 
encountered the bear.

“Good morning, Mr. Fox,” said the bear in polite greeting.

“Good morning, Mr. Bear,” replied the fox equally pleasantly.  “The morning is all the brighter because I have met you.”

“Those are exceptionally 
delicious-looking fish, Mr. Fox,” said the 
bear.  “I have not had the opportunity to eat 
such fish for many a day.  Where did you 
happen to find them?”

“I have been fishing, Mr. Bear,” answered 
the fox.

“If I could catch such fish as those, I 
should like to go fishing, but I do not know 
how to fish.”

“It would be very easy for someone as 
impressive as you to learn, Mr. Bear,” said 
the fox, the flattery dripping from his words 
like water from the damp fish.  “You are so 
big and strong that you can do anything.”

“Will you be so kind as to teach me, Mr.  
Fox?” asked the bear.

“I would not tell just anybody, but you are such a good friend that I will teach 
you.  Come to this pond, and I will show you how to fish through the ice.”

So the fox and the bear went to the frozen pond, and the fox showed the bear how to make a hole in the ice.
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Symbols behind the page numbers represent the reading level range of  
each text to help teachers differentiate instruction.

● Below Grade Level      ■ At Grade Level      ▲ Above Grade Level
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SEP 51630—Leveled Texts for Third Grade

Science TextsStates of MatterMatter can take the form of a solid, a liquid, or a gas.  Each state of matter has its own unique properties.

Solids
Solids can be hard or soft, big or small. Wood is solid matter. Plastic, metal, stone, bone, straw, sand, and crackers are additional examples. Human-made solids include everything from computers to keys to the clothes you wear. Ice, the solid state of water, is a familiar solid. Objects in a solid state don’t change shape easily because their molecules do not move very freely.

Liquids
Unlike solids, liquids do change shape. They can flow, pour, and even be spilled because they change their shape to fill the space around them. Milk, oil, and ink are all liquids. Have you ever accidently knocked over a cup of juice? Most likely, it came flowing out of the cup and spilled all over the place. It may have run off the table and onto the floor because liquid flows freely. Water is the most common liquid found on Earth. It doesn’t have a definite shape, like ice has. Instead, it takes the shape of its container. If there isn’t a container, water keeps flowing, just like the spilled juice. Water is made of the same molecules found in ice, but the molecules in water move more freely.
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Science Texts

States of Matter
Matter can take the form of a solid, a liquid, or 

a gas.  Each state of matter has its own unique 
properties.

Solids
Solids can be hard or soft. They 

can be big or small. Wood is 
solid matter. Plastic, metal, stone, 
bone, straw, sand, and crackers 
are all solids. Human-made solids 
include everything from computers 
to keys to the clothes you wear. Ice 
is a familiar solid. It is the solid state 
of water. Objects in a solid state don’t 
change shape easily.

Liquids
Unlike solids, liquids do change shape. 

They can flow, pour, and even be spilled. 
They change their shape to fill the space 
around them. Milk, oil, and ink 
are all liquids. Have you ever 
accidently knocked over a cup of 
juice? Most likely, it came flowing 
out of the cup and spilled all over the 
place. It may have run off the table and 
onto the floor. This is because liquid 
flows freely. Water is the most common 
liquid found on Earth. It doesn’t have 
a definite shape, like ice has. Instead, it 
takes the shape of its container. If there 
isn’t a container, water keeps flowing, 
just like the spilled juice. Water is made of 
the same molecules found in ice. But the 
molecules in water move more freely.

Leveled Texts
Leveled Texts Grade-Level Series
Grades K–5
Engage and inspire students to read with leveled 
passages written at their level. Each book contains 
five leveled passages for each content area: 
language arts, mathematics, science, and social 
studies, each written at three different reading 
levels. Teachers can focus on the same content for 
the whole class while providing each student with 
a passage written at their reading level to boost 
confidence and increase comprehension skills.

8.5" × 11" • 144pp. + Digital Resources • $39.99 each
Grade ISBN Item
Grade K 978-1-4258-1627-8 51627
Grade 1 978-1-4258-1628-5 51628
Grade 2 978-1-4258-1629-2 51629
Grade 3 978-1-4258-1630-8 51630
Grade 4 978-1-4258-1631-5 51631
Grade 5 978-1-4258-1632-2 51632

Leveled Text-Dependent Question Stems for the Content Areas
All Grades
Teachers can focus on the same content for the whole class while providing the appropriate leveled 
question for each student. Text-dependent question stems allow students to analyze details within 
the text including word choice and sentence structure, as well as broader concepts such as point 
of view, and author’s purpose. Teachers can quickly choose question stems written at a variety of 
levels for grade ranges K–1, 2–4, 5–8, and 9–12.

8.5" × 11" • 160pp. • $19.99 each
Content Area ISBN Item
Language Arts 978-1-4258-1475-5 51475

Mathematics Problem Solving 978-1-4258-1644-5 51644

Science 978-1-4258-1645-2 51645

Social Studies 978-1-4258-1646-9 51646

Strategies for Building Text-Dependent Questions
by Jessica Hathaway
All Grades
Support teachers as they build their own text-dependent questions to enhance learning, engage 
students’ critical-thinking skills, and increase comprehension. This resource provides teachers with 
sample text-dependent questions/prompts and sample literary and informational text passages for 
grades K–12, along with corresponding questions/prompts.

8.5" × 11" • 272pp. + Digital Resources • ISBN 978-1-4258-1449-6 • Item 51449 • $45.99
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Inference 

Informational Text 

Your brain is a soft organ. It is inside your 

head. The bone around your brain is called 

your skull. Your skull protects your brain. 

Your brain controls your body. It stores 

information in your memory. This is how 

you learn. It also tells your muscles when to 

move. It moves your legs when you run. It 

even tells your eye muscles when to blink! 

Your feelings also 

come from your brain. 

How do you feel when 

you cut your fi nger? 

Your brain sends out a 

signal that makes you 

feel the pain from the 

cut. It also controls 

your mood. It makes 

you feel happy, sad, or 

scared. Your brain is 

very important!

The Brain

COMPLEXITY

LO
W

H
IG
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Analyzing Meaning and Making a Plan 

Use these question stems to develop your own questions for students. 

What do you need to find out?

What do you know that will help you?

What will you do first?

What information in the problem is not needed?

What words tell you what to do?

How is this problem like another problem you have solved?  How can 

that help you?

Could you use _____ to solve this problem?  Why/why not?

What does the (diagram/picture/graph/chart) tell you?

What do you think the answer will be?  Would this answer make 

sense?

Does your answer make sense?  Why or why not?

51644—Leveled Text-Dependent Question Stems: Mathematics Problem Solving 
© Shell Education

12

Analyzing Meaning  

and Making a Plan
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Science Texts

States of Matter
Matter can take the form of a solid, a liquid, or 

a gas. Each state of matter has its own unique 

properties.

Solids
Solids can be hard or soft. They 

can be big or small. Wood is 

solid matter. Plastic, metal, straw, 

and sand are all solids. Human-

made solids include everything 

from computers to clothes. Ice is 

a common solid. It is the solid state 

of water. Objects in a solid state don’t 

change shape easily.

Liquids
Unlike solids, liquids do change shape. 

They can flow, pour, and even spill. They 

change their shape to fill the space around 

them. Milk, oil, and ink are all liquids. 

Have you ever knocked over 

a cup of juice? It probably 

came flowing out of the cup 

and spilled. It may have run off 

the table and onto the floor. This is 

because liquid flows freely. Water 

is the most common liquid found 

on Earth. It doesn’t have a definite 

shape. Instead, it takes the shape of 

its container. If there isn’t a container, 

water keeps flowing. Water is made of 

the same molecules found in ice. But the 

molecules in water move more freely.
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Science Texts
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shape. Instead, it takes the shape of 

its container. If there isn’t a container, 
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Science Texts

States of Matter
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They can flow, pour, and even be spilled. 
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around them. Milk, oil, and ink 
are all liquids. Have you ever 
accidently knocked over a cup of 
juice? Most likely, it came flowing 
out of the cup and spilled all over the 
place. It may have run off the table and 
onto the floor. This is because liquid 
flows freely. Water is the most common 
liquid found on Earth. It doesn’t have 
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Science TextsStates of MatterMatter can take the form of a solid, a liquid, or a gas.  Each state of matter has its own unique properties.

Solids
Solids can be hard or soft, big or small. Wood is solid matter. Plastic, metal, stone, bone, straw, sand, and crackers are additional examples. Human-made solids include everything from computers to keys to the clothes you wear. Ice, the solid state of water, is a familiar solid. Objects in a solid state don’t change shape easily because their molecules do not move very freely.
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Leveled Questions 
Grades: K–2

Wondrous Weather

Differentiation 
Management Tip
Begin by getting your 
above-grade-level and 
on-grade-level students 
working in their groups 
and assign anchor 
activities.  Then, you can 
take more time to meet 
with the below-grade-
level groups and English 
language learners.  Read 
their activity sheets to 
them so they can better 
comprehend the activities.

Skills Summary
Science Content
Weather and seasons

Differentiation Strategy
Leveled questions  
(See pages 108–109 for 
more information.)

Overview of Activity
 Ñ Students will listen to a story about seasons and will be 

divided into four groups.  Each group will be assigned 
one season.  Each group will make a poster about their 
assigned season.

 Ñ Students will share the posters and further discuss 
weather and how it changes throughout the seasons, as 
well as daily.  Students will keep a daily record of the 
weather for a week.

 Ñ Students will be divided into groups according to their 
ability levels and be given leveled questions about 
weather.

How This Strategy Benefits Students
 Ñ Students who are above grade level benefit from 

leveled questions because the questions challenge these 
student to use their analytical and creative thinking 
abilities.

 Ñ On-grade-level students benefit from leveled questions 
because these students are challenged to analyze 
problems at their level of development.

 Ñ Leveled questions help below-grade-level students 
because they can be guided by the questions to develop 
new understandings.

 Ñ Using leveled questions with English language 
learners help them understand new concepts with 
guidance.

Learning Standards
 Ñ Students will demonstrate an understanding that 

short-term weather conditions can change daily.

 Ñ Students will know that weather patterns change over 
the seasons.

113© Shell Education #50014 (i4081)—Differentiation Strategies for Science

Student Reproducibles Leveled Questions

Name  _____________________________________________________

Daily Weather
Directions:  Record the daily weather below.

 1. Color in the correct box for the weather each day.

Sunny Cloudy Rainy Snowy Windy

Monday

Tuesday

Wednesday

Thursday

Friday

 2. Write the temperature for each day.

Temperature

Monday

Tuesday

Wednesday

Thursday

Friday

#50640 (i4011)—Applying Differentiation Strategies © Shell Education106

Kaplan’s Depth and Complexity Overview (cont.)
Steps for Using Kaplan’s Depth and Complexity to Differentiate
 1. Pick the grade level objective you will be covering.

 2. Decide upon the specific skills, concepts, or generalizations to be learned.  

 3. Use the definitions on Kaplan’s Categories of Depth and Kaplan’s Categories of 
Complexities (pages 101–102 and 104) and the guide below to write leveled assignments 
for students.  The assignments should connect the objective of the lesson with the specific 
skills, concepts, or generalizations.  

 Ñ English Language Learners—The icons that correlate with Kaplan’s definitions 
will be a great help to these special learners.  Be sure to point out these icons and talk 
about them with the class.   

 Ñ Below Grade Level—Language of the Disciplines, Details, and Rules
 - Language of the Disciplines:  What is the language used by specialists in this 
  particular discipline? 
 - Details:  What are the details about this topic?
 - Rules:  What are the rules that govern the discipline?

 Ñ On Grade Level—Patterns, Trends, Unanswered Questions, and Big Ideas
 - Patterns:  What are the patterns that keep recurring over time?
 - Trends:  What are the trends and their influences?
 - Unanswered Questions:  How can we find the unanswered questions of the 
  content?
 - Big Ideas:  What are the big ideas that govern the study of this discipline?

 Ñ Above Grade Level—Ethics, Over Time, Points of View, and Interdisciplinary 
Connections

 - Ethics:  What are the ethics relating to the topic?
 - Over Time:  How can we make connections and understand interactions over time?
 - Points of View:  What are the elements from several perspectives that include 
  viewpoints from philosophers, futurists, critics, historians, etc.?
 - Interdisciplinary Connections:  What are the cross-curricular connections of the 

topic?  

 4. Assess students using classroom discussions, quizzes, tests, or journal entries.  Use this as 
a pre-assessment to place students into ability groups for this objective.

 5. Distribute the assignment sheets to the appropriate students and proceed with the lessons.
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Leveled Questions 

Grades: 6–8

Discovering Variables

Differentiation 

Management Tip

Use the student created 

flash cards as a quick quiz 

pre-assessment.  This 

way, you will accurately 

place your students with 

the correct leveled activity 

sheets during the lesson.

Skills Summary

Mathematics Content

Variables and combining 

like terms

Differentiation Strategy

Leveled questions  

(See pages 58–59 for more 

information.)

Overview of Activity

 Ñ After a brief discussion about the order of operations, 

the term variables, and the instruction simplify, students 

will be placed in groups based on their ability levels to 

discover how to combine like terms.

 Ñ A whole class review on combining terms will take 

place after students complete the activity.

 Ñ Students will use their knowledge of combining like 

terms to create problems of their own.

How This Strategy Benefits Students

 Ñ Above-grade-level students will benefit from this 

strategy because it will encourage them to be conscious 

of their thinking.  Are they answering the questions that 

challenge them the most?  Often, this form of teaching 

will help these students take responsibility for their own 

learning.

 Ñ On-grade-level students will benefit from this strategy 

because it challenges them to not only work on the 

questions they can answer, but also to work toward the 

questions that will provide challenges for them.

 Ñ Below-grade-level students will benefit from this 

strategy because the questions they answer provide the 

basis for what everyone needs to know. 

 Ñ Leveled questions benefit English language learners 

because the language is scaffolded to help them better 

understand what is expected to complete the activity. 

Learning Standards

 Ñ Students simplify expressions by combining like terms 

and will use the order of operations when simplifying.

 Ñ Students will understand the basic concept of a function. 
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Student Reproducibles 

Leveled Questions

Name  _____________________________________________________

Discovery Card C

Directions: Write your answers for the problems below on your recording sheet.  

 1. Can the expression 2x + x + 3y + y be simplified?  Why?  How can it be simplified?

 2. Choose five numbers for the variable x and record them in the x column on the table on 

your recording sheet.  Choose five different numbers for the variable y and record them 

in the y column on the table on your recording sheet. 

x y 2x + x + 3y + y
3x + 4y

3 4 2(3) + 3 + 3(4) + 4 = 25 3(3) + 4(4) = 25

 3. What do you notice about the values in the 3rd column and the 4th column?  

 4. Simplify each of the following expressions.

 a. 3n + 4p + p =

 b. 4c + c + 5d + d =

 c. 3x + 2x + 4x + 2y + 7y =

 5. Why can only like terms be combined?  For example: 4r + 2s + 3r + 4s = 7r + 6s.

 6. Do you think that subtraction should be used when combining like terms?  Why or why 

not?  Write an equation to support your answer.

#50639 (i2298)—Applying Differentiation Strategies 
© Shell Education

40

For use 

with either

Macintosh  

or Windows 
®

®

Copyright All Rights Reserved.

SEP 50018

i2182

This CD contains reproducible activity sheets and templates.

Teachers can use these digital copies

to complete the activities described in the book.

Grades 3-5

Introduction

How to Use This Product
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Tiered Assignments Overview (cont.)

Steps for Using Tiered Assignments to Differentiate

 1. Pick the grade level objective you will be covering.

 2. Decide upon the specific skills, concepts, or generalizations that need to be 

learned.  

 3. Plan an activity that teaches the skills, concepts, or generalizations.  The base 

activity should be on grade level.  Also, it should be an activity that is best 

completed in small groups.  

 4. Take a close look at the planned activity.  How complex is it?  In what ways 

can the activity be simplified or made less complex?  In what ways can 

aspects of the activity be increased in complexity?  

 5. Create the tiered (or scaffolded) assignments.

 Ñ English Language Learners—Rewrite the activity to better meet the needs of 

English language learners.  The fi rst step is to add context to the activity.  ELLs 

will learn and remember content much better if it means something personal to 

them.  It is a good idea to focus on learning necessary vocabulary.  

 Ñ Below Grade Level—It is best to break apart these lessons and present them 

in small parts to these students.  They need strong teacher guidance as well as 

visuals to understand the lesson’s objectives.  

 Ñ Above Grade Level—Look for ways to make this complex and challenging 

by adding open-ended, creativity-centered, or research-based activities.  These 

students should be using higher-order thinking skills in both questioning and 

activities.  

 6. Assess the students using classroom discussions, quizzes, tests, or journal 

entries.  Use this as a pre-assessment to place students into ability groups for 

this objective.

 7. Distribute the assignment sheets to the appropriate students and proceed with 

the lessons.

Strategy Overview Pages

 Ñ Each strategy section begins with an overview of the 

strategy.  The strategy is described and the reasons it is 

successful in the classroom are outlined.

 Ñ The final page in the overview for each strategy is a 

step-by-step listing of how to implement the strategy in 

any classroom.

Sample Lesson Plans

 Ñ Each strategy has at least one sample lesson to 

concretely illustrate how the strategy can be used with 

common curriculum topics.  Teachers can use the 

lessons as they are written, or they can reference these 

models as they begin creating their own differentiated 

lessons.

 Ñ Each lesson includes a description of exactly how the 

strategy benefits different kinds of learners.

Student Reproducibles

 Ñ All the sample lessons have student pages included for 

teacher use.  These pages are needed to fully implement 

the lessons.  Many of these pages can also be used as 

teachers write their own differentiated curricula.

 Ñ The student reproducibles are included on the CD for 

easy printing or reference.  A list of the filenames of 

each PDF is included in Appendix E.

Teacher Resource CD

 Ñ The CD is intended to allow for easy access to the 

resources in this book.  PDFs of all the student 

reproducibles are included on the CD.  

 Ñ Also included are the steps for using each strategy in 

one easy-to-print PDF.  This file can be downloaded to 

home and school computers for easy access.

 Ñ See Appendix E (pages 302–303) for a complete list of 

all the files on the Teacher Resource CD.
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Reading Cubes 

Classroom 

Management Tip 

If desired, these cubes lend 

themselves very easily 

to centers and can be 

changed on a weekly basis 

or as needed.  

Skills Summary 

Content Area—Language Arts 

Understanding sequence 

and plot

Literacy Skill

Literary genres

Differentiation Strategy

Tiered assignments 

(See page 46 for more 

information.)

Overview of Activity 

Ñ This activity requires students to analyze the plot and 

sequence of events from a story with differentiated 

activities based on ability levels. 

Ñ For this activity, students should be divided into 

homogeneous groups based on their ability levels.  

Depending on its ability level, each group will receive a 

correlating cube with leveled activities.  

Ñ Each student in a group will roll the cube and complete 

the activity that is on top of the cube.  The student may 

roll a second time if he or she does not like the first roll.  

How This Strategy Benefits Students 

Ñ Students who are above grade level benefit from tiered 

assignments because the assignments offered are more 

complex and challenging, which enhances motivation 

for learning.

Ñ When working on assignments created with the 

appropriate complexity, on-grade-level students can 

work on assignments that are neither too difficult nor 

too easy.

Ñ Tiered assignments help below-grade-level students to 

find success at their own level of readiness.

Ñ Using tiered assignments in a classroom with English 

language learners provides time for you to focus on 

their specific language needs and to assess what types 

of assignments are appropriate for their ability levels.

Learning Standards 

Ñ Students understand the basic concept of plot 

(e.g., main problem, conflict, resolution, 

cause-and-effect).  

Ñ Students use reading skills and strategies to understand 

a variety of literary passages and texts.

Tiered Assignments

Sample Lesson 1

Cube Activities 

53
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Tiered Assignments—Reading Cubes 

Student Reproducibles 

Name  _____________________________________________________

Cube Activities 

Directions: Circle the activity you rolled on your cube.  Complete this activity on the back of 

this page or on a separate sheet of paper.

Activity 1: What would happen if the first and last events in the story 

were switched?  Describe how this switch would affect the other 

events in the story.

Activity 2: If this story had a sequel, what would be the story line?  

Write a time line for the sequel.

Activity 3: If you had written this story, what events would have 

been different?  Describe how your story would differ from the 

original story.  

Activity 4: Do you agree with the author’s choice of events in this 

story?  Why or why not?  Write a letter to your teacher about this 

topic.

Activity 5: Write a new ending to the story.  Then, in one paragraph, 

describe how it is a better ending than the original.

Activity 6: Why did the author write this book?  Pretend you are the 

author.  Write a description about this book and why you wrote it.

#50639 (i2298)—Applying Differentiation Strategies 
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Tiered Assignments—Reading Cubes 

Student Reproducibles 

Name  _____________________________________________________

Self-Assessment 

Directions: Use the information below to grade your assignment.  

Ñ  What information did I include that helps others to understand the book?

Ñ  What details about the book did I include?

Ñ  Was I accurate in what I wrote?  Did I use correct grammar?

Ñ  What vivid images or words did I use?

Ñ  Add your own question and answer.

Ñ  Add your own question and answer.

123© Shell Education #50012 (i4073)—Differentiation Strategies for Language Arts

Student Reproducibles Leveled Questions

Name  _____________________________________________________

Text Exploration
Directions: Read the story.  Fill in the graphic organizer.  Then, answer the questions at the 
bottom of the page on a separate sheet of paper.  

conflict—The conflict is the main character’s big problem.

rising action—The rising action is the events that build as the story is told.

climax—The climax is the turning point in the story near the end.

resolution—The resolution is how all of the problems work out at the end of the story.

 1. The Garden of Eden is a perfect, happy place.  Why is the school called Monk’s Garden 
of Eden?  Why is this a good comparison?

 2. Why will we remember Priscilla?

 3. How does this story help you understand what middle school students are like?  List at 
least two answers.

 4. Why did the author write this story?  What lesson was he trying to teach?

conflict

rising action

rising action

rising action

climax

resolution

181© Shell Education #50640 (i4011)—Applying Differentiation Strategies

Choices—Using Math Student Reproducibles  

Name ______________________________________________________

Bloom’s Taxonomy Mathematical Activities
Directions: Choose one open-ended activity from the chart below.  

Knowledge: Create a list 
of ways you used math 
in order to get ready for 
school this morning.

Comprehension: How 
might an architect explain 
the importance of math 
in his or her life?  Write 
a first-person paragraph 
explaining how an 
architect could not survive 
without math.

Application: Choose  
your favorite invention.  
Then, explain how the 
inventor had to use math 
in order to create this 
invention.  You may need 
to do some research on 
the invention first.  Show 
your explanation on a 
poster with pictures  
of that invention.

Analysis: Compare math 
to another subject, such as 
language or social studies.  
Is it more necessary than 
the other subject?  Is it 
less necessary?  Explain 
your answer in your 
comparison.

Synthesis: You are 
stuck on a deserted 
island.  How might 
math help you to 
survive on the island?  
Create a mural 
showing the ways you 
would use math to 
survive.

Evaluation: Some 
students do not feel 
they need to learn 
math.  Write a speech 
persuading the student 
body to appreciate 
the fact that math is 
necessary in their lives.  
Include examples.
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Student Reproducibles 

Using RealiaPrimary Source Images

Background InformationHoward Chandler Christy created this painting.  Its title is The Scene at the Signing of 

the Constitution of the United States.  It is a famous painting.  It shows the signing of the 

Constitution.  This took place at the Constitutional Convention.  The convention was at 

Independence Hall in Philadelphia.  This painting hangs today in the United States Capitol 

Building.

There are 39 delegates in the painting.  Delegates came from each state.  There were 55 

delegates at the convention.  But three delegates did not sign the Constitution.  And 13 

delegates left the convention.  George Washington is the main figure in the painting.  He is 

signing the Constitution.  James Wilson of Pennsylvania and Richard Bassett of Delaware 

are standing behind Washington.  Another Delaware delegate is behind them.  His name is 

George Read.  Robert Morris of Pennsylvania is in the painting.  William Jackson was the 

convention’s secretary.  James Madison is seated alone at a table.  Benjamin Franklin has 

books around him.

Student Reproducibles 

Using RealiaPrimary Source Images

We the People of the United States, in Order to form a more perfect 

Union, establish Justice, insure domestic Tranquility, provide for 
the common defense, promote the general Welfare, and secure the 

Blessings of Liberty to ourselves and our Posterity, do ordain and 
establish this Constitution for the United States of America.

Background InformationThe Preamble is the introduction to the Constitution.  It states the purpose for the Constitution.  

Each line has an important part.  The first part explains that the Constitution was written for all 

the people of the United States.  This includes both the rich and poor.  It also tells why it was 

written.  The writers wanted justice for the people.  They hoped for peace.  They wanted to 

defend the people.  They were concerned with the welfare of everyone.  The Preamble states 

the importance of freedom.  The writers wanted this freedom for Americans both then and 

now.
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Kaplan’s Depth and Complexity Overview (cont.)Kaplan’s Categories of DepthKaplan describes eight categories of depth that teachers can use to guide students to a greater depth 

of understanding.  Here are summaries of the strategies. 

Language of the Disciplines (vocabulary)—This refers to 
learning the specific, specialized, and technological terms 
associated with a specific area of study or discipline.  Ask 
students what specialized vocabulary they need to learn this 
discipline.  Think of ways to help students learn the language 
used by specialists in this particular discipline. 

Details (parts, variables)—This refers to the learning of the 
specific attributes, traits, and characteristics that describe a 
concept, theory, principle, and even a fact.  Ask students to 
identify the attributes, parts, and variables of this discipline.  
Think of ways to help students learn as many details as 
possible about a topic.

Patterns (repetition, predictability)—This refers to recurring 
events represented by details.  Ask students to describe the 
patterns and repetitions associated with a topic.  How can 
students learn the patterns that keep recurring over time?

Trends (courses of action, directions)—This refers to the 
factors that influence events.  Ask students to find the 
influences and forces of this discipline.  Think of ways to 
help students become aware of the trends and influences.

Applying Differentiation Strategies
Teacher’s Handbook, 2nd Edition
by Wendy Conklin and Christi Sorrell
Grades K–12
These resources provide a practical beginners’ guide for 
applying differentiation theories to real classrooms. Teachers 
will learn how to differentiate through content, process, and 
product. Digital resources include reproducible templates and 
student pages. 

Notebook • 304pp. + Digital Resources • $99.99 each
Grade ISBN Item
Grades K–2 978-1-4258-0638-5 50638
Grades 3–5 978-1-4258-0639-2 50639
Secondary 978-1-4258-0640-8 50640

Differentiation

Differentiation Strategies for the  
Content Areas
Developed by Wendy Conklin
Grades K–12
Lessons in this series are based on various differentiation 
strategies, including tiered assignments, tiered graphic organizers, 
leveled questions, problem-based learning, and more. Model 
lessons are vertically aligned and provided at four grade ranges in 
each notebook: K–2, 3–5, 6–8, and 9–12.

Notebook • 304pp. + Digital Resources • $99.99 each
Content Area ISBN Item
Language Arts 978-1-4258-0012-3 50012
Mathematics 978-1-4258-0013-0 50013
Science 978-1-4258-0014-7 50014
Social Studies 978-1-4258-0015-4 50015

Differentiating the Curriculum for  
Gifted Learners
Second Edition
by Wendy Conklin
All Grades
Provides teachers with practical information and support  
for meeting the needs of advanced learners in today’s 
classrooms. Provides strategies for immediate implementation 
including how curriculum can be extended, accelerated, and 
enriched for gifted children.

7" x 9" • 160pp. • ISBN 978-1-4258-1186-0 • Item 51186 • $29.99
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Figure 1.6 Categories of Characteristics of Gifted Students
Category

CharacteristicsCognitive 	 •	 remembers	large	amounts	of	information	 •	 superior	comprehension
	 •	 interested	in	many	things		 •	 highly	curious
	 •	 advanced	language	and	verbal	development	 •	 unusually	large	capacity	for	processing	information	 •	 able	to	think	quickly	and	with	flexibility	 •	 many	ideas

	 •	 spends	extended	amounts	of	time	on	projects	 •	 makes	unusual	connections	 •	 generates	many	original	ideas	and	unique	solutions	 •	 integrates	ideas	and	disciplines	 •	 uses	and	forms	conceptual	frameworks	early	on	 •	 evaluates	approach	toward	self	and	others	 •	 remarkable	intensity
	 •	 driven	by	goals

Physical 	 •	 heightened	sensory	awareness	 •	 unusual	discrepancy	between	physical	and	intellectual	
development

	 •	 low	tolerance	for	lag	between	their	standards	and	their	athletic	
skills

Affective 	 •	 large	accumulation	of	information	about	emotions	 •	 unusual	sensitivity	to	the	feelings	of	others	 •	 sense	of	humor
	 •	 heightened	self-awareness,	feelings	of	being	different
	 •	 idealistic	and	sense	of	justice	 •	 inner	locus	of	control
	 •	 unusual	emotional	depth	and	intensity	 •	 high	expectations	of	self/others	 •	 are	perfectionists
	 •	 need	consistency	between	values/actions	 •	 high	levels	of	moral	judgment

Multiple Levels Provided

● Below Level ■ On Level ▲ Above Level

Multiple Levels Provided

● Below Level ■ On Level ▲ Above Level
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Visual Communication

Reading
Writing

Viewing Responding

Teaching Visual Texts 
Every day, we are faced with thousands of images as we navigate our lives out 

of school. We are bombarded with a high volume of images, but that does not 

imply we know how to make sense of the visual texts that come our way. Many of 

us can navigate a map, follow steps in a diagram, or comprehend information on a 

billboard. In addition, digital texts almost always include visuals, and many of our 

students are masters at visual-based social media, including locating and creating 

memes to express emotion and information in efficient ways. But most of us interact 

passively with the powerfully visual messages, without focused attention. In a world 

where students’ interactions with visual texts continue to grow, they will need new 

skills and strategies to bring to experiences (Serafini 2012).

Communication has shifted from reading words on a page to navigating a 

wide range of text sources in a world that is overwhelmingly visual in nature. 

Now, being literate must include the ability to analyze and create through visual 

communication. Messages are perceived to be incomplete without visuals, and 

therefore, we must expand our definitions of literacy and what it means to be 

literate. Literacy learning is no longer limited to reading, writing, listening and 

speaking; we must include visual communication.

Literacy researchers have long acknowledged the role of visuals in the language 

arts. The Standards for the Language Arts, jointly published by the International 

Reading Association and National Council of Teachers of English in 1996, refer to 

7

© Shell Education  
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01

Reading Strategies

The Reading 
Intervention Toolkit
by Laura Robb
Foreword by Mary Howard
Grades 4–8
This resource helps teachers utilize practical strategies for 5-, 
15-, and 30-minute interventions for struggling readers. Includes 
interventions that focus on a variety of different text genres and 
utilizes reading techniques that support students at every stage, 
from analyzing texts to drawing logical conclusions.

8.5" × 11" • 272pp. + Digital Resources • ISBN 978-1-4258-1513-4 • Item 51513 • $45.99

The Reading 
Makeover
by Danny Brassell and 
Mike McQueen 
All Grades
Provides techniques to ignite a passion for readers of all 
levels, bringing the joy of reading with tips and strategies 
that build confidence for struggling readers. Allows students 
working with literary and informational text to strengthen 
their vocabulary, build discussion strategies, and become 
motivated, life-long learners.

7" × 9" • 208pp. • ISBN 978-1-4258-1476-2 • Item 51476 • $31.99

Creating Strategic Readers
Third Edition
by Valerie Ellery
Foreword by Lori Oczkus
Grades K–5
Helps teachers meet the challenges of educating 21st-century learners. This updated 
and expanded third edition features: classroom-tested techniques, expanded focus on 
educating the whole child, and a strong link to College and Career Readiness standards.

8.5" × 11" • 304pp. + Digital Resources • ISBN 978-1-4258-1185-3 • Item 51185 • $45.99

Strategies for Effective Balanced Literacy
by Mary Jo Fresch
Foreword by Michael Opitz 
Grades K–8
Incorporate elements of a rigorous and comprehensive balanced literacy framework with 
flexible, effective strategies, model lessons, and teacher support that provides teachers with an 
understanding of the developmental readiness needed for reading, writing, vocabulary, and spelling.

8.5" × 11" • 344pp. • ISBN 978-1-4258-1519-6 • Item 51519 • $45.99

5 Minute Intervention

Overview
Students are having a hard time distinguishing key details in the text. They see all information as important.

Materials
 ¸ Bug Builders text (page xx)

Procedure
 1. Model how titles, headings, captions, and boldface words help determine important details.

 2. Make the rounds and observe students practice with a page from their informational books.
 3. If you observe that a student thinks that every detail is important, once again model how to use the text features to find important details.

Identifying Details 

Scaffolding Suggestions
 ‚ Model how you reread a paragraph and pinpoint key details. 
 ‚ Show how you use the title and headings to find and cite details.
 ‚ Have students use photographs, captions, charts, diagrams, etc. to think of the details these features highlight. Have students find more details in the text that relate to the features.

 ‚ Explain that the title, headings, and bold face words can be used to find specific details. Then, model the process for each student. ‚ Have the student reread paragraph by paragraph and cite details also showing how details link to the title and headings. ‚ Ask the student to read two to three paragraphs and tell the details, after you observe success when you offer support. ‚ Show students details from the text and discuss what details are.
 ‚ Have students read headings and predict the kind of details they will find in a section. ‚ Ask the student to read a paragraph and identify details in the text. Keep adding more text until the student shows she’s comfortable with identifying details.Classroom Snapshot: 5 Minute Intervention“I think everything is an important detail,” Mena says as I pause at her desk. She’s reading Bug 

Builders by Timothy J. Bradley.
“Let me model again,” I say. I read the heading Underwater Living, and the caption: This aquanaut 

lives and works in an underwater habitat. Then I explain that I’ll pull out details that relate to 

both. 

“I get it,” says Mena. “Aquanauts live underwater in a habitat that has oxygen.” Scuba divers 

might not need oxygen in the future, we might be able to get it from the water like fish.” 
C
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5 Minute Intervention
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Reading Makeover Quick Tips:  Successful Book Discussions and Talks    � Set up class meetings. Despite intense academic demands, many of 

the best teachers we have worked with schedule 15–20 minute class 

meetings a few times each month for students to discuss any problems 

or concerns. Teachers who carefully control and facilitate these meetings 

create a trusting atmosphere and a strong classroom community.

 � Add visuals to Book Discussions and Book Talks. Give graphical handouts 

that will help facilitate discussions and talks.  � Structure Book Discussions to be easy and meaningful. Do not emulate 

a boring assignment that generates a feeling like it is just busywork.

 � Set up a school-wide program for Book Discussions and Book Talks. 

Meet as a group to brainstorm different reading-related activities. Then 

rotate your schedule so that everyone gets a chance to share and 

discuss books with each other. Invite parents and community members, 

and you will create a community of readers that extends beyond your 

building. 

 � Join your own Book Club! Model for kids, and tell them what it is like. 

The more students see adults reading, the more likely they are to read. 

Take photos.

 � Whatever type of Book Discussion or Book Talk format you choose, 

always remember to make reading fun. 

Conclusion  
One of the best ways that we know to attract students to books is through 

Book Discussions and Book Talks. Don’t worry about what you call them—that’s 

educational jargon. You can call them peanut butter and jelly! What’s important 

is that you understand the different functions. Book Talks are promotional 

campaigns that get students excited about books by allowing them to talk 

about their favorite books or whatever it is they are reading. They function a lot 

like the people handing out samples at a big box store: they want to entice you 

to try different books.

Book Discussions, on the other hand, operate in a different way. Think Oprah’s 

book club or city-wide activities in which individuals are encouraged to read the 

Get the Picture: Visual Literacy in Content-Area Instruction
by Marva Cappello and Nancy T. Walker
Foreword by Diane Lapp
Grades K–3
Equip teachers with innovative strategies to help students “read” and comprehend visuals 
such as images, charts, graphics, and multimedia texts across the content areas. This 
resource provides tools and techniques, sample lessons, and suggested visuals to use in the 
classroom to develop literacy skills and higher-order thinking.

8.5" × 11" • 224 pp. • ISBN 978-1-4938-8080-5 • Item 51770 • $45.99 

Objective: Students will discriminate between vowel teams (oa, ai, ea, ee).
Preparation: 
 • Draw four blank football goal posts on the white board or on 

chart paper. On the left goal post, write b; on the right, write t.
 • Photocopy the page of four footballs (Footballs, 

filename:footballs.pdf). • On the footballs, write the vowel teams oa, ea, ee, and ai. Cut 
out the footballs.

 • Photocopy the page of blank football helmets, making enough 
copies so each student has one or more helmets (Football 
Helmets, filename: footballhelmets.pdf).  • Pin the goalposts to bulletin board or tape to blank wall space.

K
–2
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Footballs
Note: Copy and cut out enough footballs for each student to have at least one.

28
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Football HelmetsNote: Copy and cut out enough helmets for each student to have at least one.
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Go Team!

Steps: 
 1. Show the students the goal posts. Talk about what happens during a football game. Encourage students to suggest what the goal posts are for and how the football needs to be kicked through the posts. 2. Tell them these are special posts. When the footballs you show them are put through the goalpost they make words.

 3. Model how the football oa make the word boat when placed between the posts. 
 4. Continue with ai (bait), ee (beet) and ea (beat), having the students tell you what the words are. 5. Distribute the football helmets, telling students that each goal post needs more team members. What words can they think of that has the vowel teams in the middle? (coat, goal, tail, rain, peek, seed, meal, bean)

 6. Have them write the words on the helmets and pin them around the appropriate goal posts.

Differentiation: Reduce the number of vowel teams you explore with struggling students. Have them use books, especially those they have recently read, and other materials to find words for the helmets. Have more able students find more complex words that have the same feature, such as words like feature, treason, bleacher, seasonal, and decrease. Put the footballs and helmets at a learning center so students can revisit the words and add helmets with words they find in their reading or personal dictionaries.

✔ Assessment Check: Have a checklist of students’ names and note who suggests words for their helmets.   

Technology Tip: 
Find fun practice at http://www.starfall.com/n/make-a-word/two-vowels/play.htm?f.

© Shell Education 
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Phonological Awareness and Phonics

Blending and Segmenting Sounds with Silly Segmenting Technique Analyzing Sounds with Roll Read Record Technique

Word study is the art of examining closely how words are designed phonemically (sounds), 
phonetically (alphabetic principle), morphologically (structure of words), and orthographically 
(spelling). This inquiry process of working words is foundational for the literacy strand of 
reading. According to the reading strand within the Common Core State Standards for 
English Language Arts, the reading foundational skills consist of print concepts, phonological 
awareness, phonics and word recognition, and fluency (CCSS 2010). Word-Study areas should 
be taught with a cross-curricular approach and in conjunction with all literacy strands (i.e., 
reading, writing, language, listening and speaking) in an authentic, yet systematic approach. 
In this chapter, we will focus on phonological awareness and phonics to include within these 
areas an emphasis on structural analysis and spelling. The Word Power chapter (Chapter 3) 
focuses on vocabulary and will go into more depth within the study of morphology (i.e., roots, 
affixes, inflectional endings).

Chapter 2
Word Study 

New



LA
N

G
U

A
G

E 
A

RT
S

14

Reading Strategies

Read and Succeed: Comprehension
by Debra J. Housel and Mary Rosenberg
Levels 1–6
These books provide targeted practice using fiction and nonfiction passages with 
standards-based activities that improve students’ reading comprehension. Each 
full-color book includes 65 fiction and nonfiction passages, practice pages, and 
digital resources.

8.5" × 11" • 152pp. + Digital Resources • $19.99 each
Level ISBN Item
Level 1 978-1-4258-0724-5 50724
Level 2 978-1-4258-0725-2 50725
Level 3 978-1-4258-0726-9 50726

Level ISBN Item
Level 4 978-1-4258-0727-6 50727
Level 5 978-1-4258-0728-3 50728
Level 6 978-1-4258-0729-0 50729

17
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Chapter 1

Understanding 
Multimodal, Multigenre Text Sets
Imagine peeking through the window of an elementary classroom where students are 

studying trees.  The students and their teacher are in and out of the school doors, walking 

in a wooded area near school or in a nearby city park, drawing and sketching what they see, 

binoculars	in	hand,	and	documenting	their	evidence	further	with	digital	cameras.		Back	

inside the classroom, they examine their digital photographs of leaves, bark, individual 

branches, and whole trees in small groups, and as a whole class they use the LCD projector.  

Once	a	week	for	over	a	month,	the	class	continues	to	venture	out	to	document	the	changes	

in the trees, be it spring or fall, and notice which parts of the tree change and which stay 

the	same,	graphing	their	data	to	share	the	results.		All	the	while,	seeds	are	growing	inside	

the classroom, and students are documenting those changes with words and pictures and are 

generating questions about what they observe.As	students	interact	with	the	natural	world	around	them,	they	also	research	trees	through	

print.  They read survey and concept nonfiction books in small groups, drawing and 

writing down information that begins to answer the questions that they and their teacher 

have	about	trees,	and	documenting	their	new	questions.		Within	small	groups,	students	

explore texts that are a good fit for where they are as readers—not too hard, not too easy.  

As	they	finish	one	book,	they	move	on	to	another,	adding	to	their	knowledge,	comparing	

information from one book to the next, and synthesizing what they learn in print with 

what they observe in the natural world.  Some students who are not the strongest readers 

in the class have an immense knowledge of trees and are reading more complex books than 

they might otherwise.  Some of the stronger readers know less about trees and are starting 

off with easier books to build their knowledge and support what they observe in their data 

collecting.		While	in	these	groups,	students	receive	instruction	to	strengthen	their	reading	

Information Literacy 

Separating Fact from Fiction 
by Sara Armstrong and Pamela Brunskill
Grades 3–8
Helps teachers guide students in locating information sources, critically thinking 
about the content, and applying this thinking to make informed decisions. Includes 
engaging activities and templates to teach the key skills that students need to become 
confident, critical thinkers and active digital citizens.

8.5” x 11” • 216pp. • ISBN 978-1-4258-1756-5 • Item 51756 • $31.99

Reading Strategies for the Content Areas and Fiction
by Stephanie Macceca, Trisha Brummer, and Jessica Hathaway
Grades 1–12
Helps students read and understand fiction, science, social studies, and 
mathematics content with practical, standards-based strategies.

8.5" x 11" • 256–288pp. + Digital Resources • $39.99 each
Title ISBN Item
Fiction 978-1-4258-1005-4 51005
Mathematics 978-1-4258-1151-8 51151

Title ISBN Item
Science 978-1-4258-1155-6 51155
Social Studies 978-1-4258-1159-4 51159
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Name:  ______________________________________ Date:  ____________________Library Information SheetDirections: Fill in the appropriate information for at least three libraries you visit, 

whether physically or online.  For location, indicate a physical address for local libraries 

or URLs for online libraries. 

Activity 3

Library Name Location Special Features Contact Info.

Library Name Location Special Features Contact Info.

Library Name Location Special Features Contact Info.

Teaching with Text Sets
by Mary Ann Cappiello and Erika Thulin Dawes
Grades K–8
This must-have resource outlines the steps to create and use multi genre, 
multimodal text sets for content-area and language arts study. It provides detailed 
guidelines for choosing topics, locating and evaluating texts, organizing texts for 
instruction, and assessing student learning.

8.5" × 11" • 304pp. + Digital Resources • ISBN 978-1-4258-0688-0 • Item 50688 • $45.99
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Fluency
Rhymes for the Times
Literacy Strategies through Social Studies
by Timothy Rasinski and David L. Harrison
Grades 4–8
Integrate poetry and social studies to improve students’ skills in a fun and 
engaging way. Help improve reading comprehension, word study, speaking,  
and writing through grade-appropriate poetry. Includes 60 poems that focus  
on the 50 states, U.S. history, and ancient civilizations.

8.5" x 11" • 168pp. • ISBN 978-1-4258-1467-0 • Item 51467 • $29.99

Reader's Theater Scripts: Texas History
by Timothy Rasinski, Debby Murphy, and Chase Young
Grades 4–7
Improve students’ reading fluency while providing fun and purposeful practice and 
performance. Build knowledge of Texas history and the significant people, events, 
and places that made Texas what it is today.

8.5" x 11" • 176pp. + Digital Resources • ISBN 978-1-4258-1009-2 • Item 51009 • $19.99

Increasing Fluency with High Frequency  
Word Phrases
by Timothy Rasinski, Edward Fry, and Kathleen Knoblock
Grades 1–5
Using Dr. Fry’s Instant Words and Dr. Rasinski’s research, these books provide a 
powerful tool for building fluency. Teach students to recognize words, read phrases 
with expression, and ultimately improve comprehension. 

8.5" x 11" • 96pp. + Digital Resources • $29.99 each
Grade ISBN Item
Grade 1 978-1-4258-0288-2 50288
Grade 2 978-1-4258-0277-6 50277
Grade 3 978-1-4258-0278-3 50278

Grade ISBN Item
Grade 4 978-1-4258-0279-0 50279
Grade 5 978-1-4258-0289-9 50289

The Poet and the Professor
Poems for Building Reading Skills
by Timothy Rasinski, Karen McGuigan Brothers, and Brod Bagert
Levels 1–8
Teachers will empower students to build fluency and comprehension skills using 
poetry! Each full-color book includes 30 original poems. Addresses key literacy 
skills through standards-based lesson plans.

8.5" x 11" • 114pp. + Digital Resources • $29.99 each
Level ISBN Item
Level 1 978-1-4258-0675-0 50675
Level 2 978-1-4258-0676-7 50676
Level 3 978-1-4258-0677-4 50677

Level ISBN Item
Level 4 978-1-4258-0238-7 50238
Level 5 978-1-4258-0239-4 50239
Levels 6–8 978-1-4258-0240-0 50240

I’m tired of making excuses.I stand in artistic defiance.I must be free to follow my heartfor art in the service of science.

A M icroscop ic  Request
by  Ka i - y i ng

Germs  are  here !   Germs  are  there !
Germs  are  craw l i ng  everywhere !

I  saw  them in  a  m icroscope,
and  now  I  u se  a  l ot  of  soap .
I  wa sh  my  face .   I  wa sh  my  feet .
I  wa sh  my  hands  before  I  eat .

Germs  are  here !   Germs  are  there !
Germs  are  craw l i ng  everywhere !

So  th i s  i s  what  I  now  propose :
p lease  get  that  f i nger  out  your  nose .
And  I  don ’ t  want  to  scream and  shout ,
so  p lease…DON ’T  PICK  A  BOOGER OUT !

Because… 

GERMS ARE HERE !

GERMS ARE THERE !

GERMS ARE CRAWLING EVERYWHERE !

©Shell Education #50239—The Poet and the Professor: Poems for Building Reading Skills 83

Poems © Brod Bagert

Dear Mr. Witherspoon,

 I don’t know why but I always laugh at 

disgusting stuf
f.  And it’s no

t just me, it’s
 

almost everybod
y.  I just don’t

 understand it. 

  
Your friend,

  
Lenny MacIntyre

A Natural Bodily 
Function
Why do they always giggle?

It’s every kid in class!

Why do they think it’s funny 

when I pass a little gas?

They don’t giggle when I hiccup,

they don’t giggle when I sneeze,

but if I sneak a little squeak they shout—

WHO CUT THE CHEESE?

It’s a natural bodily function,

a healthy little toot,

so why do people giggle

when a person makes a poot?

©Shell Education 
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Letters and Poems © Brod Bagert
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trail

Strategies for Building Vocabulary  

Name: _________________________________________ Date:  ______________________________________

Rhyming Riddles for “Pioneers”  

Directions: Each clue describes a word that rhymes with trail.  W
rite each rhyming 

word next to the correct clue.

        
        

  Focus Word

 

Clues 

Rhyming Words

 1. to not have much color 

 _____________________________

 2. icy precipitation 

 _____________________________

 3. what a hammer hits 

 _____________________________

 4. a huge water mammal 

 _____________________________

 5. a made-up story 

 _____________________________

 6. another word for a man or a boy  _____________________________

 7. sim
ilar to a bucket 

 _____________________________

 8. measures weight 

 _____________________________

 9. a sm
all bird 

 _____________________________

 10. big gust of wind 

 _____________________________

27
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Vocabulary Words 

You may wish to introduce the 

following vocabulary words prior to 

the lesson:

 • adapted

 • assimilated

 • captors

 • cringed

 • defense

 • harsh

 • original

 • smallpox

 • succumbed

 • voluntarily

Cynthia Ann Parker

Standards 

 • The student understands the political, 

economic, and social changes in Texas 

during the last half of the 19th century. 

 • The student understands how individuals, 

events, and issues shaped the history of 

Texas from Reconstruction through the 

beginning of the 20th century.

Materials 

 • Cynthia Ann Parker script (pages 29–31)

 • Cynthia Ann Parker Sentence Strips (page 32)

 • scissors

 • glue

 • writing paper

Script Study 

 1. Distribute the Cynthia Ann Parker script (pages 29–31) to students.  Have students scan the 

script and circle any words that are unfamiliar.  Then, discuss the selected words as a class.

 2. Assign the character roles to students, and read the script together as a class.  As students are 

reading the script, stop at the appropriate places in the text to provide a definition for each of 

the vocabulary words listed above.  Encourage students to use context clues within the script 

to create a kid-friendly definition for each word.

 3. After the class is done reading the script, ask the following questions to engage students in 

thinking about the text:

 • What significant event happened to Cynthia Ann Parker when she was eleven or twelve 

years old?  How did this event change her life?

 • Why did Cynthia Ann choose to remain with the Comanche when she could have found a 

way to rejoin her own people?

 • How did another significant event change Cynthia Ann Parker’s life in 1860?

 4. Reread the script as a class, without stopping.

Background 

The Comanche took a very young Cynthia Ann Parker captive in the early 1800s.  She grew up with 

the Comanche and adopted their culture.  She married a Comanche and had children.  During an 

attack on the Comanche, the American soldiers returned Cynthia to her original home.  This script 

takes you into the mind of Cynthia as she transitions from her old to her new life.

© Shell Education 
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Name ___________________________________________________ Date  ______________

Phrases
Read these phrases to yourself as you listen to them being read aloud.

began to increase a lady 
American history or maybe another

form of art
business was started feeling separate roles

to supply
break down

corner store
my uncle

set the tone
board of directors modern woman became a doctor

aunt of mine my aunt
provide meals wasn’t fit to do

one of the women in addition
to cook

cost of

Could you read every word? If not, repeat reading and listening until you can. Then, try 

reading the phrases on your own without listening.

Story
Read the story to yourself as you listen to it being read aloud. Repeat reading and 

listening until you know every word.

 In most of American history, a lady did not work outside the house. Her business 

was to care for the home. She was to cook, clean, and provide meals for the family. 

Many thought that a woman wasn’t fit to do much else. Her work was hard and she did 

most of it by hand. A woman had hardly any time for herself. Then, she might only do 

some needlework or maybe another form of art. 

 Over time, the role of women began to increase. Men were off at war. The cost of 

raising a family remained high. Women began to supply extra money by doing jobs for 

others. The old ways began to break down. Women started feeling that there were not 

separate roles for men and women. 

 A great aunt of mine was one of the women who led the way. My uncle Jack owned 

a corner store. He worked there part time while my aunt went to school. She became 

a doctor when most doctors were men. In addition, she went on to sit on the board of 

directors at the hospital. My great aunt Carol set the tone for the women of her time. 

Though she would be over 100 by now, she was truly a modern woman.

 

Lesson 8
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Close Reading

Close Reading with Paired Texts
by Lori Oczkus and Timothy Rasinski
Grades K–8
Closely analyze rich pairs of fiction and nonfiction texts to 
build students’ fluency and comprehension skills. This  
easy-to-use resource includes 24 texts across the content 
areas and encompasses reciprocal teaching strategies, text 
sets, text-dependent questions, and activities to build each 
student’s vocabulary, reading fluency, writing skills, and 
comprehension skills.

8.5" × 11" • 128pp. • $19.99 each
Level ISBN Item
Kindergarten 978-1-4258-1356-7 51356
Level 1 978-1-4258-1357-4 51357
Level 2 978-1-4258-1358-1 51358
Level 3 978-1-4258-1359-8 51359
Level 4 978-1-4258-1360-4 51360
Level 5 978-1-4258-1361-1 51361
Secondary 978-1-4258-1735-0 51735

Just the Facts!
Close Reading & Comprehension of Informational Text 
by Lori Oczkus
Foreword by Pam Allyn
Grades K–8
Use informational text in the classroom effectively to support close reading and 
comprehension.

8.5" × 11" • 256pp. + Digital Resources • ISBN 978-1-4258-1316-1 • Item 51316 • $45.99

Dive into Close Reading
by Diane Lapp, Barbara Moss, Kelly Johnson  
and Maria Grant
Foreword by Lori Oczkus
Grades K–5
Provides teachers with a practical guide to understanding 
and implementing close reading with any rich, complex text. 
Uses a step-by-step process for analyzing and selecting a text, 
preparing students to be successful, and applying support 
strategies in response to student performance. Includes a set 
of grade-specific sample lessons, giving teachers all the  
ready-to-implement materials they need.

8.5" × 11" • 272–280pp. • $45.99 each
Level ISBN Item
Level K–2 978-1-4258-1540-0 51540
Level 3–5 978-1-4258-1557-8 51557

Connect to Text
Strategies for Close Reading and Writing
by Jessica Hathaway
All Grades
This standards-based resource supports teachers as they help students analyze 
text and effectively use close reading strategies, improving reading comprehension 
and writing skills.

8.5" × 11" • 208pp. + Digital Resources • ISBN 978-1-4258-1505-9 • Item 51505 • $45.99

Co-Published with
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Strategies for Building Academic Vocabulary
by Christine Dugan
Grades 1–8
Gives students’ academic vocabularies a boost with effective and easy-to-
implement strategies. Each notebook includes 25 research-based strategies with 
differentiation suggestions for each strategy, and sample word lists that include 
both specialized content and general academic words.

Notebook • 280pp. + Digital Resources • $99.99 each
Content Area ISBN Item
Language Arts 978-1-4258-0128-1 50128
Mathematics 978-1-4258-0127-4 50127

Content Area ISBN Item
Science 978-1-4258-0129-8 50129
Social Studies 978-1-4258-0130-4 50130

Vocabulary

© Shell Education 
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Lesson 5  

Bases mov-, mot-, and mobil-
About the Root:  Bases mov-, mot-, and mobil- (cont.)

Motels
Motel is a blended word. It is a shortened form of motor and 

hotel. If you think about the meaning of these two words, you can 
figure out what motels are.

Beginning in the 1920s, highways were built across America. 
In the 1950s, President Eisenhower led the development of the 
interstate highway system. Now people could travel by automobile. 
They needed roadside hotels in which to spend the night during 
their travels.

These roadside hotels were usually single buildings, and rooms 
were connected to each other. Doors opened onto parking lots. 
These “motor hotels” became known as motels because they were 
designed for people on the move.

© Shell Education #50128 (i3472)—Strategies for Building Academic Vocabulary in Language Arts 133
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 6. Ask students to stand together with their partners and form a circle around the room.  

(Note: There is a chance that some students will find no match.)

In this sample lesson, the following pairs are created: documentary and film; advertising 

and billboard; television and news; feature and magazine; Internet and online; identify 

and distinguish; headline and newspaper; media and discern; persuasive and influence; 

broadcast and radio.  

 7. Have each pair discuss with the class their words, the definitions, and how the words 

are connected.  If some students found no match, ask them to explain why those 

words were difficult to relate to other words. 

In this sample lesson, the first pair reads their words (documentary and film), explains 

what each word means, and tells how the words are linked by saying, “A documentary 

is a film that presents facts about a particular issue or topic.”

 8. In conclusion, ask students how making connections between vocabulary words has 

helped them better understand those words.  Ask students to write a brief response.

Example

Differentiation

Above-Level Learners

After students have linked 

pairs of words, have pairs link 

their words to other pairs of 

students.  Ask the group of 

students to explain how they 

linked the four words.

English Language Learners

Make sure that students 

understand what the selected 

words mean.  Modify the 

word cards by adding a simple 

sketch or visual representation 

of each word’s meaning.

Below-Level Learners

Have students echo-read each 

word on the cards, with you 

as their role model.  Review 

the definition and explanation 

of each word.  Use pictures, 

sketches, or gestures whenever 

possible to communicate the 

words’ meanings.

documentary film

television news

Internet online
advertising billboard

headline newspaper
feature magazine

identify distinguish

persuasive influence
media discern

broadcast radio

Getting to the Roots of Content-Area Vocabulary
by Timothy Rasinski, Nancy Padak, Rick Newton,  
and Evangeline Newton
Grades 3–8
This standards-based resource helps students comprehend informational text 
on grade-level topics in science, social studies, and mathematics using the most 
common Greek and Latin roots. Each lesson provides tips on how to introduce the 
selected roots and offers guided instruction to help easily implement the activities.

8.5" x 11" • 176–192pp. + Digital Resources • $19.99 each
Title Grade ISBN Item
Content-Area Vocabulary Grade 3 978-1-4258-0863-1 50863
Content-Area Vocabulary Grade 4 978-1-4258-0864-8 50864
Content-Area Vocabulary Grade 5 978-1-4258-0865-5 50865
Mathematics Vocabulary Grades 6–8 978-1-4258-0866-2 50866
Science Vocabulary Grades 6–8 978-1-4258-0867-9 50867
Social Studies Vocabulary Grades 6–8 978-1-4258-0868-6 50868

Building Vocabulary with Greek and Latin Roots
Second Edition
by Timothy Rasinski, Nancy Padak, Evangeline Newton, and Tim Newton
Grades K–12
This updated resource provides the latest research on how to teach Greek and Latin roots 
to help students expand their vocabulary and read more effectively. It includes strategies for 
increasing reading comprehension, instructional planning, and building a word-rich learning 
environment to support all students including English language learners.

7" × 9" • 192pp. • ISBN 978-0-7439-1643-1 • Item 111733 • $31.99

Vocabulary Ladders
Understanding Word Nuances
by Timothy Rasinski and Melissa Cheesman Smith
Grades 2–6
Teach related words in 10 minutes a day with this cluster approach to help 
students learn many semantically related words at once. This resource provides 
opportunities for students to explore and expand vocabularies, increase reading 
comprehension, and improve writing composition.

8.5" × 11" • 144pp. + Digital Resources • $15.99 each
Level ISBN Item
Grade 2 978-1-4258-1301-7 51301
Grade 3 978-1-4258-1302-4 51302
Grade 4 978-1-4258-1303-1 51303

Level ISBN Item
Grade 5 978-1-4258-1304-8 51304
Grade 6 978-1-4258-1305-5 51305

New
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Practice with Prefixes
by Timothy Rasinski, Nancy Padak, Rick M. Newton, and Evangeline Newton
Grades 2–8
These resources present the most frequently encountered Latin prefixes,  
as well as introductory Greek prefixes and suffixes, to help build students’ 
vocabularies. Each lesson provides content explanations, instructional  
guidelines, and student activities.

8.5" × 11" • 216–240pp. + Digital Resources • $24.99 each
Title Grade ISBN Item
Starting with Prefixes and Suffixes Grades 2–4 978-1-4258-1103-7 51103
Practice with Prefixes Grades 5–8 978-1-4258-0882-2 50882

Name:  ___________________________________  Date: _________________
Directions: Use a word from the Word Bank to complete each analogy.

Word Bankbottle boxes foxes gobble goggles hobble
nozzle optic polish topic toxic wobble

1. nests is to birds as dens is to 
2. sponge is to wash as soft cloth is to 
3. ears is to earplugs as eyes is to 

4. eggs is to carton as ketchup is to 
5. turn on is to faucet as squeeze is to 

6. slippers is to shuffle as high heels is to 
7. not hungry is to nibble as starving is to 

8. medicine is to safe as poison is to 
9. glass is to bottles as cardboard is to 

10. chest cold is wheeze as sprained ankle is to 

28631—180 Days of Spelling and Word Study 
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DAY

week 4

A
na

lo
gi

es

5

Synonym
s and A

ntonym
s

Name:  ___________________________________  Date: _________________
Directions: Use a word from the Word Bank to complete each section.

Word Bankapple attic battle candle classic fabric
handle paddle plastic saddle sample vanish

Write a word that fits each category.

9. orange, banana, cherry, 
10. stirrups, reins, bridle, 

11. wood, metal, cardboard, 
12. lamp, sun, flashlight, 

Write a synonym for each word.

1. cloth 

2. combat 

3. oar 

4. knob 

Write an antonym for each word.

5. basement 

6. large helping 

7. modern 

8. appear 

© Shell Education 
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DAY

week 1

2

Language

Go Figure! Exploring Figurative Language
by Timothy Rasinski, Jerry Zutell, and Melissa Cheesman Smith
Grades 2–8
Gives students the tools they need to understand figurative language and its 
context in sentences. Provides teachers with engaging literacy-based activities  
to enhance student understanding of idioms, proverbs, and other figures of 
speech through different content areas.

8.5" x 11" • 136pp. • $15.99 each
Grade ISBN Item
Grades 2–4 978-1-4258-1625-4 51625

Grade ISBN Item
Grades 5–8 978-1-4258-1626-1 51626

Practice, Assess, Diagnose

180 Days of Language
Grades K–6 • Ages 4–12
Builds students’ grammar skills as they gain regular practice through these  
quick diagnostic activities. Practice punctuation, capitalization, parts of speech, 
and spelling. 

8.5" x 11" • 208pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-1172-3 51172
First Grade 978-1-4258-1166-2 51166
Second Grade 978-1-4258-1167-9 51167
Third Grade 978-1-4258-1168-6 51168

Grade ISBN Item
Fourth Grade 978-1-4258-1169-3 51169
Fifth Grade 978-1-4258-1170-9 51170
Sixth Grade 978-1-4258-1171-6 51171

Practice, Assess, Diagnose

180 Days of Spelling and Word Study
Grades K–6 • Ages 4–12
Provides students with 180 days of daily practice to build their knowledge of 
spelling rules, conventions, and patterns. Students gain regular practice with word 
work through these quick, diagnostic-based activities.

8.5" x 11" • 208–240pp. • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-3308-4 28628
First Grade 978-1-4258-3309-1 28629
Second Grade 978-1-4258-3310-7 28630
Third Grade 978-1-4258-3311-4 28631

Grade ISBN Item
Fourth Grade 978-1-4258-3312-1 28632
Fifth Grade 978-1-4258-3313-8 28633
Sixth Grade 978-1-4258-3314-5 28634

#51168—180 Days of Language 
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Directions
SCORE

1. Y N

2. Y N

3. Y N

4. Y N

5. Y N

6. Y N

___ / 6
Total

Read and answer each question.

Name: _____________________________ Date:  ______________________

DAY

1.  Add quotation marks to the sentence. 
The dog has not been fed yet, my mother told us.

2.  Add a comma to the sentence.

Frank yelled  “We are the state champions!”

3.  Underline the verbs in sentence A below.  

4.  Circle the adverb in sentence A below.

Nina walked home quickly to make it in time for her favorite show.
5.  Circle the adjectives in the sentence.

The man walked around the beautiful park.

6.  Circle the word that is spelled correctly.

cryes

crys

cries

1

#51167—180 Days of Language 
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Directions
SCORE

1. Y N

2. Y N

3. Y N

4. Y N

5. Y N

6. Y N

___ / 6
Total

Read and answer each question.

Name: ____________________________ Date:  __________________

DAY

1.  Circle the word that needs a capital letter. My family went to virginia.

2.  Circle the correct contraction.
ca’nt

di’dnt
shouldn’t

3.  Which is the proper way to write a greeting in 
a letter?

Dear John-- Dear John: Dear John,
4.  Circle the adjectives in the sentence.The warm cake was cooling on the rack.

5.  Write the correct verb to complete the sentence.The dog         under the tree.

6.  Circle the correctly spelled word.
flight
flite
flite

(sitting, sat, sitted)

1

© Shell Education 
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Name:  ____________________________  Date:  ____________________

Lesson 2 

Three-Syllable Compound Words

Read and Reason: Three-Syllable Compound Words (cont.)Directions: Read the passage.  Circle the compound words.  Then, answer the 

question.

Passage B 

Which superhero would you like to be?  Tell why.

Superheroes
Have you ever pretended to be a superhero?  Superheroes got 

their start in comic books.  Now they also appear on TV and in 
movies.  All superheroes have superpowers.Superwoman wears a cape and has a big S on her uniform.  She 

can fly.  She can also jump very high, even over a skyscraper!  She 

has superhuman strength.
Sun Girl uses the Sun’s rays to melt ice on cold days.  She always wears waterproof sunscreen.  During the summertime, she uses 

her powers to warm beaches.  Then, kids can 
waterski or build sandcastles!

What do you think Aquaboy’s superpowers 
are?  If you guessed something to do with water, you’re right!  Aquaboy can breathe underwater.  He can also communicate with ocean creatures.

All superheroes have superpowers.  And all of them fight evil.  Wouldn’t it be nice if they 
were real?

© Shell Education 
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Name:  ____________________________  Date:  ____________________Combine and Create:  Prefix multi- Directions: Use the clues to solve the riddles.  Use the Word Bank to help you.  
Word Bankmultilingual multicolored multivitamin multitasker multitalented

 

 1 I describe rainbows, flowers, and paintings.   I will never be just black and white.   I love it when all the colors come together! What am I? __________________________ 2 You might take me in the morning.   I keep you healthy and strong.   Vitamins C, B, E, and even calcium are in me.   What am I? __________________________ 3 I like to get many tasks done at once.   Talking on the phone while washing the dishes is an example of me.  
 Sometimes I can be distracted and make mistakes.   What am I? __________________________ 4 I describe a person who can sing, dance, and play an instrument well.  

 Someone like me has a good chance of winning a talent show.  
 What am I? __________________________ 5 I speak many languages.  

 I can communicate with people from many cultures.   You may have to study for a long time to be like me.   What am I? __________________________

Lesson 17 

Prefix multi- 

23

  Figurative and Literal
Choose one figure of speech.  Using 
a sheet of paper folded in half, write 
“literal” and “figurative” at the top of 
each side.  Under “literal,” draw your 
interpretation of the literal meaning of 
the figure of speech.  Under “figurative,” 
draw your interpretation of the figurative 
meaning of the figure of speech.  Write 
the figure of speech on the back of your 
paper.

  Example and
Non-Example

Choose one figure of speech.  Then, write 
two sentences using the figure of speech 
appropriately and two using the figure of 
speech incorrectly. Read the four sentences 

to a partner and have him or her figure out 

which two sentences are good examples 
and which two sentences are non-examples.

  Word Association
Choose one word to associate with 
each figure of speech. Then, find a partner and quiz each other to see who 
can solve which figures of speech are 
associated with the words you have 
chosen.  For example, you can choose 
“storm” if the figure of speech is it’s raining cats and dogs.

Name __________________________   Date _____________

Science

Forces and Motion—Say What? ExtensionDirections: Choose two activities to complete.

 asleep at the wheel  set the wheels in motion have a screw loose  the squeaky wheel gets the oil  put your shoulder to the wheel

have a screw loose
© Shell Education 

51626—Go Figure! Exploring Figurative Language

Name _______________________   Date ___________

Animals

Bears—Choose That Figure!Directions: Write the correct figure of speech in each sentence. 

 bear hug  smarter than the average bear hungry as bears  like bears to honey claw your way out of something

 1. I was so excited to see my grandpa after four years that I ran up to him 
   and gave him a _____________________________________________________ .

 2. After soccer practice, we were all as  ____________________________________
 ___________________________________________________________________ .

 3. When Jung came to school with a big bag of snacks, the kids ran over to him 

    ___________________________________________________________________ .

 4. When Wanda solved the math problem first, she felt like she was __________
 ___________________________________________________________________ .

Challenge: Write a sentence using the figure of speech not used above._______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

74 51625—Go Figure! Exploring Figurative Language 
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51698—My View, My Voice
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5

 u Note that in authentic persuasive texts 

(e.g., real-world writing), elements 

such as the opinion statement, 

reasons, and evidence are not always 

presented in clean paragraphs 

with clear topic sentences that are 

followed neatly by supporting details. 

Sometimes, the reader must synthesize 

and make inferences to determine what 

the author’s reasoning is. 

 u Say, “I see that most of the sentences in 

this piece are about summer vacation, 

so that must be the topic. The title 

talks about the importance of summer 

vacation, so that is a very strong clue 

that the author is going to write about 

why summer vacation is important. 

Let’s look at the first paragraph. The 

writer introduces the question of 

getting rid of summer vacation in 

schools. That is the topic for sure. 

Then, the writer hopes this does not 

happen and ends the paragraph with 

this sentence ‘Summer vacation is 

important to kids for a lot of reasons.’ 

That sounds like the main opinion 

right there. Writers do not always put 

the main opinion in the last line of the 

first paragraph, but this time, she did. 

I bet the author is going to give some 

reasons next.”

 u Reiterate that people strengthen their 

arguments by providing reasons and 

evidence to support their opinions. 

Return to “Summer Vacation Is 

Important Version 2” to find reasons 

to support the opinion and evidence, 

or proof. Explain and support the 

reasons in the form of examples, 

description, facts, stories, or quotes 

from experts.

 u Say, “Look carefully for reasons that 

the author provides to support her 

opinion. In the second paragraph, 

the author says that without summer 

vacation, she will not have enough 

time with family. Then, she provides a 

personal example and an explanation 

as evidence. ’ In order to get proper 

recreation and the chance to spend 

time with brothers and sisters, it is 

necessary for students to be out of 

school for an extended period of time. 

In my case, I do not get to spend time 

with my little brother while I am in 

school. After school, I need to study 

and complete my homework. Then, my 

parents make me eat dinner, and pretty 

soon I need to sleep for the next day. 

If I do not have summer vacation, then 

I do not have any significant time to 

play with my brother.’”

 u Continue with the remainder of the 

text. Model annotating the text, 

identifying the opinion, the reasons, 

and evidence.

Coach

 1. Repeat with another piece of persuasive 

writing in a different form, such as the 

infographic Get Up! Get Out! (page 157). 

 2. Have students work in pairs to identify 

the topic and opinion. Topic: being active 

in the summer. Opinion: It is important 

for kids to be active in the summer. Then, 

have students find reasons and evidence in 

the piece. Support students in navigating 

this genre. An infographic often requires 

some inferring. For example, in this 

sample, it’s the factual evidence. Some 

reasons for kids to be active that the 

students may infer:

 u Kids who are active will be healthier.

 u Kids need more exercise.

 u Kids spend too much time in front of 

televisions.

 u There are a lot of popular sports to play 

in the summer.

 u There are a lot of fun things to do in the 

summer, even if you cannot get outside.

Model Lesson B (cont.)

51698—My View, My Voice 
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5

Procedure

Model

 1. Discuss the term persuade with students. 

Explain that to persuade is to try to convince 

others to believe something or act in a certain 

way. Ask, “How many of you have ever tried to 

persuade a parent to let you stay up longer? Did 

you convince them? How?”

 2. Explain that when we try to persuade others, 

we usually do these things: share our opinions 

on a topic; provide reasons why other people 

should agree with and/or act on our opinion; 

and add evidence that explains and backs up 

our reasons.

 3. Connect the following with the discussion in 

Step 1:

 u Topic: staying up late

 u Opinion: I believe I should stay up late 

tonight.

 u Reason 1: I am not tired.

 u Evidence 1: See, I am full of energy! I got 

plenty of sleep last night!

 u Reason 2: I have a special show I want to 

watch.

 u Evidence: The last episode of my favorite 

superhero series is on. I have been waiting 

to watch it for three weeks! I cannot wait!

 4. Model using an informational opinion piece in 

which the author addresses a familiar topic or 

issue, such as “Summer Vacation Is Important 2.“  

Read the text aloud to the class. Then, think 

aloud about the elements of the text: topic, 

opinion, reasons, and evidence. Actively 

search for common clues that may point to the 

elements, such as the title, location in the text, 

and academic phrases such as It is clear that…, 

or Another reason is… Use a colored marker to 

annotate the text as you identify the elements.

Strategy 3

Writers analyze the elements 

of persuasive writing.

Purpose

Becoming strong, analytical 

readers of persuasive text will 

help students become stronger 

writers of persuasive text. This 

lesson engages students in reading 

persuasive text in search of 

key elements of the genre. This 

work helps to lay a foundational 

understanding of the elements and 

academic language they can use in 

their own persuasive writing.

Materials

 u enlarged version of “Summer 

Vacation Is Important Version 

2” (pages 149–150)

 u student copies of Get Up! Get 

Out! (page 157)

 u student copies of Art Class Is a 

Necessity Version 1 (pages 145)

 u colored markers (or digital pen) 

to annotate the text

Model Lesson B
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LESSON 2

Citing with Direct Quotations

Additional Support

Have students circle or highlight the words in the text, so they correctly 

quote the passage.

Objective 

Students will find and use 

direct quotations and correctly 

cite them.

Materials 

 • copies of  “Take to the Sky” 

(page 22; page22.pdf)

 • copies of  “Underwater 

Architect” (page 23;  

page23.pdf)

 • highlighters 

Essential Question 

How do I find a direct 

quotation related to a question 

and correctly cite it?

Guided Practice
 1. Begin by explaining to students that when proving a point 

based on an idea in the text, using the exact words from 

the text as support helps to “prove” the point.  Tell students 

there is a way to write so the reader knows when words are 

used from an outside source.

 2. Distribute “Take to the Sky” (page 22).  Read aloud the 

excerpt, and have students follow along.  After reading, ask 

students, “What is the difference between hang gliding and 

parasailing?”  Give students time to locate and highlight the 

answer.

 3. Once students have found the sentence(s) that prove the 

answer, they should formulate their written responses.  

Remind students that they must put exact text inside 

quotation marks.  Tell students that they don’t have to quote 

an entire sentence; they can pick only the key words that 

best provide the answer.

 4. Show students how to create in-text citations or 

parenthetical references.  Write several examples on the 

board following MLA format, such as (Shale 1), (Roberts 

24), (Jackson par. 3), or (McDonald par. 7).  For more 

information, see MLA Citing Source Reference on page 131.

 5. Have students practice with the second question, “Why was 

zip-lining first created?”  Guide students in answering with 

a direct quotation and a citation.  Redirect as needed to 

be sure formatting of  the citation is correct.  Students may 

choose to share their answers with the class.

Independent Practice

 • Have students complete “Underwater Architect” (page 23) in 

class, as homework, or as an assessment to ensure they can 

complete the skill independently.

© Shell Education 
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Writing

words, along with short, quick phrases. A sad poem, however, might use longer phrases and 
more serious words to convey the message.
Figurative Language
Sometimes we use words and phrases in ways that are different from their literal meanings. 
Poets use metaphor, simile, personification, alliteration, hyperbole, and onomatopoeia to 
make interesting comparisons between objects and situations. The effective use of figurative 
language allows readers to use their imaginations. It is much more interesting to describe 
clouds as cotton candy than as condensed water vapor hovering in the sky. The use of 
figurative language also appeals to sight, smell, sound, taste, and touch to create much richer 
poems. To study this ingredient more, have students identify imagery language (figurative 
language, sensory details, and action verbs) in mentor poems. Students can record their 
examples on the Imagery Chart (page 134). (A copy of the activity for primary students is 
included in the digital resources.)

Kwame QuickTip
The delightful writing guru Christine Hale (2013) admonishes us to favor precise nouns 
over generic; for example, consider the standard noun house. While it’s short and familiar, 
might we think of a more potent and precise substitute such as bungalow, cottage, or duplex 
(depending on the image we have in our heads and what we’re striving to describe)? Strong 
verbs follow similar rules. Do we eat a sweet nectarine or do we devour, gobble, or inhale this 
delectable stone fruit?

Invite your students to become “word detectives” and keep track of all the fabulous strong 
verbs and nouns they encounter in their reading, through mass media, or in the world outside 
the classroom. Consider creating word walls that feature synonyms for old standbys such 
as house. Do you live in a house or in an A-frame? In a manor or a shack? A Victorian or a 
hacienda? Learning to use and control strong, precise language begins with becoming 
conscious of it.

Kwame QuickTip
The delightful writing guru Christine Hale (2013) admonishes us to favor precise nouns 
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21 Strategies for Powerful Persuasive Writing
by Rebekah Coleman and Carolyn Greenberg
Grades K–8
Allows teachers to dive deeply into essential persuasive writing strategies to  
help students learn how to research topics, form and support opinions and 
arguments, and present their ideas in a variety of engaging ways with expertise, 
confidence, and joy.

8.5" × 11" • 160–176pp. • $39.99 each
Level ISBN Item
Levels K–2 978-1-4258-1697-1 51697
Levels 3–5 978-1-4258-1698-8 51698

Level ISBN Item
Levels 6–8 978-1-4258-1699-5 51699

Practice, Assess, Diagnose

180 Days of Writing
Grades K–6
Develops enthusiastic and efficient writers through daily writing practice.  
Allows students to learn more about the writing process through mentor  
texts and application. 

8.5" x 11" • 216–224pp. + Digital Resources • $22.99 each 
Grade ISBN Item
Kindergarten 978-1-4258-1523-3 51523
First Grade 978-1-4258-1524-0 51524
Second Grade 978-1-4258-1525-7 51525
Third Grade 978-1-4258-1526-4 51526

Grade ISBN Item
Fourth Grade 978-1-4258-1527-1 51527
Fifth Grade 978-1-4258-1528-8 51528
Sixth Grade 978-1-4258-1529-5 51529

Prove It! Using Textual Evidence
by Melissa Cheesman Smith and Terri Schilling
Grades 3–8
Provides teachers with easy-to-use strategies to teach students how to cite textual 
evidence when writing. Covers how to annotate, finding and using credible sources, 
and avoiding plagiarism. Helps students learn how to paraphrase and use direct 
quotations as supportive evidence to make their point.

8.5" × 11" • 136pp. • $17.99 each
Level ISBN Item
Levels 3–5 978-1-4258-1700-8 51700

Level ISBN Item
Levels 6–8 978-1-4258-1701-5 51701

The Write Thing
Kwame Alexander Engages Students in Writing  
Workshop (And You Can Too!)
by Kwame Alexander • Foreword by Kylene Beers
All Grades
Shake up the “traditional” writing workshop and make writing fun again using 
practical and inspirational teaching from Newbery Medal-winning author, Kwame 
Alexander. Uniquely meet the needs of reluctant writers and motivate students  
to write, publish, and present their work.

7" x 9" • 208pp. • ISBN 978-1-4938-8842-9 • Item 100751 • $29.99
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Drafting

Name: _____________________________ Date: ___________________ 2
DAY

Directions: Use the facts from page 34 and in the box below to write an expository paragraph 

about the Blue-Ringed octopus.

WEEK 4

B
lue-R

inged O
ctopus

Cursive Practice 

Directions: In cursive writing, write the most interesting fact you learned about the Blue-Ringed 

Octopus on the lines below.

__________________________________________________________________________

__________________________________________________________________________

lifespan is one 
to two years

live in shallow 
reefs and tide 

pools

mostly eats 
crabs

won't attack 
unless provoked

shy

sometimes eats 
small fish or 

shrimp

its enemy is the 
moray eel

hides in dens

hunts during 
the day

pierces prey 
with beak

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

#51526—180 Days of Writing 
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Re
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si
ng

Name: _____________________________ Date: ___________________

3
DAY

 1. Elephants are (bigger or biggest) than skunks.

 2. Giraffes are one of the (taller or tallest) wild animals in existence.  

 3. The gorillas are (stronger or strongest) than the monkeys. 

 4. Cheetahs are the (faster or fastest) running land animal.

 5. Snakes are (longer or longest) than mice. 

Directions: Underline the correct adjectives to correctly complete the sentences. 

WEEK 5

 

W
ild

 A
ni

m
al

s

Boost Your Learning! 

Comparative adjectives are used to compare two 

things, and superlative adjectives are used to 

compare more than two things.

Example: 

 • Lions are bigger than hyenas. (comparative)

 • Ostriches lay the largest eggs than any type 

of bird. (superlative)
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#51161—Writing Strategies for Social Studies Second Edition 
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Background Information
The Guided Free Write strategy, introduced by Peter Elbow (1973), is a slight variation of free writing.  The di� erence is that students are guided 

in the topics they write about instead of writing about whatever comes to mind.  Using this strategy 
in a social studies class encourages students to write routinely for a designated amount of time for a range of tasks, including demonstrations or activities completed in class.  It encourages students to record observations about what they are learning and thinking and to generate questions about social studies concepts.  The Guided Free Write strategy allows students to practice writing using social studies terms and concepts with support from the teacher.  This builds con� dence in writing, enhances vocabulary 

development, cements understanding, and leads 
to further discovery.  This “thinking through” helps them clarify exactly what it is they do not understand.  The primary focus is not on spelling, 

grammar, or mechanics.  The intent is for students 
to think and write about their thinking.

Grade Levels/Standards Addressed
See page 62 for the standards this strategy addresses, or refer to the Digital Resource CD (standards.pdf) to read the correlating standards in their entirety.

Genres
Expository, Summary, Narrative, Persuasive

Stage of Writing Process
Draft

Activity
Prepare for the Guided Free Write by thinking of the central social studies concept or theme that is being taught, and determine a question or questions that will generate thought about the subject.  Asking questions as opposed to describing a concept encourages higher-order thinking.  These questions can be controversial or 

may simply encourage students to think further on 
a given topic.  To begin, write the question on the 
board and instruct students to write on this topic in 
a notebook or on a sheet of paper.  Here are some 
suggestions for using Guided Free Writes: • Be sure that all students have access to paper and pencils so they can spend the entire time thinking and writing.   • Tell students not to cross out any information but rather to continually add to their writing.  There are no bad ideas.  Many of these beginning thoughts will lead to new ideas or trails of thought.

 • Keep the classroom free of distractions and noise so that students can focus on their writing.
 • Set a timer for 10–20 minutes.  This may di� er depending on the age of students and the purpose of the Guided Free Write.  Remind students that if they are actively thinking on the topic, then it is okay to pause in their writing.

 • Remind students not to focus on spelling, grammar, or punctuation.  The focus is about getting ideas on paper.

Guided Free Write

Previewing and Reviewing

154
#50914—Core of Writing—Level K © Shell Education
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Word Choice 

Lesson 1Environmental Print Cards (cont.)

#51157—Writing Strategies for Science Second Edition 
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170

Name:  _________________________________________________  Date:  ____________________

Directions: Use this map to show the sequence of events.  Write the � rst event in the top box, and the 

second event in the second box.  Continue until you have described the entire chain of events.

Subject: _____________________________________________________________

Time Order Map

128
#50916—Getting to the Core of Writing—Level 2 © Shell Education

Name: ______________
_____________ 	Date:	 _____________

_______

Title:

_______________
_______________

_

My Story Mountain

Directions:	Complete	the	graphic	organizer	below	to	

plan your story.

Organization 

Lesson 5

Problem:

What’s the trouble?

____________________________

____________________________

Wrap-Up:

What happened at the end of the 

story?

_____________________________

_____________________________

Introduction

Characters: Who?

Setting: When/Where?

____________________________

____________________________

Fix-Up:

How does this problem get 

solved?  Who helps?

 ________________________

 _____________________

 _________________

Build-Up:

What are your characters 

doing?

________________________

_____________________

_________________

Writing

© Shell Education 
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Developing Vocabulary

Background Information
A strong relationship exists between word knowledge and reading comprehension.  Without 
word knowledge, readers read less and are more 
apt to be poor readers (Anderson and Freebody 1985).  Seldom do words stand alone, isolated from 
and unrelated to other words.  The Word Trails strategy helps students build connections or “trails” 
from unknown words to familiar ones so they can 
ultimately acquire and use accurately academic and domain-speci� c vocabulary.  This strategy asks 
that students gather relevant information about the word of study by looking to print and digital resources for more information.  Students need to 

have a repertoire of strategies to use when they face unknown words in their reading.  The Word Trails strategy o� ers a way to build those bridges.

Grade Levels/Standards Addressed
See page 33 for the standards this strategy addresses, or refer to the Digital Resource CD (standards.pdf) to read the correlating standards in their entirety.

Genre
Expository

Stage of Writing Process
Prewrite

Activity
Introduce a new domain-speci� c word and then build “trails” and connections from other words to 
the new word.  Have students use both print and 
digital resources to locate and connect relevant information about the word.  

The following are the main trails that connect words:

 • root words—Many mathematics words have similar root words.  Knowing these can help students determine meaning. • pre� xes and su�  xes—Recognizing and identifying pre� xes or su�  xes in a word can help determine its meaning.  • synonyms or similar words—Words become “friends” and can help students remember de� nitions.  What are other words that have the same or similar meaning to the new word?  What are examples of this word? • antonyms—Identifying opposites is an e� ective way to clarify word meaning.  What are the words that mean the opposite of this new word?  What are nonexamples of the word?
Distribute the Word Trails activity sheet (page 62, 
wordtrails.pdf), and have students identify the trails 
from this word to other words.  When � nished, discuss students’ � ndings.  Primary grade teachers 
may want to complete the Word Trails activity sheet 
as a class, and then post it on the Word Wall (pages 
34–38).  Students can add these words and their trails to their Vocabulary Journal (pages 99–102).

Differentiation
Preteach English language learners how to use the Word Trails activity sheet so they understand the format.  Consider also preteaching the roots, pre� xes, and su�  xes that will be addressed during 

the whole-class lesson so these students will be able to recognize them and apply meaning to the 
unknown vocabulary word.  Use visuals whenever 
possible.  Encourage above-level students to study additional or related vocabulary words and 
present and explain their maps to the class.  Limit 
the number of vocabulary words for below-level students to allow them to focus on a few words.

Word Trails

149

© Shell Education #50919—Getting to the Core of Writing—Level 5

Name:  ________________________________  Date: _____________
Opinion Writing TreeDirections: Complete the graphic organizer below using strong reasons to support your stand.

Topic: 

Reason #1: 
Reason #2: 

Reason #3: 
(Strongest Reason of All)

My Reasons:

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________

Lesson 6 

Organization

Getting to the Core of Writing
Essential Lessons for Every Student
by Richard Gentry, Jan McNeel, and  
Vickie Wallace-Nesler
Levels K–6
Bring students’ writing to life with easy-to-use, engaging lessons. 
Lessons cover a variety of genres and are designed to guide 
students through the writing process.

8.5" × 11" • 256–296pp. + Digital Resources • $29.99 each
Level ISBN Item
Level K 978-1-4258-0914-0 50914
Level 1 978-1-4258-0915-7 50915
Level 2 978-1-4258-0916-4 50916
Level 3 978-1-4258-0917-1 50917
Level 4 978-1-4258-0918-8 50918
Level 5 978-1-4258-0919-5 50919
Level 6 978-1-4258-0920-1 50920

Writing Strategies for Content Areas  
and Fiction
by Stephanie Macceca, Trisha Brummer, Sarah Kartchner 
Clark, and Jessica Hathaway
Grades 1–12
Helps students to write and understand fiction, science, social 
studies, and mathematics content by using standards-based 
strategies. Includes graphic organizers to facilitate the writing 
process and build comprehension of content.

8.5” × 11” • 256pp. + Digital Resources • $39.99 each
TItle ISBN Item
Fiction 978-1-4258-1006-1 51006
Mathematics 978-1-4258-1153-2 51153
Science 978-1-4258-1157-0 51157
Social Studies 978-1-4258-1161-7 51161

Learning Cursive
Name: _______________________  Date: ______________
Directions: Trace each letter combination.   Then, write your own.

 Aa
A A A A A A A 
a a a a a a a a 

Directions: Trace each letter combination. Then, write your own.April April Aprilalligato® alligato®anteater anteater
© Shell Education        #51544—Using Cursive Today 9

Using Cursive Today
Grades 2–5
Introduces students to cursive writing through fun and engaging activities. 
Students will be introduced to individual letters and letter combinations and then 
will master their skills through the use of real-world connections that include 
reading and writing friendly letters, postcards, and checks.

8.5" × 11" • 80pp. • ISBN 978-1-4258-1544-8 • Item 51544 • $9.99
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Argument Planner
Directions: Use the categories below to plan your argument text using your research notes.

Main Argument

Claims
Counterclaims

Conclusion

Name ___________________________
____________  Date _________________

135
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#51478—Analyzing and Writing with Primary Sources 
© Shell Education

2222

 
Paintings, Photographs, and Prints

Grades 

K–2
The Statue of Liberty

Overview 

Students closely read a drawing of the 

Statue of Liberty and answer questions 

about the drawing, supporting 

their answers with references to the 

drawing. Then, students plan a party 

to celebrate the Statue of Liberty, 

using the texts as references for 

creating their own ideas. 

Standards 

 • With prompting and support, ask 

and answer questions about key 

details in a text.

 • Use a combination of drawing, 

dictating, and writing to compose 

informative/explanatory texts in 

which they name what they are 

writing about and supply some 

information about the topic.

 • Know important buildings, statues, 

and monuments in the state’s 

history.

Materials 

 • Statue of Liberty Drawing (page 25)

 • Statue of Liberty Today (page 26)

 • A Drawing and a Photo (page 27)

 • Statue of Liberty Questions (page 28)

 • Informative/Explanatory Writing 

Rubric 1 (page 302)

 • magnifying glasses (optional)

Teacher Background Information 

Statue of Liberty Drawing

 • This wood engraving details the unveiling of the 

Bartholdi Statue of Liberty on October 28th, 

1886 in New York. President Cleveland is passing 

through the fleet of assembled vessels in the 

launch Vixen, on his way to Liberty Island. Four 

sailors are standing on the foreground, while the 

Statue of Liberty is in the background. 

Statue of Liberty Today

 • Daniel Schwen took this photograph on May 28, 

2008, showing what the Statue of Liberty looks 

like today.

Reading Closely 

 1. Distribute copies of the Statue of Liberty Drawing 

to students and display one for the whole class. 

Have students look at the drawing with a partner. 

If possible, give students magnifying glasses to 

see the drawing up close. 

 2. Conduct an interactive think-aloud of the drawing 

for students, talking about what you wonder as 

you look at the drawing without giving away any 

information. 

Using Text-Dependent Questions 

 3. Ask students why they think this drawing was 

created. Use the Key Ideas/Details discussion 

questions on page 24 to further this discussion. 

 4. After those questions have been discussed, stop 

and have students look at the drawing again 

with their partners. Challenge students to find 

something new in the drawing. Then, continue 

discussing the drawing using the Craft and 

Structure questions. 

© Teacher Created Materials 
51517—Strategies for Implementing Writer’s Workshop 15

Publishing Checklist

o Include main idea with interesting and important details.

o Check organization of writing to include an introduction, body, and 

conclusion.

o Read your writing aloud to yourself and someone else. Listen carefully 

for parts that may be confusing or where something may have been 

left out.

o Edit for capitalization, grammar, punctuation, and spelling.

o Use your best handwriting to create a final copy or type a final copy.

o Place page numbers at the bottom of each page.

o Add illustrations/pictures/photographs to your writing for the final 

copy.

o If making a cover, select the materials for the cover and back of your 

publication.

o Design the cover page. Remember to capitalize the title and include 

the names of the author and illustrator.

o Develop an “About the Author” page.

o Arrange all pages in order.

Consider these optional pages:

o Dedication page

o Table of contents

o Glossary

Writing

© Shell Education 51560—Content-Area Writing That Rocks (and Works!)
81

Social Media Summaries

Background
One way to address the skill of summarizing 

is by using social media influences. Because 

many students are fluent in using social media, 

(hashtags, Instagram®, and/or tweets) Social 

Media Summaries are engaging ways to get 

students to interact with content-specific material.

While there are several social media 

examples for this skill, t
weets and Instagram 

captions are fantastic vehicles for initiating 

Social Media Summaries. These summaries can 

be used as hooks for lessons or as the actual 

product you want students to create.

Benefits
 • This activity w

ill interest students who like 

and use social media.

 • This activity is
 informal.

 • Students are encouraged to apply their 

informal communication skills in
 an 

academic context. 

Procedure for Hashtag Summaries

 1. Introduce students to hashtag 

summaries. Explain the main purpose 

of a hashtag summary (to summarize 

the material into a word or a short 

phrase).

 2. Model some hashtag summaries.

 3. Give students time to think of an 

overarching hashtag that summarizes 

the message or main idea of the 

material taught. The template on 

page 116 can be used to present 

students final Hashtag Summaries.

 4. Ask students to share their Hashtag 

Summaries. 

 5. In a longer unit or lesson, create a 

classroom display of all hashtags for 

later use and review.

 This image shows how hashtags are used in a science classroom.

Analyzing and Writing with Primary Sources
by Wendy Conklin
Grades K–12
Provides teachers with text-dependent, thought-provoking questions to  
build students critical-thinking skills while they complete in-depth analysis  
on various types of primary sources. This resource includes exemplar lessons, 
scaffolding ideas, and digital resources such as reproducible student pages  
and primary sources.

8.5" × 11" • 320pp. + Digital Resources • ISBN 978-1-4258-1478-6 • Item 51478 • $45.99

Strategies for Implementing Writer's Workshop
by Richard Gentry, Jan McNeel, and Vickie Wallace-Nesler
Grades K–8
Teaches effective strategies to enhance student writing using the Writer’s 
Workshop model. Includes classroom-tested techniques and strategies to organize 
and manage Writer’s Workshop and provides sample lessons and activities in three 
grade-levels spans.

8.5" × 11" • 256pp. + Digital Resources • ISBN 978-1-4258-1517-2 • Item 51517 • $45.99

Strategies for Writing from Sources
by Jessica Hathaway
Grades K–12
Helps students analyze mentor texts to learn techniques for use in their own 
writing. This resource provides guides to help students analyze and write from 
informational texts, argument/opinion texts, narrative texts, diverse media sources, 
and multiple sources.

8.5" × 11" • 296pp. + Digital Resources • ISBN 978-1-4258-1546-2 • Item 51546 • $45.99

Content Area Writing That Rocks (and Works!)
by Rebecca G. Harper
Grades 3–12
Innovative and contemporary strategies are used to engage students in the writing 
process. This resource provides strategies that motivate students to enjoy writing 
using their interests in technology, social media, and other topics.

8.5" x 11" • 120pp. • ISBN 978-1-4258-1650-6 • Item 51650 • $31.99
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Writing

Fostering Writing in Today’s Classroom
by Richard Gentry, Jan McNeel, and Vickie Wallace-Nesler
Foreword by Laura Robb
All Grades
Develops enthusiastic and efficient writers with proven research-
based strategies to meet the needs of all students. A practical 
guide for novice and experienced educators, this resource 
provides up-to-date research-based strategies and proven best 
practices in writing instruction.

7" × 9" • 216pp. • ISBN 978-1-4258-1190-7 • Item 51190 • $29.99

 
 189

Real Audience (Purpose):  Students engage in the purpose motive 
when they write for a real purpose and a real audience. It may start in 
kindergarten as students make a grocery list or when they send a “thank you” 
note to a real person. The purpose motive follows the writer throughout 
school and into adulthood. 

Make it your goal to bestow autonomy, mastery, and purpose in your 
student writers, and watch their motivation to write grow. Don’t ask, “How 
do I motivate my students to write?” Both Donald Graves and Daniel Pink 
(2010) have given us the answer. Ask, “How do I increase each student’s 
sense of autonomy, mastery, and purpose as a writer?”

Switching Gears: From Marking Errors to Praise, Encouragement, and Support
It’s often the struggling writer that teachers find most diff icult to 

motivate, and sometimes we need to switch gears. It’s easy to look at a 
piece of student writing wracked with errors and think that the situation is 
hopeless. When you find yourself in this situation, turn the tables and look 
on the bright side. The following tips for motivating struggling writers 
demonstrate how little steps and positive thinking can turn things around.

Tips for Motivating Struggling Writers
 Ü Begin with a positive attitude. Envision success in your struggling writers. Be hopeful and excited about the impact  that your manner, words, and teaching can have on a student’s writing growth. 
 Ü Praise and encourage. Often, struggling writers become easily frustrated as their peers’ accomplishments are recognized and celebrated. Be especially attentive to even the slightest improvement made by struggling writers. Provide frequent praise by reminding students how proud they should be of their accomplishments (e.g., “You must be so proud of your effort and perseverance”). Giving encouragement in an environment where all writers are valued will motivate your struggling writers. 

Strategies for Interactive Notetaking 
by Judith Goodman
Foreword by Lin Kuzmich
Grades K–8
Uses interactive notetaking strategies to engage students and 
support deep learning. This resource provides students with 
creative ways to learn and retain content.

Notebook • 360pp. + Digital Resources • ISBN 978-1-4258-1068-9 • Item 51068 • $99.99
#51068—Strategies for Interactive Notetaking 

© Shell Education
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KWL

Activating Prior Knowledge

Living and Nonliving

Grades KÐ2
Standards
 • Knows that living things and nonliving objects are different (McREL 5.1)

 • Students will use appropriate learning strategies to construct and apply academic knowledge (TESOL 2.3)

Materials
 • KWL Chart Template (page 145); one per student

 • grade-appropriate text about living and nonliving things
 • pencils or pens
 • glue

 • each student’s interactive notebook

nonliving things.  You may want to create a list on the board.  Ask probing questions to activate any prior knowledge that students may possess.  For example, tell students that a way to describe something that is living is to say that it is alive.    3. Encourage students to make connections between the information and their prior experiences.  You can also give students the option to � nd a partner and discuss what they already know about the topic.
 4. Have students record their ideas in the K column.  (K stands for what you know.)  Model how to record some ideas in the K column.

 5. Present students with the text on living and nonliving things.  Preview the text with students by skimming for key vocabulary words and any text features such as subheadings, boldfaced words, captions, images, or illustrations.  

 6. As students preview the text, encourage them to articulate anything they may wonder about to � nd out more about through the reading or even through additional research.  Students can then meet with a talking partner and discuss the questions they have about the topic.  Students should record their questions in the W column.  (W stands for what you want to know.).  Model how to record ideas in the W column, if necessary.

Procedures

 1. Distribute a copy of the KWL Chart Template (page 145) to each student.

 2. Explain to students that you are beginning a new topic of study on living and nonliving things.  Before you discuss this topic with students, brainstorm what they know about living and 

Interactive Notetaking  
for Content-Area Literacy
by Judith Goodman
Grades K–12
These resources provide creative strategies for developing 
students' interactive notetaking skills to increase retention and 
achievement in mathematics, language arts, social studies, 
and science. Lesson topics include partner work, vocabulary, 
comprehension, and summarizing to engage students in critical 
thinking and analysis.

8.5" x 11" • 152–160pp. + Digital Resources • $29.99 each
Level ISBN Item
Level K–2 978-1-4258-1732-9 51732
Level 3–5 978-1-4258-1733-6 51733
Secondary 978-1-4258-1734-3 51734

© Shell Education 
51733—Interactive Notetaking for Content-Area Literacy 79

Science

The Water Cycle
Standards
➠ Science

Understands atmospheric processes and the water cycle.

➠ Reading
Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone.

➠ Writing
Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective selection, organization, and analysis of content.

Materials
 • copies of The Water Cycle (pages 83–84)  • copies of The Water Cycle Find Your Corner (page 85) (optional)

 • copies of The Water Cycle Four-Triangle Notetaking (page 86) (optional) • copies of The Water Cycle Fact or Fib(page 87) (optional)
 • 4 large poster charts
 • 8.5" x 11" sheets of colored paper(1 per student)

 • index cards (3–5 per student) • 10-inch sealed envelope (1 per 2 students) • markers, scissors, and glue (or stapler) • each student’s interactive notebook

Graphic Organizer Examples
Before Reading—Find Your Corner 

During Reading—Four-Triangle Notetaking 

After Reading—Fact or Fib 

51733_9781425817336_InterNotetaking_G3_5_Int.indd   79
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Practice & Test Prep

Practice, Assess, Diagnose

180 Days of High-Frequency Words
Grades K–2 • Ages 4–8
Provides daily practice to build students’ knowledge of high-frequency words. 
Helps students build reading skills and increase their ability to recognize sight 
words instantly.

8.5" × 11" • 216pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-1633-9 51633
First Grade 978-1-4258-1634-6 51634

Grade ISBN Item
Second Grade 978-1-4258-1635-3 51635

Practice, Assess, Diagnose

180 Days of Reading
by Suzanne Barchers, Christine Dugan, and Margot Kinberg
Grades K–6 • Ages 4–12
Builds reading skills with daily activities that provide short passages for students 
to practice comprehension, word study, and written responses to texts.

8.5" × 11" • 240–248pp. +  Digital Resources • $22.99 each 
Grade ISBN Item
Kindergarten 978-1-4258-0921-8 50921
First Grade 978-1-4258-0922-5 50922
Second Grade 978-1-4258-0923-2 50923
Third Grade 978-1-4258-0924-9 50924

Grade ISBN Item
Fourth Grade 978-1-4258-0925-6 50925
Fifth Grade 978-1-4258-0926-3 50926
Sixth Grade 978-1-4258-0927-0 50927

TIME For Kids®

Practicing for Today’s Tests: Language Arts
Grades 2–6
Broaden students’ knowledge and prepare them for today’s rigorous tests. Each 
book includes 20 practice exercises featuring questions modeled after today’s 
assessments. Text types include informational text, literature passages, reader’s 
theater scripts (grades 4–6), and poems.
For math, see page 33.

8.5" x 11" • 112–120pp. + Digital Resources • $24.99 each
Level ISBN Item
Level 2 978-1-4258-1474-8 51474
Level 3 978-1-4258-1436-6 51436
Level 4 978-1-4258-1437-3 51437

Level ISBN Item
Level 5 978-1-4258-1438-0 51438
Level 6 978-1-4258-1439-7 51439

Comprehension and Critical Thinking
with content from TIME For Kids®

Grades 1–6
Helps build students’ comprehension and critical thinking skills. Each book offers 
high-interest, grade-leveled reading passages with accompanying comprehension 
and critical-thinking questions. The questions focus on key strategies for breaking 
down the passage, helping students build cross-curricular reading skills.

8.5" × 11" • 112pp. + Digital Resources • $24.99 each 
Grade ISBN Item
Grade 1 978-1-4258-0241-7 50241
Grade 2 978-1-4258-0242-4 50242
Grade 3 978-1-4258-0243-1 50243

Grade ISBN Item
Grade 4 978-1-4258-0244-8 50244
Grade 5 978-1-4258-0245-5 50245
Grade 6 978-1-4258-0246-2 50246
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Spanish Resources

Great Works
Instructional Guides for Literature
These comprehensive instructional guides provide teachers with everything they need to enhance 
students’ literary experiences with the exploration of rich, complex literature. Lessons include 
research-based strategies including close reading, leveled comprehension questions, cross-
curricular activities, and more.

8.5" × 11" • 72pp. • $9.99 each
Title Grade ISBN Item
¿Eres tú mi mamá? (Are You My Mother?) K–3 978-1-4258-1749-7 51749

El día que los crayones renunciaron (The Day the Crayons Quit) K–3 978-1-4258-1751-0 51751
Henry y Mudge: El primer libro de sus aventuras (Henry and Mudge: The First Book) K–3 978-1-4258-1750-3 51750
Los cien vestidos (The Hundred Dresses) K–3 978-1-4258-1752-7 51752
Ultima parada de la calle Market (Last stop on Market Street) K–3 978-1-4258-1748-0 51748
El dragón de papá (My Father's Dragon) K–3 978-1-4258-1753-4 51753
El único e incomparable Iván (The One and Only Ivan) K–3 978-1-4258-1754-1 51754
Gracias a Winn-Dixie (Because of Winn-Dixie) 3–5 978-1-4258-1755-8 51755

Summer Blast
Getting Ready for Grades 1–5 • Ages 5–11
This workbook focuses on reviewing the key skills and objectives children just learned and 
introduces skills they’ll need for the next grade. They will practice grammar, reading comprehension, 
writing, math facts, word problems, critical thinking, and more with fun and colorful activities pages.
Student pages are in English and parent support pages are in Spanish

8.5" × 11" • 128pp • $14.99 each
Grade ISBN Item
Grade 1 978-1-4258-3957-4 86126
Grade 2 978-1-4258-3958-1 86127

Grade 3 978-1-4258-3959-8 86128

Grade ISBN Item
Grade 4 978-1-4258-3960-4 86129

Grade 5 978-1-4258-3961-1 86130

Learn-at-Home Summer STEM Bundles
with Parent Guide
Students will continue to learn all summer long with this fun and engaging bundle. Each bundle 
includes a Summer Blast workbook, three STEM focused books, and a Parent Guide.

5-Book Sets
Grade ISBN Item Price
Grade K* 978-1-6429-0849-7 103848 $48.95
Grade 1 978-1-6429-0715-5 103725 $51.95
Grade 2 978-1-6429-0716-2 103726 $51.95

Grade ISBN Item Price
Grade 3 978-1-6429-0717-9 103727 $49.95
Grade 4 978-1-6429-0718-6 103728 $52.95
Grade 5 978-1-6429-0719-3 103729 $51.95

*Summer Blast: Parent section and workbook pages are both in English for Kindergarten only. 

#51553—Summer Blast © Shell Education12 #51553—Summer Blast © Shell Education

Introduction

Charlotte’s Web by E.B. White

This story of a lovable pig, Wilbur, and his spider friend, Charlotte, has been beloved by 
children and adults for decades.  Your child will love the variety of unique characters, 
as well.   This book opens up opportunities to discuss important lessons like friendship 
and loss.

Because of Winn-Dixie by Kate DiCamillo

A young girl named Opal has just moved to a new town where she realizes it is hard to 
make new friends.  Through the guidance of a lovable dog named Winn-Dixie, Opal learns 
lessons such as not judging by appearances and how to befriend new people.  The themes 
of unlikely friendships, life in a small town, and family make this a wonderful story to read 
with your child.

The BFG by Roald Dahl

This imaginative book tells the story of a young girl who befriends a big friendly giant (BFG).  
The ideas of right, wrong, good, and bad play big roles in the story.  Your child will love the 
eccentric and exciting adventure as well as the lovable character of the BFG.

Freckle Juice by Judy Blume

Reading the story of Andrew and his desperation to have freckles will have your child 
laughing aloud at Andrew’s crazy antics, while instilling the messages of self-confidence 
and loving your own individuality.

How to Eat Fried Worms by Thomas Rockwell

Your child will enjoy the gross factor of the story of Billy and his friends betting to eat 15 
worms.  The interesting plot, the different personalities of each character, and the exciting 
conflict will keep your child engaged and excited to read.  The limited illustrations and 
traditional chapter book structure of this book make it perfect for readers who are ready for 
a bit of a challenge.

Top 5 Books to Read Aloud

© Shell Education #51553—Summer Blast 41© Shell Education #51555—Summer Blast

Week 3

Directions: Use the clues below to find out the seating chart for dinner. 

Dinner Table Seating Chart

Clues
George Washington, Benjamin Franklin, Thomas Jefferson, Alexander 
Hamilton, James Madison, and John Adams met for dinner.  Benjamin 
Franklin chose the seat in the middle and next to the first president of the 
United States.  The second president of the United States sat next to the 
third president of the United States.  Thomas Jefferson sat across from 
George Washington.  James Madison sat next to a person who never 
served as president.  Alexander Hamilton sat across from the person who 
served as president during the War of 1812.

_________________ _________________ _________________

_________________ _________________ _________________

#51553—Summer Blast © Shell Education18 #51552—Summer Blast © Shell Education

Week 1

Directions: These pieces have been taken out of a hundreds 
chart.  Write the missing numbers.

In a Muddle! 

 1 

2

12 13

23

 3 

33 35

44 46 47

56

 2 

30

39

48 50

60

 4 

58

68 69

80

89

100

© Shell Education #51553—Summer Blast 7© Shell Education #51553—Summer Blast

Introduction

Directions: Keep track of your summer reading here!

Date Title Number 
of Pages

Summer Reading Log

#51553—Summer Blast © Shell Education70 #51550—Summer Blast © Shell Education

Week 6

Directions:  Color the shapes to match these:

Color the Shapes

#51553—Summer Blast © Shell Education40 #51553—Summer Blast © Shell Education

Week 3

Directions: Solve each problem.

The Jungle

 1 Tarzan’s vine is 25 meters long.  Jane’s vine is 50 meters 
long.  How long are their vines altogether?

  ____________ + ____________ = ____________

  

 2 A snake was 39 centimeters long.  A month later, the 
snake is 41 centimeters long.  How much did the snake 
grow in one month?

  ____________ + ____________ = ____________

  

 3 A tree was 4 feet tall.  Many years later, the tree is much 
taller.  It has grown 48 feet.  How tall is the tree now?

  ____________ + ____________ = ____________

  

© Shell Education #51553—Summer Blast 91© Shell Education #51551—Summer Blast

Week 8

Directions: Use the code to find the answer to 
the riddle.

Code 

a b i n o r w

What bow can’t be tied?

Draw a picture of the answer.

Riddle Me This

© Shell Education #51553—Summer Blast 61© Shell Education #51555—Summer Blast

Week 5

Directions: Write a word to complete each analogy.

Awesome Analogies

Example 

teacher : student :: parent : child

 1 pig : oink :: dog :  _____________________________________________

 2 duck : quack :: cow :  __________________________________________

 3 fish : swim :: cheetah :  _________________________________________

 4 today : tomorrow :: yesterday : ___________________________________

 5 gray : black :: pink :  ___________________________________________

Directions: Create your own analogies.  Remember to include the colons.

 6  ___________________________________________________________________

 7  ___________________________________________________________________

© Shell Education #51553—Summer Blast 55© Shell Education #51554—Summer Blast

Week 5

Directions: Read the text.  Then, answer the questions.

Clang! Clang!

Cable Cars

San Francisco has steep hills.  One day, Andrew Smith 
Hallidie saw what could happen on those hills.  The year 
was 1869.  Streets were made of bumpy cobblestones.  
It rains a lot there in the winter.  That makes for slippery 
streets.  On that wet day, Mr. Hallidie watched some 
horses try to pull a heavy load up a hill.  The horses were 
unsuccessful. 

Mr. Hallidie’s father had invented a wire rope.  Hallidie 
had used this cable to haul up ore when mining.  He 
decided to use what he knew to build a cable system that 
would pull cars up steep hills.  There are plenty of strong 
machines to get things up steep hills today.  But you can 
still take a cable car in San Francisco. 

 1 How did people get loads up hills in San Francisco before the cable car?

 A They pushed them up.

 B They used horses.

 C They used cable cars.

 2 List three things that contributed to the problem Mr. Hallidie saw.

   _________________________________________________________

   _________________________________________________________

   _________________________________________________________

 3 Why do you think San Francisco still has cable cars?

   _________________________________________________________

   _________________________________________________________

© Shell Education #51553—Summer Blast 17© Shell Education #51552—Summer Blast

Week 1

Directions: Imagine you blasted off in a rocket and landed 
on the moon.  Design a postcard that you could send back 
to Earth showing what you see there.

Postcard from the Moon

www.tcmpub.com/librarians | 877-777-3450
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© Shell Education #50164—Standards-Based Investigations: Science Labs—3-5

DO NOT DELETE PRODUCTION NOTES 
ON THE PASTE BOARD

101

Name _______________________________

Can We Balance an Ecosystem?

 • food web cards

 • colored pencils or markers

 • calculator

 • hole punch

 • yarn

 • scissors

 1. Get in a group of four.  Each student should take one blank card.  Decide who 

will draw a producer, who will draw a primary consumer, who will draw a 

secondary consumer, and who will draw a tertiary consumer.

 2. Draw a picture in the blank space and give it a name.

 3. Decide how many of your organisms are in the ecosystem.  Write that number 

in “population in ecosystem.”

 4. Estimate how much one organism weighs.  Then multiply that number by the 

population to find the whole population’s weight.  Add these numbers to the 

card.

name provides

population in ecosystem

one weighs population
weighs

population

populationone needs population
needs

×

×

=

=

What You Need:

What To Do:

Waves travel in patterns.  The top of a wave is the crest, and the bottom of a wave 
is the trough.  The amplitude of a wave is the distance from the middle to the crest.  
The wavelength is the distance between a point on one wave and the same point on 
the next. 

Directions: Read the text, and study the diagram.  Then, answer the questions.

 1. The amplitude is the distance from the  of the wave to the crest.

a. trough

c. crest

b. middle 

d. wavelength

 2. The distance between one trough to the next is the  .

a. wavelength

c. trough

b. amplitude

d. crest

 3. To measure wavelength, could you measure from the middle of one wave to the crest of 
the next?  Why or why not?

 ______________________________________________________________________________

 ______________________________________________________________________________

4. Can the amplitude be measured from one trough to the next?  Why or why not?

 ______________________________________________________________________________

 ______________________________________________________________________________

amplitude

wavelength

crest

trough

Physical Science

© Shell Education 51410—180 Days of Science 115

Name:  ____________________________________________  Date:  ____________________

DAY
WEEK 9

 ____________________

DAYDAY
WEEK 9WEEK 9

DAY
WEEK 9

A
nalyzing D

ata

2
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Science Resources

  95

Figure 6.12 Sample Mine, Yours, Theirs

Mine, Yours, Theirs

Plate Tectonics

The multi-million dollar seismic equipment was helpful. But the geologist relied more 
on her understanding of plate tectonics to help predict the next major earthquake.

My Definition:

Something that helps 
scientists predict 
earthquakes

My Neighbor’s Definition:

Parts of the earth, like 
rocks and dust

Glossary Definition:

A scientific theory. It 
explains the way that land 
separated into today’s 
continents from Pangaea. 
It is also the study of land 
movement, which causes 
earthquakes.

How These Definitions Compare:

I really had no idea what plate tectonics were. My neighbor and I figured out that it 
had something to do with the earth and earthquakes. It really is about how the earth 
moves.

Writing Standards in Science
Writing promotes learning through the use of ref lection and discussion. 

Writing Across the Curriculum states “Only by practicing the thinking 
and writing conventions of an academic discipline will students begin to 
communicate effectively within that discipline” (Michigan Science Teachers 
Association 2014, 3). Science teachers may consider themselves to be in a 
prime position to help students see the value of writing for a specific purpose 
and to help them perfect this craft. The Common Core State Standards 
Initiative also supports writing within the science classroom by stating “To 
build a foundation for college and career readiness, students need to learn 
to use writing as a way of offering and supporting opinions, demonstrating 
understanding of the subjects they are studying, and conveying real and 
imagined experiences and events” (CCSSO 2010, 41). The following are 
some examples of options available to utilize writing as a means to learn. 

14 ■

Figure 1.2 5E Instructional Model for Science

Engage

Evaluate

Elaborate

Explore

Explain

During the Engage and Explore phases, students participate in hands-on or 
critical-thinking experiences and activities before delving into the scientific 
content that is introduced during the Explain phase. This is sometimes referred 
to as the Activity-Before-Content Model, or the ABC Model, which is grounded 
in constructivist theory. Because of this, the 5E model is inherently based on 
the constructivist theory of learning, too. Teachers who follow constructivist 
theory believe that students build, or construct, new learning on top of ideas 
they already have. Oftentimes, hands-on activities are the mainstay of a 
constructivist classroom. Generally, these constructivist teachers help students 
make connections between facts in order to foster new understanding of concepts. 
These teachers organize learning experiences that require students to analyze, 
interpret, and predict information. This is sometimes accomplished through 
open-ended questions, and students are encouraged to engage in dialogue with 
each other to process their ideas. Constructivist theory is not restricted to any one 
age group, which allows the 5E model to be successful across many grade levels.

  95

Figure 6.12 Sample Mine, Yours, Theirs

Mine, Yours, Theirs

Plate Tectonics

The multi-million dollar seismic equipment was helpful. But the geologist relied more 
on her understanding of plate tectonics to help predict the next major earthquake.

My Definition:

Something that helps 
scientists predict 
earthquakes

My Neighbor’s Definition:

Parts of the earth, like 
rocks and dust

Glossary Definition:

A scientific theory. It 
explains the way that land 
separated into today’s 
continents from Pangaea. 
It is also the study of land 
movement, which causes 
earthquakes.

How These Definitions Compare:

I really had no idea what plate tectonics were. My neighbor and I figured out that it 
had something to do with the earth and earthquakes. It really is about how the earth 
moves.

Writing Standards in Science
Writing promotes learning through the use of ref lection and discussion. 

Writing Across the Curriculum states “Only by practicing the thinking 
and writing conventions of an academic discipline will students begin to 
communicate effectively within that discipline” (Michigan Science Teachers 
Association 2014, 3). Science teachers may consider themselves to be in a 
prime position to help students see the value of writing for a specific purpose 
and to help them perfect this craft. The Common Core State Standards 
Initiative also supports writing within the science classroom by stating “To 
build a foundation for college and career readiness, students need to learn 
to use writing as a way of offering and supporting opinions, demonstrating 
understanding of the subjects they are studying, and conveying real and 
imagined experiences and events” (CCSSO 2010, 41). The following are 
some examples of options available to utilize writing as a means to learn. 
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Standards-Based Investigations

Science Labs
Grades K–8
Excites students with fun hands-on lab activities that teach scientific concepts 
through exploration, collaboration, and inquiry. These books teach students to use 
words and pictures to create inquiry notebooks to record their developing science 
knowledge while building observation and critical thinking skills.

8.5" x 11" • 192pp. + Digital Resources • $29.99 each
Grade ISBN Item
Grades K-2 978-1-4258-0163-2 50163
Grades 3-5 978-1-4258-0164-9 50164

Grade ISBN Item
Grades 6-8 978-1-4258-0165-6 50165

Practice, Assess, Diagnose

180 Days of Science
Grades K–6 • Ages 4–12
Helps students explore, learn, and understand each strand of science (physical, 
life, and Earth and space) and increase their knowledge of scientific practices. 
These daily activity workbooks build critical-thinking skills by analyzing content, 
scientific data, and answering response questions.

8.5" x 11" • 208-216pp. • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-1406-9 51406
First Grade 978-1-4258-1407-6 51407
Second Grade 978-1-4258-1408-3 51408
Third Grade 978-1-4258-1409-0 51409

Grade ISBN Item
Fourth Grade 978-1-4258-1410-6 51410
Fifth Grade 978-1-4258-1411-3 51411
Sixth Grade 978-1-4258-1412-0 51412

Teaching Science Today 
Second Edition
by Kathleen N. Kopp
Foreword by Alan McCormack
Grades K–12
Helps teachers implement engaging science lessons that intrigue, 
motivate, and prepare students to be scientifically literate. 
This book provides proven strategies, tips, and suggestions 
for implementing successful inquiry-based science lessons, 
designing a science classroom, executing a successful science 
fair, and more.

7" x 9" • 176pp. • ISBN 978-1-4258-1209-6 • Item 51209 • $29.99

The 5Es of Inquiry-Based Science
by Lakenna Chitman-Booker and Kathleen Kopp
Foreword By Steve Rich
Grades K–12
Creates an active, inquiry-based learning environment by  
using the 5E model of instruction. This resource clearly explains 
each “E” — Engage, Explore, Explain, Elaborate or Extend, and 
Evaluate — while providing teachers with concrete strategies 
and lesson ideas for stimulating inquiry in all students.

7" x 9" • 168pp. • ISBN 978-1-4258-0689-7 • Item 50689 • $29.99 
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Reading and Writing Strategies 
for Science
Second Edition
by Stephanie Macceca and Sarah Kartchner Clark
Grades 1–12
Teachers will learn practical standards-based strategies to help 
students read, write, and understand science content. Both 
resources include graphic organizers with classroom examples by 
grade range and specific suggestions for differentiating instruction. 

8.5" x 11" • 256pp. • $39.99 each
Title ISBN Item
Reading Strategies 978-1-4258-1155-6 51155
Writing Strategies 978-1-4258-1157-0 51157

Think It, Show It Science: 
Strategies for Demonstrating Knowledge
by Gregory A. Denman
Foreword By Alan McCormack 
Grades 3–8
Provides practical, easy-to-implement strategies for developing 
students’ clear, concise writing skills about scientific concepts. 
This resource includes rubrics, mentor texts, and student 
exemplars to guide teachers as they implement the strategies.

8.5" x 11" • 176pp. + Digital Resources • ISBN 978-1-4258-1053-5 • Item 51053 • $45.99

Science for English Language Learners
Developing Academic Language Through  
Inquiry-Based Instruction
by Dolores Beltran, Eugenia Mora-Flores, and  
Lilia Sarmiento
Foreword by Alan J. McCormack
All Grades
Cultivates students’ language abilities in science while developing 
their content knowledge and employing the 5E instructional 
model. This resource helps teachers understand how to model, 
activate prior knowledge, question, and explicitly develop 
students’ language abilities.

7" x 9" • 352pp. • ISBN 978-1-4258-0859-4 • Item 50859 • $29.99

Science Resources
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Chapter 2

	•	 FIRST she hears her mom or dad yelling for her to get up.

	 •	THEN she yawns, stretches her arms, throws off the 
bedcovers, and gets out of bed.

	 •	AFTER THAT she gets dressed, brushes her hair, and goes 
downstairs for breakfast.

	 •	 FINALLY she brushes her teeth, grabs her backpack, and 
heads out.

Let’s circle all the sequence words in the first paragraph.

There is another very important type of transition word that 
scientists can use in explanation paragraphs. These are called 
cause-and-effect words (because, a reason for this, so, when, as a 
result, since, consequently, if, and due to). Cause-and-effect words 
are used in science to accurately record the reason for something 
happening. They organize the writing by showing that something 
happened (its effect) that can be explained as being a result of 
something else (its cause). Looking at the second paragraph, what 
causes and effects can we see?

	•	 FIRST she hears her mom or dad yelling for her to get up.

	 •	THEN she yawns, stretches her arms, throws off the 
bedcovers, and gets out of bed.

	 •	AFTER THAT she gets dressed, brushes her hair, and goes 
downstairs for breakfast.

	 •	 FINALLY she brushes her teeth, grabs her backpack, and 
heads out.

Let’s box all of the cause-and-effect words that are in the 
paragraph.

Who can go back and find a cause-and-effect word in the first 
paragraph? (when) Even though the paragraph is a how paragraph, 
we can still use cause-and-effect words to help us explain why 
something happened.

61

Figure 2.2 Flexible Grouping Model 1 

Level 1 ELLs working 
in pairs, small groups, 

or independently.

Level 2 ELLs working 
in pairs, small groups, 

or independently.

Level 3 ELLs working 
in pairs, small groups, 

or independently.

Level 4 ELLs or 
English-only students 

working in pairs, 
small groups, or 
independently.

Teacher

Figure 2.2 represents a familiar grouping pattern for classroom 
instruction. Within the context of ELD instruction, English 
language learners are working on a level-appropriate language task 
either in pairs, small collaborative groups, or individually. In this 
setting, the teacher either pulls students to work with him or her 
or joins a group of students where they are working. The teacher 
has the flexibility of choice to work with students based on either 
the need of beginning-level students for specific language support 
to complete the task, or the need of advanced-level students to 
move beyond the language requirements of the task. This format 
also allows for flexibility of time, since the teacher adjusts time 
spent with a group based on specific need. For classrooms where 
English-only students are part of the student population during the 
ELD block, this model can allow the teacher to design instruction 
to meet their specific needs. In order for this model to work well, 
careful attention must be paid to providing clear directions and to 
establishing expectations for the task.

#51155—Reading Strategies for Science Second Edition © Shell Education74

Developing Vocabulary

Vocabulary Diagram (cont.)

Grades 3–5 Example

Drawing

Sentence from Text

Cephalopods are found in all oceans of the 
world and at all depths.

Original Sentences

 1. Cephalopods have large heads and 
tentacles.

 2. Cephalopods cannot live in fresh water.

People or Things

octopus, squid, cuttle� sh

Synonyms

large head and 
tentacles

Antonyms

arthropod (segmented 
legs) = bugs

Parts

cephalo = head
pod = foot

Word

cephalopod

Part of Speech

noun

Related Words

cephalic

encephalitis
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Leveled Texts for Science
Grades 4-12
Engages and inspires students to read and comprehend a variety of science 
materials. Each book has 15 passages each written at four different reading 
levels. A differentiated comprehension question follows each text passage to 
promote class discussion and to ensure student success.

8.5" x 11" • 144pp. + Digital Resources
Title ISBN Item Price
Earth and Space Science 978-1-4258-0160-1 50160 $39.99
Life Science 978-1-4258-0162-5 50162 $39.99
Physical Science 978-1-4258-0161-8 50161 $39.99
Complete 3-Book Set 978-1-4258-0587-6 50587 $119.99

Leveled Text-Dependent Question Stems: Science
All Grades
Teachers will create effective and engaging text-dependent questions  
to increase students’ understanding of science content through in-depth 
examinations. Teachers can quickly and easily choose question stems  
written at a variety of levels for grade ranges K–1, 2–4, 5–8, and 9–12.

8.5" x 11" • 160pp. • ISBN 978-1-4258-1645-2 • Item 51645 • $19.99

Strategies for Building Academic Vocabulary  
in Science
by Christine Dugan
Grades 1–8
Boosts students’ science vocabulary with easy-to-implement effective strategies. 
This resource provides teachers with the tools needed to incorporate word-learning 
strategies for science vocabulary. This notebook includes 25 research-based 
strategies, differentiation suggestions, assessment strategies, sample words lists, 
and more.

Notebook • 280pp. + Digital Resources • ISBN 978-1-4258-0129-8 • Item 50129 • $99.99

Getting to the Roots of Science Vocabulary,  
Levels 6-8
by Timothy Rasinski, Nancy Padak, Rick M. Newton, and  
Evangeline Newton
Grades 6–8
Makes learning science vocabulary fun and interesting with a roots-based 
approach. Each lesson provides tips on how to introduce selected roots  
and guided instruction to easily implement the activities.

8.5" x 11" • 184pp. + Digital Resources • ISBN 978-1-4258-0867-9 • Item 50867 • $19.99

Science Resources

© Shell Education 
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Ecosystem Energy Exchange

An ecosystem is made up of many different plants, animals, and other organisms.  

Some of them are producers.  They make their own food.  The rest are consumers.  They 

eat other things for food.  The way that they all interact says a lot about the ecosystem.  

Asking who eats whom helps us figure out how the ecosystem works.

Food Chains and Webs

Have you ever heard of a food 

chain?  A food chain is a list of 

organisms that eat each other.  A 

cricket might eat grass.  A lizard 

eats the cricket.  A hawk eats the 

lizard.  The grass, the cricket, the 

lizard, and the hawk make a food 

chain.  This is an easy way to 

see how different organisms are 

connected within an ecosystem.

However, most animals eat 

more than one kind of food.  

Then those animals are often 

eaten by more than one kind of 

predator.  A food chain doesn’t 

really tell us the whole story.  It’s 

too simple.

Imagine you drew all the plants and animals in an area.  Then imagine drawing lines 

from each one to all the organisms it eats.  You would have a very complicated web of 

lines.  These networks of lines are food webs.

orca

polar bear

narwal

arctic cod

king crab

ringed seal

arctic
fox

herring

guillemot

porcelain crab

zooplankton

phytoplankton

cricket

lizard

hawk

grass

Food Web

Food Chain
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Cladism
Have you ever looked at a snail?  How 

about an octopus?  One is slimy and slow; 
the other is wet and quick.  They may 
look different, but they’re both mollusks.  
The mollusk phylum has many different 
animals in it.  It includes clams, oysters, 
squid, and octopuses.

Most mollusks have hard shells, but 
some don’t.  Most have a beaklike radula 
they use to eat, but clams don’t.  Many 
have one “foot” for movement, except that 
squid and octopuses have more than just 
one.  So, why are mollusks all grouped 
together?  Mollusks might not look alike 
today, but they did millions of years ago.

Grouping by Looks vs. Grouping by Clades

Zoologists used to group animals together because they looked alike.  That makes a 
morphological group.  It is easy to group animals in this way, but it isn’t always useful.  
Crows and humans both have two legs, but that doesn’t mean they have other things in 
common.

It is more useful to look at animals’ ancestors.  Ancestors are the animals whose 
offspring became today’s animal.  For instance, crows and crocodiles are descended from 
dinosaurs.  Crows and crocodiles have more in common than crows and humans do.

Grouping by ancestors makes clades.  Mollusks 
are a clade.  Zoologists studied the cells of living 
mollusks.  They studied the ways that their organs 
work.  They found that slugs are like snails, except 
without shells.  The tentacles of octopuses work 
like the feet of oysters.  The evidence says that all 
mollusks share a common ancestor.  They should 
be grouped together.

51645—Leveled Text-Dependent Question Stems: Science © Shell Education
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Identifying Key Details Question Stems
Use these question stems to develop your own questions for students.

Which details in paragraph ______ support ______ (scientific 
concept)?

Which details does the author use to describe the scientific 
concept in this text?

What types of details does the author provide to support ______ 
(scientific concept)?

Which detail in paragraph ______ do you think is most 
important?  Why?

What reasons/examples does the text provide for why/how 
______ (events/process) occur?

In what ways did ______’s (scientist) discoveries change our 
understanding of ______ (scientific concept)?

In what ways do the details in paragraph/sentence ______ 
support ______ (scientific concept)?

The author provides a list/examples of ______ (scientific 
concept). How are the items in the list connected?

Which details are most important to understand ______ (scientific 
concept)?

What evidence does the author give to show that ______ 
(scientific concept) occurs?
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About the Root: Earth and Space Science:  

The Moon’s Geocentric Orbit
Directions: Read the passage. Then answer the questions.

The Greek base ge(o)- and the Latin base terr- mean “earth.” Words built on these bases 
refer to “earth” in two senses. Many words based on Greek ge(o)- refer to planet Earth. Many 
Latin-based terr- words refer to earth as “soil” or “land.” Discuss the questions below with a 
partner. Write your answers on a separate sheet of paper.

	•	The moon follows a geocentric orbit. What does geocentric mean? 

	•	How does territory include the idea of earth or land? 

	•	How does terrarium include the idea of earth or land? 

Bases ge(o)- and terr- Lesson 1

Since the moon revolves around planet 
Earth, scientists say that the moon has a 
geocentric orbit.This orbit is shaped like an 
ellipse (also called an oval).

Two important points of measurement 
mark this oval path. When the moon is farthest 
“away from” Earth, it reaches its apogee. As it 
continues in its path, it moves on to its perigee, 
the point at which it is nearest to Earth. The 
Greek prefix apo- means “away from,” and the 
Greek prefix peri- means “around,” “near.” Since 
all orbits are elliptical, every orbit has an apogee 
and a perigee.

We also use the astronomical word apogee 
to mean the “high point” of a person’s career or 
achievements.

If an orbit were completely circular, would it have an apogee and perigee? Why or why not?

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

Name:  __________________________________________  Date:  _________________
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Unit of Study: Ecosystems
McREL Science Standard 6.3

Strategy in Action: How Does It Work?

 1. Before using this strategy, decide which science words to use.  You can use specialized 
content and/or general academic words.  Remember that the words must already 
have been introduced to students.
In this sample lesson, the teacher selects the following specialized content (SC) and 
general academic (GA) words that have been introduced to the students:

ecosystem
mutualism

parasite
predator

symbiotic

factor

 2. To prepare for using the strategy, decide how these words may be related to the 
students’ personal experiences and backgrounds.  Consider how you might frame 
questions that get students to use these words in the context of their lives.
In this sample lesson, the teacher furthers students’ understanding of an ecosystem by 
focusing on how these concepts relate to their own lives.

 3. Write the selected vocabulary words on the board.  Remind students that they have 
already learned something about these words.  Explain that students will use the 
words to talk about their experiences.  Model the process by choosing one word and 
telling a personal anecdote related to it.
In this sample lesson, the teacher chooses the word predator and explains that pet 
owners often worry about how to protect pets from predators outside their homes.

 4. Divide students into groups of three.  Ask one question for each word that includes 
that term.  These questions should help students use the words correctly as they 
describe their personal experiences.  Questions may begin in the following ways:

 • Have you ever….?

 • Describe a time when….

 • What did it feel like to…?

 • What do you remember about…?

 • When might you…?

 • Why would you…?

In this sample lesson, the teacher asks the first question to follow up the predator 
example: Why would a pet owner be concerned about the predators of an animal?

SEP 50129_i3476 TG.indd   14 10/29/10   2:41 PM
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124 #50531—Strategies for Implementing Guided Math 
© Shell Education

Strategies for  
Math Warm-Ups

We Are All Parts of the Whole ChartExamine this picture of 24 students.  Write a fraction that represents 
a part of this group (for example, girls, smiling students, students 
wearing shorts) on a sticky note, add your initials, and post it on the 
chart.  Make your fractional group different from any already posted.

Insert class photo here.

4
24  

wears glasses
LS

11
13  

are boys
AK

8
24  

have striped 
shirts

TM

19
5  

are smiling
CJ

13
24  

are girls
LN

We Are All Parts of the Whole Sample Chart

76

Fig. 2.13. Sample Concept Map for Multiplication

Concept: 
Multiplication

Inverse operation of division

Finding how many if you have a 
number of groups with the same 
number in each 
group

Like repeated 
addition

Commutative PropertyAssociative PropertyIdentity Property
Distributive Property

Non-examples: 
division
subtraction

Related Words:
factors
product

Examples: 
3 x 2 = 6

25
x 4

100

(Adapted from Thompson and Thomason 2005; Thompson et al. 2008; 

O’Connell 2007)

There are numerous varieties of graphic organizers that students may 
employ to broaden and extend their understanding of mathematical 
vocabulary terms.  Check websites or other teacher instructional 
resources for additional ideas.  By creating visual displays of the 
new terms, students are apt to develop a deeper and more complex 
understanding of their meanings. 

Games and Other Learning ActivitiesGames may be valuable as instructional tools.  The sixth step 
of Marzano’s and Pickering’s (2005) Building Academic Vocabulary 
supports involving students in games that allow them to play 
with vocabulary terms.  Combining learning with play is highly 
motivational and contributes to the word consciousness of students.  
The following are examples of effective games that help increase 
mathematical vocabulary.

�

◆ 41

Figure 2.1 Creating a Mathematics Professional Community

Empowering 
Community 
Members

 
 Encouraging Collaboration

Building 
Teams

Establishing Trust

Creating a Professional Community

Establishing Trust 
Imperative in the establishment of professional communities in schools 

is nurturing trust among community members—not only between 

administrative staff and teachers, but also between teachers . For much 

too long, math teachers worked on their own—never venturing into the 

classrooms of others, planning independently, and yet doing their best to 

teach their young learners in their own ways . Some teachers have even 

been territorial about their classrooms—reluctant to have others come in 

to observe, reluctant to share their successes or struggles with their peers . 

These teachers may engage in friendly chitchat with other teachers during 

breaks or after school, but are unwilling to engage in rich and constructive 

professional discussions . In that climate, professional communities focused 

on mathematics education initiatives fail to thrive .

Guided Math
A Framework for Mathematics Instruction
Second Edition
by Laney Sammons
Foreword by Donna Boucher
Grades K–12
This 2nd edition Guided Math resource provides practical guidance 
and sample lessons that foster mathematical thinking and 
understanding. Teachers will learn how to effectively utilize small-
group lessons and whole-group instruction, math warm-ups, and 
Math Workshop to engage K–12 students in connecting mathematics 
to their own lives.

7" × 9" • 392pp. • ISBN 978-1-6429-0376-8 • Item 102116 • $39.99

Strategies for Implementing  
Guided Math
by Laney Sammons
Foreword by Barbara Blanke
Grades K–8
This resource provides specific strategies for implementing the 
seven elements of the Guided Math Framework and includes sample 
lessons, activities, and classroom ″snapshots″ for three grade spans: 
K–2, 3–5, and 6–8.

Notebook • 344pp. + Digital Resources • ISBN 978-1-4258-0531-9 • Item 50531 • $99.99

Building Mathematical Comprehension
Using Literacy Strategies to Make Meaning
by Laney Sammons
Foreword by Ruth Harbin Miles
All Grades
Provides clear strategies to help students ask good questions, 
visualize mathematics, and synthesize their understanding. They 
will apply familiar reading comprehension strategies and relevant 
research to mathematics instruction to aid in building students' 
comprehension in mathematics. 

7" × 9" • 304pp. • ISBN 978-1-4258-0789-4 • Item 50789 • $31.99

Implementing Guided Math
Tools for Educational Leaders
by Laney Sammons
Foreword by Mary Esther Reynosa
Grades K–8
This comprehensive guide provides educational leaders with a clear 
path to supporting teachers’ implementation of the Guided Math 
Framework. Helps guide teachers through inquiry, learning, goal 
setting, collaborative planning, interaction with instructional coaches, 
and reflection.

7" × 9" • 264pp. • ISBN 978-1-4258-1512-7 • Item 51512 • $31.99

Guided Math
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Chapter 1

to the workstations on a regular schedule while the teacher calls small groups for lessons as 

needed. Figure 1.4 shows examples of rotational models when the teacher lesson is not one of the 

workstations.

Figure 1.4 Workstation Rotation Models without Teacher StationThree-Station Rotation Model Four-Station Rotation Model

Teacher
Lesson

Workstation
1

Workstation
2

Workstation
3

Teacher
Lesson

Workstation
1

Workstation
3

Workstation
2

Workstation
4

You can create math workstation management boards to indicate where students will work 

during Math Workshop for a rotation model without a teacher station. An example is shown in 

Figure 1.5.

Figure 1.5 Sample Management Board for Four Workstations without Teacher Station

Red Team
Tom, Carlos, Jasmine, 
Min, Sadie, and Assad

Blue Team
Finn, Sandra, Fatima, 

Maria, Joseph, and Lois

Yellow Team
Sara, Pedro, Mimi, 

Matt, Krista, and Ravi

Green Team
Ash, Dempsey, Griff, Alice, 

Yoshi, and Carmen
Workstation 1 Workstation 4 Workstation 3 Workstation 2Workstation 2 Workstation 1 Workstation 4 Workstation 3Workstation 3 Workstation 2 Workstation 1 Workstation 4Workstation 4 Workstation 3 Workstation 2 Workstation 1

© Shell Education 
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Conferring with Young Mathematicians
Just as students come in all shapes and sizes, with distinctive personalities, 

quirks, senses of humor, and sensitivities, they also come into our classrooms 

with unique background knowledge and instructional needs. Somehow we 

manage to adapt our instruction each year as these young learners enter 

our classrooms—not only adapt, but to truly delight in the diversity that 

enriches the learning environment we so carefully construct.Realistically, however, the vast differences in foundational knowledge 

and skills of students pose challenges—challenges that are intrinsic to the 

profession of teaching. How do we gain insights into the thinking of our 

students, discover what they know, what they can do, what misconceptions 

they have, what struggles they face, and what concerns they harbor? The 

intimate nature of small classes allows astute teachers to establish close 

relationships with their students in which they acquire something of a true 

measure of their students’ learning strengths and needs through observation 

and discussions. Building on that measure, differentiation of instruction 

f lows naturally.

With larger class sizes, the task of accurately assessing the complex 

and unique individual learning needs of our students is more difficult. 

Opportunities to closely observe their work are limited, as are in-depth 

student-teacher conversations during lessons, especially during whole-class 

lessons. In some ways, a classroom full of students is analogous to an 

orchestra. When 25 or 30 students are each playing their own scores, 

the blended sound of the whole orchestra makes it almost impossible to 

Guided Math Workstations
by Donna Boucher and Laney Sammons
Grades K–8
Helps students practice, review, and maintain mathematical concepts and 
skills with effective and easy-to-implement workstation tasks. Provides 
teacher instructions to help guide planning and student directions to support 
independence.

8.5" × 11" • 136–144pp. + Digital Resources • $19.99 each
Grade ISBN Item
Grades K–2 978-1-4258-1728-2 51728
Grades 3–5 978-1-4258-1729-9 51729

Grade ISBN Item
Grades 6–8 978-1-4258-1730-5 51730

Guided Math Workshop
by Laney Sammons and Donna Boucher
Foreword by Kimberly Rimbey
Grades K–8
Helps teachers successfully plan, organize, implement, and manage Guided 
Math Workshop. Gives teachers time to conduct small-group lessons and math 
conferences to target student needs.

8.5" x 11" • 232pp. + Digital Resources • ISBN 978-1-4258-1654-4 • Item 51654 • $45.99

Daily Math Stretches
Building Conceptual Understanding
by Laney Sammons, Michelle Windham, and Pamela Dase
Grades K–8
Provides daily warm-up activities that get students thinking about mathematics 
and ready for instruction. This resource provides research-based approaches, 
and includes step-by-step lessons, assessment information, and a snapshot of 
how to facilitate math discussions in your classroom.

8.5" × 11" • 192pp. + Digital Resources • $29.99 each
Grade ISBN Item
Grades K–2 978-1-4258-0636-1 50636
Grades 3–5 978-1-4258-0786-3 50786

Grade ISBN Item
Grades 6–8 978-1-4258-0787-0 50787

Guided Math Conferences
by Laney Sammons
Foreword by Deborah Allen Wirth
Grades K–8
Gives teachers suggestions, tips, and implementation methods to effectively 
conference with students within the Guided Math Framework. Templates, 
planning tools, and other resources are provided to help teachers stay organized 
and effective while conferring. Also includes “snapshots” of dialogue that offer 
realistic scenarios at multiple grade levels.

7" × 9" • 232pp. • ISBN 978-1-4258-1187-7 • Item 51187 • $31.99

Guided Math
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Introduction (cont.)

 If you now agree with both the placing and the spacing of our 
three values, clap twice.

The class gives a resounding two claps. The cards stay as they are, as shown in 
Figure I.8.

Figure I.8 Final Clothesline Placement

 Now class, it is time to record our discussions, deductions, and 
decisions on your activity sheets. On the three blanks, write 1

2 , 
1
3 ,  and 1

4 . Then, record them on the number line provided with 
the benchmarks. Be sure to be just as diligent about placing and 
spacing on your paper as we were on our clothesline. Well done, 
math crew.

Why These Numbers? 

 The key to a good clothesline lesson is in the selection of the proper values to pose to the 

class . For example, I could have chosen any three fractions, but 1
2 , 1

3 , and 1
4  are the most 

common . In addition, the consecutive denominators of 2, 3, and 4 keep calculations simple 

and bring out the misconceptions that a larger denominator implies a larger fraction . 

The Key Questions
 • Why did you include 0 and 1 as benchmarks? • Why did you not include any benchmarks? • Do we need benchmarks?

 • Why did you place them in that order? • How do you know 1
4  is smaller than 1

3  ? • Did anyone come to the same conclusion, but in a different way?
 • Why do you disagree?

Teacher Moves That  Promote Effective  Student Discourse

Building a Community of LearnersA teacher’s knowledge of students’ social and academic needs 

supports the facilitation of mathematical discourse in the classroom. 

The decisions, planning, and specifically chosen teacher moves are all 

based on a teacher’s level of familiarity with students’ mathematical 

knowledge and learning styles. So, just how do teachers acquire 

deep knowledge of the social and academic needs of students? 

First and foremost, teachers have to choose to spend time at the 

beginning of the year building relationships with students in the 

classroom, getting to know each one while working toward effective 

discourse communities. To engage students in productive mathematics 

discussions, it is imperative to establish a learning environment that 

welcomes student involvement and includes expectations for all 

students to contribute to the discourse community. Establishing classroom community norms and agreements at the 

beginning of the school year will support learning opportunities for 

everyone in the classroom—including the teacher—is paramount. 

Teachers can begin this process by sharing personal stories past 

learning experiences that the teacher believes will assist students in 

feeling comfortable to also share their stories. Through this agreement-

making process, it is important to explore students’ feelings about their 

past mathematical learning via conversations and journaling, always 

Chapter 3
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Mathematics Classroom Procedures Every successful classroom needs established norms, procedures, 

celebrations, and consequences. Every teacher has a different way to 

effectively set these up in the classroom. Classroom norms are a shared 

understanding of what is expected from the class. These norms should 

be established early in the school year and clearly posted for everyone 

to see, in addition to celebrations and consequences of following, or not 

following, them. 

 4. Students need to keep track of hits with red Xs and misses with 
red Os when their partner guesses, and green Xs and Os for their 
own guesses of hits and misses. If students get a “hit,” they may 
go again. If not, it is their partners’ turn. 

 5. The winner is the first person who sinks all f ive ships.
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Teaching Mathematics Today
2nd Edition
by Erin Lehmann
Forewords by Sharon Rendon and Diana Wilson
All Grades
This up-to-date guide builds a thorough understanding of current math 
standards and promotes that development of students’ critical-thinking 
skills. Best-practice strategies are provided to implement instruction in 
today’s classroom.

7" × 9" • 240pp. • ISBN 978-1-4258-1207-2 • Item 51207 • $29.99

Mathematical Discourse 
Let the Kids Talk!
by Barbara Blanke
Foreword by Steve Leinwand
Grades K–12
Supports equitable learning environments by encouraging active listening, 
clear communications, justification of strategies, and acknowledgement of 
students’ experiences. Helps teachers develop a new set of pedagogical 
skills and strategies to assess, plan, and organize their classrooms.

7" x 9" • 184pp. + Digital Resources • ISBN 978-1-4258-1768-8 • Item 51768 • $31.99

Clothesline Math
The Master Number Sense Maker
by Chris Shore
Foreword by Andrew Stadel
Grades K–12
Equips teachers with the theoretical ground work for intentionally teaching 
number sense in both elementary and secondary classrooms. This 
resource provides tips and strategies for facilitating the mathematical 
discourse that naturally starts among students when implemented.

8.5" x 11" • 336pp. + Digital Resources • ISBN 978-1-4938-8514-5 • Item 100444 • $45.99
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#51051—Think It, Show It Mathematics 177

Appendix C 

Student ResourcesName ______________________________________   Date ________________

Thinking and ElaboratingDirections:  Complete the graphic organizer to explain your problem-solving process.

Why Words:

Transition Words: To start with, then, next, after that, first, second, thirds, finally

Since, because, therefore I know

What is happening in the problem? • What do I know? • What is my data? 

• What don’t I know? • What is the problem asking me to find out?Date: Number Facts What will my answer tell me?

Tell WHAT steps you will need to do to solve the problem. Tell WHY you need to do these steps to solve the problem.

Step 

1

Step 

2

73

CHAPTER 3Getting Started Strategies  
“Students use many strategies intuitively when 
they solve problems.  However, gaining familiarity 
with a collection of strategies by seeing them 
modeled, and then trying to apply them, provides 
students with useful tools for tackling problems 
and broadens their problem-solving abilities.”

Burns 2007

Many people struggle with how to approach a problem.  The 
strategies in this chapter can be used in a variety of settings and 
include the following: 
 • Restate the Problem in Your Own Words • Identify Wanted, Given, and Needed information • Identify a Subgoal

 • Select Appropriate NotationThese strategies can help you to solve both routine problems as well 
as non-routine problems like the ones that were introduced in the 
previous chapter.  What is important about these strategies is that 
they can help anyone become more comfortable with approaching 
a problem.  Each of them will help you get started or help you to 
reexamine the problem if you hit a roadblock. They are often used 
together with the strategies we will examine in the next chapters.  
Time to get started on your problem-solving journey!After initially reading a problem, it is helpful to restate the problem 

in your own words to be sure you understand the problem situation.  
Identifying wanted and given information will help you to 
determine any additional information needed to solve the problem.  

SEP 50249 (i3423)—Strategies for Teaching Mathematics 
© Shell Education

Strategies for Teaching Procedures 

Teacher Resources
Alternative Algorithm for Multiplication

Materials
 • paper
 • Multiplication Grids (page 144; page144.pdf)

Procedure
 1. Tell students that they will be learning how to use the grid method for multiplication.  In this 

method, students break one of the numbers into tens and ones and then multiply.

 2. Distribute a piece of paper to each student.  Instruct students to fold their papers into four 

equal sections.
 3. Review multiplication by having students use mental math to multiply single-digit numbers 

by 10.
 4. Write the problem 24 × 7 on the board or overhead.  Below it, draw a grid like the one shown 

below.  Have students set up the problem in the top left box on their papers.24 × 7

 5. Have students identify the single-digit number and the two-digit number.  Tell them that in 

the grid method of multiplication, the single-digit number belongs on the left side of the grid.

 6. Next, have students break the two-digit number into tens and ones. (20 and 4)  Tell students 

that if you add the two pieces together, the sum is still 24; 20 + 4 is simply a different way to 

represent the number 24.  Place the addition sentence above the grid as shown below.  Have 

students do the same on their papers.

24 × 7
20 + 4

7

Grades 3–5 Lesson

Standard
 • uses basic and advanced procedures while performing the processes of computation

Strategies Used in This Lesson
 • Modeling
 • Visual Aids
 • Acronyms

142

What’s Your Math Problem!?!
Getting to the Heart of Teaching Problem Solving
by Linda Gojak
Foreword by Lancy Sammons
All Grades
Provides meaningful instructional tools and methods to help 
teachers understand many problem-solving strategies and how to 
use them with their students.

7" × 9" • 240pp. • ISBN 978-1-4258-0788-7 • Item 50788 • $24.99

Reading and Writing Strategies 
for Mathematics
Second Edition
by Trisha Brummer, Stephanie Macceca, and Sarah Kartchner Clark
Grades 1–12
These resources help students to read, write, and understand 
mathematics content. They provide teachers with specific 
suggestions for differentiating instruction for English language 
learners, gifted students, and struggling learners.

8.5" × 11" • 256pp. + Digital Resources • $39.99 each
Title ISBN Item
Reading Strategies 978-1-4258-1151-8 51151
Writing Strategies 978-1-4258-1153-2 51153

Think It, Show It Mathematics
Strategies for Explaining Thinking
by Gregory A. Denman
Foreword by Linda Dacey
Grades 3–8 
Provides step-by-step strategies for developing students’  
clear, concise writing and discussion skills about math  
problems, supported by student activity sheets, rubrics,  
and exemplar writing samples.

8.5" x 11" • 192pp. + Digital Resources • ISBN 978-1-4258-1051-1 • Item 51051 • $45.99

Strategies for Teaching Mathematics
by Deborah V. Mink
Foreword by Earlene U. Hall
Grades K–8
Builds students' understanding of mathematical concepts with this 
practical, research-based resource. Includes easy-to-implement 
strategies that enhance mathematics instruction, including 
developing students' mathematical vocabulary and problem-solving 
abilities, assessing students' mathematics thinking, and using 
manipulatives.

Notebook • 300pp. + Digital Resources • ISBN 978-1-4258-0249-3 • Item 50249 • $99.99
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Math Games
Getting to the Core of 
Conceptual 
Understanding
by Ted H. Hull,  
Ruth Harbin Miles,  
and Don S. Balka  
Foreword by Anne Collins 
Grades K–8 

Essential  
Math Skills
Over 250 Activities  
to Develop Deep  
Understanding
by Bob Sornson 
Grades Pre•K –3

50 Leveled Math Problems
by Linda Dacey and Anne Collins 
Levels 1–6
Provides effective research-based strategies to help teachers 
differentiate problem solving in the classroom. Includes 50 
leveled math problems and 50 mini-lessons, each with a problem 
tiered at three levels.

8.5" × 11" • 144pp. + Digital Resources • $21.99 each
Level ISBN Item
Level 1 978-1-4258-0773-3 50773
Level 2 978-1-4258-0774-0 50774
Level 3 978-1-4258-0775-7 50775
Level 4 978-1-4258-0776-4 50776
Level 5 978-1-4258-0777-1 50777
Level 6 978-1-4258-0778-8 50778

Math Games
Skill-Based Practice
by Ted H. Hull, Ruth Harbin Miles, and Don S. Balka 
Grades K–6
Provides fun and engaging skill-based games to reinforce key 
mathematical concepts. Activities can be done in the classroom 
or at home, using easy-to-access materials.

8.5" ×  11" • 120–160pp. + Digital Resources • $15.99 each
Grade ISBN Item
Kindergarten 978-1-4258-1287-4 51287
First Grade 978-1-4258-1288-1 51288
Second Grade 978-1-4258-1289-8 51289
Third Grade 978-1-4258-1290-4 51290
Fourth Grade 978-1-4258-1291-1 51291
Fifth Grade 978-1-4258-1292-8 51292
Sixth Grade 978-1-4258-1293-5 51293

Provides a rich level of targeted activities that include 
the use of manipulatives, exploration, inquiry, and play. 
This resource allows teachers to systematically monitor 
student progress toward proficiency in every essential skill.

8.5" ×  11" • 168pp. + Digital Resources  
ISBN 978-1-4258-1211-9 • Item 51211 • $24.99 

Uses concept-building games to support students’ learning 
and understanding of essential mathematical concepts. This 
resource provides opportunities for students to reflect and check 
understanding of what they’ve learned and engage in the standards 
for Mathematical Practice.

Notebook • 320pp. + Digital Resources  
ISBN 978-1-4258-1013-9 • Item 51013 • $99.99

Mathematics Skills
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2
DAY

WEEK 1

Directions:

So
lv

e 
It

!

?

Name: ________________ Date: _______

Read and solve the problem.

Problem 1: Brandon is counting bundles of craft 

sticks. There are 10 craft sticks in each bundle. He 

knows there are 300 craft sticks. How many bundles 

are there?

Problem 2: Sara is counting pencils. There are 10 

pencils in each bundle. How many bundles does Sara 

have if she has 500 pencils?

What Do You Know?

Solve the Problem!

What Is Your Plan?

Look Back and Explain!

What Do You Know?

Solve the Problem!

What Is Your Plan?

Look Back and Explain!

#51614—180 Days of Problem Solving for Second Grade 

© Shell Education
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Name:  __________________________________ Date:  ______________________________

Practice Exercise 1 (cont.)

Directions: Read and solve each problem carefully.

 7. How many more storms 

occurred in September than in 

June?

 A 56  C 231

 B 171  D 251

 8. How many total storms 

occurred from August through 

October?

 E 516  G 771

 F 566  H 781

© Shell Education 

#51443—TIME For Kids: Practicing for Today’s Tests 15

Practice, Assess, Diagnose

180 Days of Math 
Grades K–6 • Ages 4–12
Builds and gauges students’ mathematical fluency with daily 
practice. Each problem is tied to a specific mathematical 
concept covering algebraic thinking, numbers and operations, 
measurement and data, and geometry.

8.5" × 11" • 208pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-0803-7 50803
First Grade 978-1-4258-0804-4 50804
Second Grade 978-1-4258-0805-1 50805
Third Grade 978-1-4258-0806-8 50806
Fourth Grade 978-1-4258-0807-5 50807
Fifth Grade 978-1-4258-0808-2 50808
Sixth Grade 978-1-4258-0802-0 50802

Practice, Assess, Diagnose

180 Days of Problem Solving
Grades K–6 • Ages 4–12
Helps students develop a deeper understanding of mathematical 
concepts and apply these concepts within real-life scenarios. 
These daily activities pages will improve critical-thinking and 
reasoning skills with visual models, multiple strategies, and  
multi-step, nonroutine word problems.

8.5" × 11" • 216–232pp. + Digital Resources • $22.99 each
Grade ISBN Item
Kindergarten 978-1-4258-1612-4 51612
First Grade 978-1-4258-1613-1 51613
Second Grade 978-1-4258-1614-8 51614
Third Grade 978-1-4258-1615-5 51615
Fourth Grade 978-1-4258-1616-2 51616
Fifth Grade 978-1-4258-1617-9 51617
Sixth Grade 978-1-4258-1618-6 51618

TIME For Kids®

Practicing for Today’s Tests: Mathematics
Grades 2–6
Prepares students for today’s complex standardized mathematics 
testing. This resource helps students develop the critical-thinking 
skills needed to succeed with 25 practice sets featuring multiple 
choice, multi-answer multiple choice, open-ended, multi-step, and 
performance-based mathematics problems.
For language arts see page 23.

8.5" × 11" • 128pp. • $24.99 each
Level ISBN Item
Level 2 978-1-4258-1556-1 51556
Level 3 978-1-4258-1442-7 51442
Level 4 978-1-4258-1443-4 51443
Level 5 978-1-4258-1444-1 51444
Level 6 978-1-4258-1445-8 51445

Practice & Test Prep
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Life in the
C

olonies

Name:  ___________________________________________________ Date: __________________________Colonial Seals AnalysisDirections: Read the background information, study the images, and answer the questions.The Massachusetts Bay Colony was founded in 1628 by the Massachusetts Bay 

Company.  The seal on the left was used until 1686 and from 1689–1692.  The 

Pennsylvania Colony was founded by William Penn in 1681.  The Colonial Seal of 

Pennsylvania had parts of William Penn’s own seal.  The Virginia Colony was founwded 

in 1607 by the Virginia Company.  It was a joint stock company.  Then, the king took it 

over in 1606.

1. What images does the Massachusetts Bay Colony seal use to entice people to come to 

the colony?
 A a protective king B a friendly native in need of help C symbols of religious freedom D fields of corn

2. What do the words and images on the seal reveal about the governing of the colonies?

3. Based on the seals, were there more similarities or differences among the colonies?

Massachusetts Bay Seal
Virginia SealPennsylvania Seal

49

© Shell Education 

116869—Document-Based Assessment Activities

Social Studies Resources

Oral Histories and Interviews Long before written accounts of history were created, information was passed from one generation to the next through the spoken word.  The cultural or historical information passed by word-of-mouth is called oral history.  Oral history includes songs, narratives, and accounts of ethnic traditions.  Oral traditions are particularly important for learning the history of minority groups, who were often excluded from mainstream publications or did not leave written sources.Historians collect oral histories to share, as authentically as possible, with future generations.  Participating in projects that require collecting oral histories provides students with a unique opportunity to engage in “making” history.  Interviews and recordings of community elders and witnesses to historical events uncover exciting stories, anecdotes, and information about the past.  Learning about the past from those who “lived” it breathes life into history.  It humanizes events and people that might otherwise be just dry facts and names in a textbook.  It helps students understand that history is about people— people like themselves.  Figures 1.6a and 1.6b show two different types of oral histories being collected.

Figure 1.6a
Charley Williams tells stories to his granddaughter.

Figure 1.6b
Fieldworker David Taylor interviews Anne Murphy about 
working at the Newberger’s Towel Factory in 1918.

Documents
The public can easily access published documents and public record documents.  Published 

documents are created for large audiences and are intended for wide distribution.  Published 

documents include books, magazines, newspapers, reports, laws, advertisements, maps, 

pamphlets, posters, manuscripts, paper money, and stamps.  They are created to keep track of 

and archive information about citizens, businesses, and government processes.  They include 

press releases, government documents, laws, constitutions, congressional activities, presidential 

speeches, deeds, land surveys, census data, court records, and voter registration lists.  It is 

important for students to understand that not everything that was published is accurate or reliable.  

However, even biased sources share important information about the past.

111072—Using Primary Sources in the Classroom 

© Shell Education
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Using Primary Sources in the Classroom
Second Edition
Grades K–12
Allows teachers to turn their classrooms into primary source learning 
environments with minimal prep time.  This practical resource includes more than 
100 digital primary sources along with open-ended model lessons for three grade 
ranges (K–3, 4–8, and 9–12).

8.5" × 11" • 272pp. + Digital Resources • ISBN 978-1-6449-1896-8 • Item 111072 • $39.99

Document-Based Assessment Activities
Second Edition
Grades K–12
Provides both instructional support for teachers as well as a variety of 
differentiated learning opportunities for students to evaluate sources and use 
evidence to support their conclusions. The activities included allow students to 
ask and answer compelling questions, analyze primary sources, approach learning 
through an inquiry lens, and hone their historical-thinking skills.

8.5" × 11" • 296pp. • ISBN 978-0-7439-6437-1 • Item 116869 • $49.99

Reading and Writing Strategies for Social Studies 
Second Edition
by Stephanie Macceca and Sarah Kartchner Clark
Grades 1–12
These practical standards-based strategies help students read, write, and 
understand social studies content. Both resources include graphic organizers  
with classroom examples by grade range and specific suggestions for 
differentiating instruction.

8.5" x 11" • 256pp. + Digital Resources • $39.99 each

Title ISBN Item
Reading Strategies for Social Studies 978-1-4258-1159-4 51159
Writing Strategies for Social Studies 978-1-4258-1161-7 51161

#51478—Analyzing and Writing with Primary Sources 

© Shell Education

176

Political Cartoons and Comic Strips 

Bowery Boy Comic Book Cover Analyzing and Writing with Primary Sources 
by Wendy Conklin
Grades K–12
Provides teachers with text-dependent, thought-provoking questions to  
build students' critical-thinking skills while they complete in-depth analysis on 
various types of primary sources. This resource includes exemplar lessons, 
scaffolding ideas, and digital resources such as reproducible student pages  
and primary sources.

8.5" × 11" • 320pp. + Digital Resources • ISBN 978-1-4258-1478-6 • Item 51478 • $45.99

New

New

#51159—Reading Strategies for Social Studies Second Edition 
© Shell Education

110

Using Prediction and Inference

Background Information
While many teachers work on prediction skills indirectly with students during story time, few extend the skill development during social studies 

instruction.  It is important to guide students to closely examine and integrate information from multiple sources, including pictures, tables, or graphs, presented in di� erent media or formats in order to formulate some expectations about what they will learn and to develop a coherent understanding of the reading.  Students seem naturally drawn to the pictures in informational texts, but they need to develop inferential thinking so that they can more accurately predict 
the content of the reading.  Teachers draw or gather images related and relevant to the reading 
selection to present to students.  After presenting 
the images, the teacher asks students to predict how the pictures are related to one another and to generate a list of words and concepts associated with the pictures.  Students then try to anticipate the content of the reading selection 

because the better they are at anticipating the content, the more e� ective and � uent their reading 
comprehension will be.  As students read the selection, they check to see how the images are related to the new information, allowing them to 

more e�  ciently incorporate new knowledge into 
their existing schema.  Moreover, students are more 
motivated to read when they have determined the 
purpose of a reading task.

Grade Levels/Standards Addressed
See page 109 for the standards this strategy addresses, or refer to the Digital Resource CD (standards.pdf) to read the correlating standards in their entirety.

Activity
After carefully examining the reading selection, create or gather three to six images directly related 
to and relevant to the content, and arrange them 
in the desired order.  Either place the images on the Picture Prediction activity sheet (page 112, pictureprediction.pdf) and distribute them to small groups or individual students, or project the 

images on a large screen for the class to view.  As 
students view the images, ask them to consider how the images are related to one another and predict the content of the reading.  Place students 

in small groups, and ask them to generate a list of 
words or concepts associated with the pictures and 
the inferred topic of study.  Have groups present their words and concepts as you write them on the board.  Ask students to look over all of the words and try to generate any words that were not mentioned.  As students tackle the reading selection, ask them to consider how the pictures are related to content and the new information they encounter.  As an extended activity to encourage metacognitive skills, students can write 

re� ectively about their predictions and what they 
learned from the reading.  They should consider the process as a whole.

Differentiation
English language learners may have di�  culty generating words related to the pictures, so it may help to have a list of words handy for them.  

To increase the challenge, the list might include words unrelated to the picture in addition to words 
relevant to the topic of study.  Below-level students 
will work best in the small-group setting.  Above-
level students will enjoy the challenge of the activity, particularly if they have a di� erent set of 
images related to the topic of study to work with.

Picture Prediction
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The Big Book of Holidays and Cultural Celebrations
by Suzanne Barchers
Grades K–5
Makes learning about holidays and cultural celebrations fun and engaging. These 
handy resources are filled with hands-on activities, fun facts, puzzles, crafts, and 
brainteasers. Each activity can be used in the classroom or at home.

8.5" × 11" • 280–296pp. + Digital Resources • $19.99 each

Grade ISBN Item
Grades K–2 978-1-4258-1046-7 51046

Grade ISBN Item
Grades 3–5 978-1-4258-1048-1 51048

Practice, Assess, Diagnose

180 Days of Geography 
Grades K–6 • Ages 4–12
Helps students improve their geographic background knowledge, critical-thinking 
and reasoning skills, map and spatial skills, and abilities in answering evidence-
based questions. The activities support the five themes of geography.

8.5" × 11" • 208–216pp. +  Digital Resources • $22.99 each

Grade ISBN Item
Kindergarten 978-1-4258-3301-5 28621
First Grade 978-1-4258-3302-2 28622
Second Grade 978-1-4258-3303-9 28623
Third Grade 978-1-4258-3304-6 28624

Grade ISBN Item
Fourth Grade 978-1-4258-3305-3 28625
Fifth Grade 978-1-4258-3306-0 28626
Sixth Grade 978-1-4258-3307-7 28627

Practice, Assess, Diagnose

180 Days of Social Studies 
Grades K–6 • Ages 4–12
Helps students learn and understand the four social studies disciplines: geography, 
economics, civics, and history.

8.5" × 11" • 208–216pp. +  Digital Resources • $22.99 each

Grade ISBN Item
Kindergarten 978-1-4258-1392-5 51392
First Grade 978-1-4258-1393-2 51393
Second Grade 978-1-4258-1394-9 51394
Third Grade 978-1-4258-1395-6 51395

Grade ISBN Item
Fourth Grade 978-1-4258-1396-3 51396
Fifth Grade 978-1-4258-1397-0 51397
Sixth Grade 978-1-4258-1398-7 51398

Understanding Elections
Grades K–5
Enhances history and civics programs by introducing and exploring elections. 
These books expose students to primary sources and promote critical-thinking 
skills. The lessons provide interactive opportunities through discussions, 
simulations, and extension activities.

8.5" × 11" • 112–120pp. • $15.99 each

Grade ISBN Item
Grades K–2 978-1-4258-1352-9 51352

Grade ISBN Item
Grades 3–5 978-1-4258-1353-6  51353

Social Studies Resources

Great 
Resource 

for the 2020 
Election!
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Symbols behind the page 
numbers represent the 
reading level range to help 
teachers differentiate 
instruction.

Grades 1–8 1.0–1.8 1.9–2.4 2.9–3.9 4.2–5.2

Grades 
4–12 1.5–2.2 3.0–3.5 4.5–5.2 6.5–7.2

Leveled Texts for Social Studies
Grades 1–12
Builds students' comprehension skills and confidence with these award-winning 
leveled books designed to fully engage and motivate students. Each book  
includes 15 passages, each written at four different reading levels. The symbols 
in the lower corner of each page represent the reading-level range to help teachers 
differentiate instruction.

8.5" × 11" • 144–152pp. + Digital Resources • $39.99 each

Title/Grade ISBN Item
American Biographies (Gr. 1–8) 978-1-4258-0894-5 50894
Symbols, Monuments, and Documents (Gr. 1–8) 978-1-4258-0896-9 50896
Early America (Gr. 4–12) 978-1-4258-0081-9 50081
Expanding & Preserving the Union (Gr. 4–12) 978-1-4258-0082-6 50082
The 20th Century (Gr. 4–12) 978-1-4258-0084-0 50084
World Cultures Through Time (Gr. 4–12) 978-1-4258-0083-3 50083

Active History
by Andi Stix and Frank Hrbek
Grades 4–8
Helps history come alive for students with easy-to-implement simulations. The 
simulations engage students as participants in groups to foster collaboration and 
communication. Each activity encourages students to think critically and creatively 
to make decisions and solve problems.

8.5" x 11" • 136–176pp. + Digital Resources • $19.99 each

Title ISBN Item
American Revolution 978-1-4258-1075-7 51075
Civil War 978-1-4258-1174-7 51174

Title ISBN Item
Ancient Egypt 978-1-4258-1173-0 51173

Hands-on History
Grades 3–8
Fosters engagement, teamwork, creativity, and critical thinking with hands-on 
lessons. Each book includes game-formatted activities to help teachers take 
an active approach to teaching while inspiring students to make their own 
explorations of history.

8.5" × 11" • 176–192pp. • $24.99

Title ISBN Item
American History 978-1-4258-0370-4 9049
Ancient Civilizations 978-1-4258-0369-8 9048

Title ISBN Item
Geography 978-1-4258-0383-4 9358
World History 978-1-4258-0382-7 9357

Social Studies Resources
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Trust Busting
A few companies wanted to run everything.  First, a company bought 

up the other companies in its business.  Then, it made trusts.  A trust is 

when one company runs everything.  So, in 1890, the Sherman Antitrust 

Act was made a law.  It said there could be no trusts.  It said there could 

be no monopolies (muh-NAWP-uh-leez) either.  A monopoly is when one 

company is in charge of all of an industry.  
Labor Unions 

Business owners gave workers low pay.  They made them work long hours.  The people worked in dirty and unsafe places.  So the workers started labor unions.  Workers in a labor union stood together.  They asked for what they needed.  If the owner did not listen, they went on strike.  If all the workers went on strike, the business could not run.  
In 1827, Philadelphia builders worked 12 hours a day.  It was too much.  They went on strike.  Other workers did, too.  It worked!  Unions  got a 10-hour workday for workers.  

Muckrakers Check Out  Big Businesses
Muckrakers were writers.  They looked into businesses.  They wrote about what they found.  One writer was Upton Sinclair.  He wrote about meat-packing plants.  There, people turned cows and pigs into food.  They worked in bad settings.  A grinder chopped up a man’s finger.  

His flesh went into the meat.  It was sent out for people to eat!  Mr. Sinclair let 

people know this.  People thought about how workers should be treated.  Labor 

unions grew stronger.  New laws passed.  Things got better for workers.  

Comprehension QuestionHow did machines change the textile business?
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Trust Busting

A few companies wanted to run everything.  First, a company bought 

up the other companies in its business.  Then, it made trusts.  A trust is 

when one company runs everything.  So, in 1890, the Sherman Antitrust 

Act was made a law.  It said there could be no trusts.  It said there could 

be no monopolies (muh-NAWP-uh-leez) either.  A monopoly is when one 

company is in charge of all of an industry.  

Labor Unions 

Business owners gave workers 

low pay.  They made them work long 

hours.  The people worked in dirty 

and unsafe places.  So the workers 

started labor unions.  Workers in a 

labor union stood together.  They asked 

for what they needed.  If the owner did 

not listen, they went on strike.  If all the 

workers went on strike, the business 

could not run.  

In 1827, Philadelphia builders 

worked 12 hours a day.  It was too 

much.  They went on strike.  Other 

workers did, too.  It worked!  Unions  

got a 10-hour workday for workers.  

Muckrakers Check Out  

Big Businesses

Muckrakers were writers.  They looked 

into businesses.  They wrote about 

what they found.  One writer was Upton 

Sinclair.  He wrote about meat-packing 

plants.  There, people turned cows and pigs 

into food.  They worked in bad settings.  A grinder chopped up a man’s finger.  

His flesh went into the meat.  It was sent out for people to eat!  Mr. Sinclair let 

people know this.  People thought about how workers should be treated.  Labor 

unions grew stronger.  New laws passed.  Things got better for workers.  

Comprehension Question

How did machines change the textile business?

SEP50081—Exploring the New World   21

#50084—Leveled Texts: The 20th Century 

© Shell Education

© Shell Education 

#50084—Leveled Texts: The 20th Century

21

The Industrial Revolution  

In the 1700s, a great change 

began.  The change started in Great 

Britain.  People stopped making things 

by hand.  Machines made things.  

Factories were built.  Banks opened.  

It was the Industrial Revolution (in-

DUHS-tree-uhl rev-uh-LOO-shuhn).  

Making things by machine changed 

the world.  

In America, steel was like gold.  

Why?  Steel can be made into almost 

anything.  Machines and ships are 

made of steel.  So are bridges and 

railroad tracks.  Trains move across 

land on steel.  The railroads made 

it easy to move goods.  Canals, or 

waterways, let boats move things, too.  

Machines changed the textile (TEKS-tile), or cloth, business.  Before this, people 

had spun thread.  They used the thread to weave cloth.  Then they made clothes.   

They did all this by hand.  They did it in their homes.  Now, machines did these jobs.  

The machines made things faster.  More goods were made.  The nation’s economy  

(ih-KAWN-uh-mee) grew.  The economy is based on the amount of goods and services 

a country makes.  The more goods made, the more the economy grew.  Businesses 

could charge less money for their goods.  So, more people could buy more things.  

People in other nations bought the things, too. 

Take Me to the Bank! 

Banks brought together people who save money 

and industrialists (in-DUHS-tree-uhl-istz).  These men 

owned companies.  People put their cash in banks.  

The banks paid them interest.  So, savers got money 

for putting their cash in the bank.  They earned one 

percent (1%).  The banks lent out the cash.  A man 

could use it to start or add to his business.  Later, he 

had to pay back the bank.  He gave back the cash.  

And he paid three percent (3%) interest.  So, the banks 

made money.  How?  They got more money back than 

they paid out in interest.  Banking helped the banks, 

the savers, and the business owners.

To get cash, or capital, some companies sold stocks.  Stocks are part 

ownership in a company.  Let’s say a person gave cash to a business owner for 

some stock.  Then, he owned a small part of the business.  That meant that he 

would get a little of the profits.  Profits are the money made by the business.SEP50081—Exploring the New World   21
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The Industrial Revolution  
In the 1700s, a great change 

began.  The change started in Great 
Britain.  People stopped making things 
by hand.  Machines made things.  
Factories were built.  Banks opened.  
It was the Industrial Revolution (in-
DUHS-tree-uhl rev-uh-LOO-shuhn).  
Making things by machine changed 
the world.  

In America, steel was like gold.  
Why?  Steel can be made into almost 
anything.  Machines and ships are 
made of steel.  So are bridges and 
railroad tracks.  Trains move across 
land on steel.  The railroads made 
it easy to move goods.  Canals, or 
waterways, let boats move things, too.  

Machines changed the textile (TEKS-tile), or cloth, business.  Before this, people had spun thread.  They used the thread to weave cloth.  Then they made clothes.   They did all this by hand.  They did it in their homes.  Now, machines did these jobs.  The machines made things faster.  More goods were made.  The nation’s economy  (ih-KAWN-uh-mee) grew.  The economy is based on the amount of goods and services a country makes.  The more goods made, the more the economy grew.  Businesses could charge less money for their goods.  So, more people could buy more things.  People in other nations bought the things, too. 

Take Me to the Bank! 
Banks brought together people who save money and industrialists (in-DUHS-tree-uhl-istz).  These men owned companies.  People put their cash in banks.  The banks paid them interest.  So, savers got money for putting their cash in the bank.  They earned one percent (1%).  The banks lent out the cash.  A man could use it to start or add to his business.  Later, he had to pay back the bank.  He gave back the cash.  And he paid three percent (3%) interest.  So, the banks made money.  How?  They got more money back than they paid out in interest.  Banking helped the banks, the savers, and the business owners.

To get cash, or capital, some companies sold stocks.  Stocks are part ownership in a company.  Let’s say a person gave cash to a business owner for some stock.  Then, he owned a small part of the business.  That meant that he would get a little of the profits.  Profits are the money made by the business.
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Teaching Social Studies Today
Second Edition
by Kathleen Kopp
Foreword by Alice L. Reilly
All Grades
Allows teachers to immediately implement best practices in social studies 
instruction with practical strategies. This book addresses effective ways to 
differentiate instruction, as well as how curriculum can be extended, accelerated, 
and enriched for the C3 framework.

7" × 9" • 208pp. • ISBN 978-1-4258-1210-2 • Item 51210 • $29.99

Think It, Show It Social Studies
Strategies for Communicating Understanding
by Gregory A. Denman
Foreword by Dylan Barth
Grades 3–8
Supports the teaching of writing in the social studies classroom and guides 
students to clearly explain their historical thinking through writing and speaking. 
Specific step-by-step strategies are provided for developing students’ clear, 
concise writing and discussion skills. Digital resources are provided to support 
instruction including student resources, rubrics, graphic organizers, and exemplar 
writing samples.

8.5" × 11" • 200pp. • ISBN 978-1-4258-1652-0 • Item 51652 • $45.99

Getting to the Roots of Social Studies Vocabulary
by Timothy Rasinski, Nancy Padak, Rick M. Newton, and  
Evangeline Newton
Levels 6–8
Expands students’ social studies vocabulary with fun roots-based approach. Each 
standards-based lesson provides tips on how to introduce the selected roots and 
offers guided instruction to easily implement the activities. 

8.5" × 11" • 192pp. + Digital Resources • ISBN 978-1-4258-0868-6 • Item 50868 • $19.99

Strategies for Building Academic Vocabulary  
in Social Studies
by Christine Dugan
Grades 1–8
Boosts students’ social studies vocabulary with effective, easy-to-implement 
strategies. This resource includes 25 research-based strategies, differentiation 
suggestions, assessment strategies, sample word lists, and more.

Notebook • 280pp. + Digital Resources • ISBN 978-1-4258-0130-4 • Item 50130 • $99.99

Social Studies Resources
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Figure 2.2—Tools and Technology of American Indians in Florida

Anchor Charts

Anchor charts combine the pretest and concept map ideas, inviting 

students to collaboratively generate ideas about a single topic.  To create a 

set of anchor charts, write subtopics or supporting questions on sheets of 

chart paper.  Then, post the charts around the room.  Divide the class into 

as many groups as there are charts, and ask each group to read and write 

American Indians 

in Florida

51652—Think It, Show It Social Studies 
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Chapter 3

Categories of Writing Purposes 

 • opinion, persuasive, and argumentative

 • informative/explanatory

 • narrative

 • descriptive

 • cause and effect

 • compare and contrast

Opinion, Persuasive, and Argumentative

Opinion pieces are where a writer aims to share his or her opinion, relying on feelings 

and stating what he or she thinks and why. In a persuasive piece, the writer aims to 

convince or persuade the reader to agree with his or her perspective by blending facts 

with opinion. Only the writer’s point of view is presented. Unlike persuasive writing, a 

formal argument addresses multiple sides of an issue. Writers aim to get readers to accept 

their sides by presenting claims and counterclaims. The piece relies on reasons and credible 

data that support the argument. Arguments are more formal and maintain objective 

third-person points of view.

Opinion Pieces

Opinion pieces will be an easy purpose for students to grasp, as the writing provides the 

reasons that support students’ opinions. The organization of the opinion is key to success of 

this writing purpose. The student must be given the structure with which they build their 

opinion pieces. First, students must introduce the topics they are writing about. Then, 

they provide the reasons that support their opinions in the bodies of the texts. Finally, 

they should include closing statements to their opinion pieces. You can follow the steps of 

this pattern with beginning students: opinion sentence, reason sentences, and summary 

sentence. 

Topic Question

Opinion 

Sentence

Summary 

Sentence
Reason Sentences

Making Connections:  

Who/What Am I?

#50868—Getting to the Roots of Social Studies Vocabulary 
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Name:  __________________________________________  Date:  _________________Base -crat, -cracy 

Lesson 2

Directions: Match each word in the first column with its speaker in the second column.

Word

Speaker

______ 1. bureaucracy  A. I am a person in charge of a small office and insist that 

people seek my approval before proceeding.

______ 2. gynecocracy  B. I am a stern dictator.

______ 3. aristocrat  C. I believe that our country’s laws should be based on a 

set of religious beliefs.

______ 4. plutocrat  D. I am the maze of government offices that make it hard to 

get anything done.

______ 5. bureaucrat  E. I am a government in which women have all the power.

______ 6. autocrat  F. I was born into a noble family with a lot of property and 

think that people like me make the best rulers.

______ 7. theocrat  G. I believe that people who make or have a lot of money 

deserve to control the government.

You Try It! Use one of the words bureaucratic, autocratic, or democratic in a sentence.

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

© Shell Education 
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 7. Allow students to share other forms of the word.  Then have volunteers share their 

original sentences.

In this sample lesson, students share the following forms of equality: equal, equivalent, 

and equitable.  A student also shares the following original sentence: Throughout 

history, many important men and women have fought for equality among all people, 

regardless of skin color, religion, or ethnic background.

 8. In conclusion, talk with students about the importance of knowing a word’s 

synonyms and antonyms, finding other forms of the word, being able to use the word 

in an original sentence, and drawing a visual picture to remember the word.  Ask 

students to write a brief response on the back of their diagrams.

Example

Synonyms: 

fairness, impartial

Antonyms: 

unfairness, favoritism, bias

Word: 
equality

Other Forms of Word: 

equal, equivalent, equitable

Sentence in Text: 

People must abandon 

prejudices and stereotypes 

in order for equality to be a 

reality in society.

Picture: Original Sentence: 

Throughout history, 

many important men 

and women have fought 

for equality among all 

people, regardless of skin 

color, religion, or ethnic 

background.

Differentiation

Above-Level Learners

Allow students to 

independently select a word 

that they find challenging.  

Encourage them to complete 

a Vocabulary Diagram 

independently.

English Language Learners

Work with a small group of 

students.  Focus on drawing 

a visual for the word to 

build students’ background 

knowledge.  When 

appropriate, have students act 

out the word to solidify their 

understanding.

Below-Level Learners

Work with a small group 

of students to complete 

portions of the diagram.  

Discuss familiar synonyms 

for the word to build students’ 

background knowledge.
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their students are acting out while sitting in groups or circles . Sometimes 

just getting them to pay attention and limiting their interactions is what 

is needed . Keep in mind that while rows of desks provide an advantage in 

keeping order, they leave little space for deep learning activities . 

If a great deal of instruction will be accomplished with the students 

working in small groups or with partners, then having them sit in 

clusters would be more conducive to that learning situation . This allows 

for conversations and group work to take place without having to move 

desks or chairs around . Normally, the optimum number for a group is 

three or four (Shindler 2009) . That number can be expanded or decreased 

depending on the activity planned . When the size of the group is large, 

there are often students who are not active participants, and they quickly 

become spectators (Slavin 1994) .

Figures 3 .4, 3 .5, and 3 .6 show different sample room arrangements . 

There are advantages and disadvantages to each . The key is to determine 

which feels appropriate for your classroom and the type of instructional 

activities that you typically implement . 

Figure 3.4 Sample Classroom Arrangement 1 (in Rows)
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Why is it important to have clear rules and standards of conduct?

What rules might you choose to incorporate in your classroom?

Once you have decided what the rules will be, post and teach them so that everyone knows exactly what is expected . Next, have students agree to the posted rules and consequences plan by actually signing an agreement on a large poster in the room, as well as signing a send-home copy or a copy that is kept in a folder . Sending the agreement home to families will help with parental/guardian collaboration and cooperation . Students must understand that rules are non-negotiable . In other words, when a rule is compromised, there will be a consequence per the agreement made the first days of school . Figure 4 .3 shows a sample rules agreement poster .

Figure 4.3 Sample Rules Agreement Poster

Novice and experienced teachers will want to keep these 
professional development resources close at hand! These 
research-based books detail classroom practices, approaches, 
and strategies to support today's rigorous standards. These books 
are perfect for staff development sessions and book studies.

All Grades

Effective Teaching in Today's 
Classroom 8-Book Set
978-1-4258-1727-5 • Item 51727 • $239.92

Classroom Management for Successful Instruction
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Teaching Social Studies Today,  
Second Edition
by Kathleen N. Kopp
Foreword by Alice L. Reilly
978-1-4258-1210-2
Item 51210
$29.99

Classroom Management for  
Successful Instruction
by J Thomas Roth
Foreword by Jim Fay
978-1-4258-1195-2
Item 51195
$29.99

Helping English Language Learners 
Succeed, Second Edition
by Carmen Zuniga-Dunlap
Foreword by Sonja Bloctner
978-1-4258-1188-4
Item 51188
$29.99

Fostering Writing in Today’s Classroom
by Richard Gentry, Jan McNeel, and Vickie 
Wallace-Nestler
978-1-4258-1190-7
Item 51190
$29.99

Integrating Technology into  
the Curriculum, Second Edition
by Kathleen N. Kopp
Foreword by Mike McQueen
978-1-4258-1192-1
Item 51192
$29.99

Teaching Mathematics Today, 
Second Edition
by Erin Lehmann
Forewords by Sharon Rendon and  
Diana Wilson
978-1-4258-1207-2
Item 51207
$29.99

Teaching Science Today,  
Second Edition
by Kathleen N. Kopp
Foreword by Alan McCormack 
978-1-4258-1209-6
Item 51209
$29.99

Differentiating the Curriculum  
for Gifted Learners, Second Edition
by Wendy Conklin
Foreword by Kristie Kraynak 
978-1-4258-1186-0
Item 51186
$29.99

Grades K–12 · Trim Size: 7" x 9" • Page Count: 160–256
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Culturally and Linguistically Responsive 
Teaching and Learning
Second Edition
Classroom Practices for Student Success
by Sharroky Hollie 
Foreword by Becky Allen 
All Grades
Supports culturally and linguistically diverse students with active learning 
strategies. This resource addresses the five pedagogical areas: classroom 
management, use of text, academic vocabulary, situational appropriateness, and 
learning environment.

7" × 9" • 304pp. • ISBN 978-1-4258-1731-2 • Item 51731 • $31.99

Strategies for Culturally and Linguistically 
Responsive Teaching and Learning
by Sharroky Hollie 
All Grades
Provides teachers with concrete strategies and effective tools to support 
instruction for students with culturally and linguistically diverse backgrounds with 
this timely resource.

Notebook • 336pp. + Digital Resources • ISBN 978-1-4258-1462-5 • Item 51462 • $99.99

Culturally and Linguistically Responsive  
Teaching and Learning
Authored and Narrated by field expert Sharroky Hollie
Length: 5 hours and 45 minutes
Abridged (includes additional resources)

Audiobook • ISBN 978-1-4938-8487-2 • Item 100431 • $31.99
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CLR Learning Environment Survey

Provide your colleague feedback on his/her CLR learning environment 

by rating its culturally responsiveness on two levels - quantitatively and 

qualitatively. Quantity is very simple. It is in place or not! Quality is more 

subjective and speaks to the level of responsiveness – creativity, presentation, 

and student friendliness.

Print Rich Environment

Is there a 70:30 ratio to authentic and commercially produced print rich items?  

Yes or No (circle one)

Rate the level responsiveness (creativity, presentation, and student friendliness)

Very Responsive  
Least Responsive

 5 4 3 2 1

Comments/Suggestions:

Learning Centers

Are a variety of learning centers present or is there is a space set up form 

them? Yes or No (circle one)

Rate the level responsiveness (creativity, presentation, and student friendliness)

Very Responsive  
Least Responsive

 5 4 3 2 1

Comments/Suggestions:

Culturally Colorful

Is the room spent with a variety of colors, culturally and/or school relevant? 

Yes or No (circle one)

Rate the level responsiveness (creativity, presentation, and student friendliness)

Very Responsive  
Least Responsive

 5 4 3 2 1

Comments/Suggestions:

Optimally Arranged

Is the room arranged optimally for movement, management, and presentations? 

Yes or No (circle one)

Rate the level responsiveness (creativity, presentation, and student friendliness)

Very Responsive  
Least Responsive

 5 4 3 2 1

Comments/Suggestions:

8

Moving from Theory to PracticeIf you were to take all the books, research articles, and 
presentations on culturally relevant teaching and put them in one 
area, you could probably fill up an average size hotel room from the 
floor to the ceiling. If you were then to take all the books, research 
articles, and presentations on the classroom practices of culturally 
relevant teaching, you would be lucky to fill up the bathroom. The 
literature on the theory of CLR far outpaces the research on the 
instructional practice and because of the lack of information on 
actual practice the approach overall has suffered. For practitioner-
oriented educators, it has remained too abstract, a good idea in 
concept, but not realistic for classroom use. For others, CLR is 
not results based enough, difficult to construct in the context of 
the classroom, and not student-focused.  Guaranteed attacks on 
CLR come in the form of questions about achievement data and 
exemplary classroom models. 

A great part of my inspiration to become engaged with the 
study of CLR was to defend it against those attacks. From what 
I saw initially, they were warranted, particularly in the lack of 
exemplary classroom models. By starting the Culture and Language 
Academy of Success (CLAS), a non-affiliated Kindergarten-8th 
grade charter school in Los Angeles, we, two colleagues, a team 
of outstanding teachers, and I, were able to create a school wide 
model of cultural and linguistic responsive pedagogy.  CLAS 
(www.cultureandlanguage.org) has become one of the few models 
in the nation to demonstrate what CLR looks like in practice and 
where instruction has been transformed by the use of strategies and 
the activities prescribed by the approach, based around a positive 
mindset about the student culture and language. As a bonus, CLAS 
has maintained high achievement data according to the California 
Standards Test and the Academic Performance Index, specifically 
in English/Language Arts when compared to the local district and 
the state. According to the California state report card on schools, 
known as the Academic Performance Index (API), CLAS scores an 
822 in its elementary school and a 728 for the middle school for 
2010. Nearly 60 percent of the students are advanced or proficient 

Responsive Management
Chapter 2

Protocol/Description Purpose
Most Effective 

Use(s)

Validated 
and Affirmed 

Cultural 
Behaviors

Think-Pair-Share

The teacher asks a question that 
students silently ponder. Students 
pair up to discuss their thoughts. 
Partners then share their responses 
either with other pairs or the entire 
group. Either way, to cultivate listening 
skills, each student explains his or her 
partner’s ideas.

Discussion Protocol

To quickly share, 
clarify, and 
generate ideas or 
answers about a 
topic or concept

To provide 
everyone with an 
opportunity to 
share ideas aloud 
when there is a 
strong desire to 
share

To allow students 
an opportunity 
to generate ideas 
before being asked 
to write and/or 
share with the 
entire class

Accessing prior 
knowledge

Sharing journal 
or quick write 
responses

Reviewing or 
summarizing 
information

Sociocentric

Cooperative

Relational

Three-Step Interview

Students pair up. The teacher poses a 
question. 

 1. Each student interviews his or 
her partner.

 2. Partners reverse roles. 

 3. Each student shares his or her 
partner’s response with another 
pair of students or the class.

Discussion Protocol

To have students 
ask and answer 
student-created 
questions 

To develop 
students’ thinking, 
listening, and 
questioning skills

Discussing and 
reviewing material 
or potential 
solutions to 
problems related to 
content information

Sociocentric

Cooperative

Sense of 
immediacy

Turn and Talk

Students are given a prompt and then 
asked to turn to their neighbors and 
share a comment/discuss the prompt. 
This typically takes only a few minutes.

Discussion Protocol

To think, listen, 
share, and discuss 
ideas and opinions

Processing 
or reviewing 
information for 
discussion, in any 
content area

Sociocentric
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Responsive Academic Vocabulary

Responsive Academic Vocabulary Overview

There are not many topics in education that find general agreement among educators. The 
importance of students increasing their academic vocabulary skills is one of the few, which 
is why I consider vocabulary another gatekeeper area for a specific instructional purpose in 
cultural responsiveness. Without increasing their academic vocabulary as they matriculate 
through school, students will struggle for academic success (Marzano and Pickering 2005). As 
educators—especially as practitioners—we all bear a responsibility for how students learn to 
“own words,” increasing their reading, writing, and speaking skills along with opportunities in 
all situations. Even though there is general agreement about the importance of vocabulary, I 
have discovered, albeit unscientifically, that the majority of teachers do not have a systematic 
way of teaching vocabulary. Further, those that do resort to the traditional methodology of—you 
guessed it—dictionary work. 

The point is that before we can discuss how to make vocabulary teaching responsive, we have to 
ensure that vocabulary instruction is occurring. To an extent, some vocabulary teaching is better 
than nothing. Fortunately, the Common Core State Standards assert that students will interpret 
words and phrases as they are used in a text, including how specific sentences, paragraphs, and 
larger portions of the text relate to each other and the whole (NGA and CCSSO 2010a). I 
strongly recommend that you have a baseline of vocabulary teaching in order to implement 
cultural responsiveness. In other words, if you are not teaching vocabulary on a regular basis, it 
may be difficult to practice cultural responsiveness.

This section is about how to make your 
vocabulary instruction responsive in three 
ways. First is to understand the overall 
validating and affirming aspect of the 
responsive approach, which is to honor the 
words that students bring from home and 
recognize that students are not blank slates 
when it comes to their word knowledge. 
Second is to equip students with the necessary 
skills for success, using research-based 
strategies students need to attack unfamiliar 
words. Third is to utilize developed tools for 
success—the personal thesaurus and personal 
dictionary—that help support validation, 
affirmation, and building and bringing. To begin this section, we will look at how all words are 
not equal. We will then examine research-based strategies for word acquisition and development 
of the personal thesaurus and personal dictionary. 

Expectations of Today’s Standards

Determine the meaning of domain-specific 
and general academic words or phrases in 
a text. 

Determine the appropriate figurative, 
connotative, and/or technical meaning of 
words and phrases as they are used in a 
text.

Analyze the impact of word choice on 
meaning and tone. 
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Responsive Management

Chapter

3

Understanding the Context  

Of all the identified CLR instructional categories, the use of movement is, undoubtedly, the one 

category where we grow multiple trees out of one seed. The frequent use of movement in the 

classroom accomplishes several teaching goals. First, whenever students move in class, it is 

culturally responsive for most of them. Second, movement activities build upon the voluminous 

brain-based research (Schiller and Willis 2008; Duman 2010) on kinesthetic learning (Park 

1997; Green 1999). The research is clear. When brain-body methods are utilized, long-term 

memory is increased (Tate 2010). Third, moving and interacting with classmates during a well-

structured instructional activity is simply fun and engaging. Similar to many of the protocols 

discussed in the previous chapter, many teachers are doing movement activities without realizing 

their multiple benefits. 

Most times, the activity should involve a structured conversation based on a certain type of 

prompt related to the content. Movement activities are quick in pace and in most cases take no 

longer than three to five minutes. Any classroom activity 

that employs movement increases the probability that 

students will have a positive response to the learning 

(Marzano 2007). Marcia Tate (2010) says that movement 

strengthens memory and decreases behavior problems but 

also makes teaching and learning fun. 

When looking specifically at the element of culture, 

Barbara Shade et al. (1997) remind us that cultural behaviors are the intellectual aspects of 

how we learn. Movement activities act as ways of perceiving and organizing information. 

The process for the student is twofold: perception and conceptualization. A CLR activity 

plays a role in the perception phase by tuning the student into the content being taught and, 

in the conceptualization phase, by helping the student organize the information. When used 

appropriately and strategically, movement activities can be used as scaffolds for rigorous 

content.

Considering the Research  

Current research supports the use of movement activities as a way to integrate culturally 

responsive teaching techniques into the classroom. The following studies represent a sample of 

relevant research supporting the use of movement activities to enhance engagement and create a 

culturally responsive classroom.

For CLR, a movement activity is 

having students walk or dance 

around the room with a specific 

instructional purpose in mind. 

Get Up, Stand Up 

Making Movement a Regular 

Part of Your Instruction  

81
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Learning Environments

�  65

Why is it important to have clear rules and 
standards of conduct?

What rules might you choose to incorporate 
in your classroom?

Once you have decided what the rules will be, post and teach them so 
that everyone knows exactly what is expected . Next, have students agree 
to the posted rules and consequences plan by actually signing an agreement 
on a large poster in the room, as well as signing a send-home copy or a 
copy that is kept in a folder . Sending the agreement home to families will 
help with parental/guardian collaboration and cooperation . Students must 
understand that rules are non-negotiable . In other words, when a rule is 
compromised, there will be a consequence per the agreement made the 
first days of school . Figure 4 .3 shows a sample rules agreement poster .

Figure 4.3 Sample Rules Agreement Poster

56

their students are acting out while sitting in groups or circles . Sometimes 
just getting them to pay attention and limiting their interactions is what 
is needed . Keep in mind that while rows of desks provide an advantage in 
keeping order, they leave little space for deep learning activities . 

If a great deal of instruction will be accomplished with the students 
working in small groups or with partners, then having them sit in 
clusters would be more conducive to that learning situation . This allows 
for conversations and group work to take place without having to move 
desks or chairs around . Normally, the optimum number for a group is 
three or four (Shindler 2009) . That number can be expanded or decreased 
depending on the activity planned . When the size of the group is large, 
there are often students who are not active participants, and they quickly 
become spectators (Slavin 1994) .

Figures 3 .4, 3 .5, and 3 .6 show different sample room arrangements . 
There are advantages and disadvantages to each . The key is to determine 
which feels appropriate for your classroom and the type of instructional 
activities that you typically implement . 

Figure 3.4 Sample Classroom Arrangement 1 (in Rows)
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8
Can I See an Example of This 
in Action?

At this point, an actual school-wide example might help us all see how 
all of the knowledge and skills on these pages can come to life in actual 
orchestrated practice. Read the following case study and contemplate the 
deliberations and actions by the leader to advance her initiative forward. 
While this example is not inclusive of all of the concepts in this book, 
it provides a realistic framework of how to layer in strategic support to 
help people not only embrace the necessary changes but put them into 
results-focused practice.

The Endeavor Elementary and Middle 
School: A Case Study

The First Year of Work
The Endeavor Elementary and Middle School, called EEMS from 

this point on, is a K–8 school in a suburban district with a diverse 
population of students. Several family languages other than English 
are spoken only in the homes, and the school rests in the middle of 
home and apartment complexes. Endeavor’s principal, Serena Hodges, 
has been there for five years and enjoys favorable relationships with 
the teachers and parents of the students. She has involved her faculty 
for years in their own student data analysis. For at least four years, 
a major concern in this analysis has been the widening achievement 

ChapterChapterChapter
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3Reflecting With Inquiry 
Teachers

In this chapter, you will meet 10 exceptional teachers with whom I have had the 
privilege of working. You will hear them describe their experiences with inquiry 
teaching—the joys, struggles, insights, fears, hopes, and dreams. I met some of these 
teachers while I taught at Middle College High School.

As part of a program I codirected at this high school, students wrote original plays 
based on subjects they studied, and at times during the year, toured them to other 
public schools. After 13 years of working with my colleagues at becoming an effective 
inquiry-and project-based teacher, I forgot the differences between classes at our school 
and those at most of the other schools in New York City. However, whenever we 
toured students’ plays, I would spend days in various classrooms at other schools and 
was reminded of the difference in level of engagement, understandings, creativity, and 
energy between those classes and ours. Since then I have taught at three universities 
where I have had the opportunity to visit countless numbers of classrooms and work with 
teachers throughout the country. Whenever I enter a classroom where teachers are moving 
towards inquiry teaching, I detect a certain atmosphere—that level of intellectual and 
emotional engagement and elation stemming from figuring out and negotiating ideas.

The Voices of Inquiry Teachers 
We first hear from David Nurenberg who for 14 years has been an English teacher 

in Concord, Massachusetts. His use of inquiry teaching has evolved during this period 
and, as you can see from his description of his classroom, he has thought deeply about his 
practice. After he reviews what inquiry teaching looks like, he reflects on the challenges 
he has faced using inquiry.

 • Andrea Egitto, who started as a fourth-grade teacher in an inner-city public 
school in the Brownsville section of Brooklyn, New York, explains how she 
was inspired to use inquiry teaching throughout her 15-year career. Currently, 
Andrea uses inquiry teaching in her first-grade classroom in Northampton, 
Massachusetts.

a “framework that addresses the needs of young people and helps to 
align and coordinate school programs and programming” (CASEL n.d.). 
CASEL has established five interrelated core competencies essential 
to the development of SEL skills: self-awareness, self-management, 
social awareness, relationship skills, and responsible decision-making 
(figure 1.1).

Few would argue against the value of instilling these types of skills 
in students. However, the methods and strategies implemented 
to cultivate such skills have become the subject of much debate. 
These are areas we will continue to explore in subsequent chapters 

HOMES AND COMMUNITIESSCHOOLS

CLASSROOOMS

SEL CURRICULUM AND INSTRUCTION
SCHOOL PRACTICE AND POLICIES

FAMILY AND COMMUNITY PARTNERSHIPS

SELF-
AWARENESS 

SELF-
MANAGEMENT 

SOCIAL 
AND 

EMOTIONAL 
LEARNINGSOCIAL

AWARENESS

RELATIONSHIP
SKILLS 

RESPONSIBLE
DECISION
MAKING

Figure 1.1
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The Synergy of Inquiry
Engaging Students in Deep Learning Across the Content Areas
by Paul Jablon
Foreword by Michelle Nye
All Grades
This resource helps teachers understand how to embed the inquiry process in their 
instruction across the content areas. Helps students learn vital inquiry tools for 
success outside of the classroom with stories and examples from real teachers 
across the grade levels.

8.5" x 11" • 272pp. + Digital Resources • ISBN 978-1-4258-1212-6 • Item 51212 • $39.99

Classroom Management for Successful Instruction
by J Thomas Roth
Foreword by Jim Fay
All Grades
Maintain a positive classroom environment by implementing the tips, 
suggestions, and strategies found in this resource. Topics such as the physical/
social classroom environment, disruptions, student engagement, and family 
communication are discussed.

7" x 9" • 168pp. • ISBN 978-1-4258-1195-2 • Item 51195 • $29.99

Orchestrating School Change
Transforming Your Leadership
by Michael Murphy
Foreword by Stephanie Hirsh
All Grades
This resource provides concrete examples and strong research models as well as 
practical applications that school leaders and administrators at any level can use 
to support the implementation of any strategic initiative. 

7" x 9" • 160pp. • ISBN 978-1-4258-1315-4 • Item 51315 • $29.99
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Creating Social and Emotional Learning 
Environments
by Amy Cranston 
Forewords by Bryan Cranston and Michael Funk
All Grades
Provide educators with an easy-to-use, comprehensive resource to support the 
pedagogy and research behind social and emotional learning (SEL). It combines 
leading research, practical classroom applications, and useful ideas to bridge many 
learning environments. The Mindful Moments allow teachers to reflect on their own 
experiences and make connections between the text and their teaching practices.

7" x 9" • 152pp. • ISBN 978-1-4938-8832-0 • Item 100743 • $29.99 New



Higher-Order Thinking Skills

Brain-Powered Strategies to Engage  
All Learners
by LaVonna Roth 
Foreword by Eric Jensen 
Grades K–8
Teachers will discover research-based, engaging strategies  
that provide insight into how students learn most effectively.  
This resource provides an alternative to standard worksheets 
while incorporating proven research to positively affect  
student achievement.

Notebook • 344pp. + Digital Resources • ISBN 978-1-4258-0772-6 • Item 50772 • $99.99

Strategies for Developing Higher-Order  
Thinking Skills
by Wendy Conklin and Jeanine Mantro 
Forewords by Stanley Pogrow and Lynda R. Williams 
Grades K–12
Helps students become 21st-century thinkers. This resource provides teachers 
with strategies to build every student’s mastery of high-level thinking skills. The 
strategies included will promote active learning and encourage students to analyze, 
evaluate, and create.

Notebook • 272–296pp. + Digital Resources • $99.99 each
Grade ISBN Item
Grades K–2 978-1-4258-0819-8 50819
Grades 3–5 978-1-4258-0820-4 50820

Grade ISBN Item
Grades 6–12 978-1-4258-0821-1 50821

Higher-Order Thinking Skills
to Develop 21st Century Learners
by Wendy Conklin 
Foreword by R. Bruce Williams 
All Grades
Gain a better understanding of the higher-order thinking skills that 21st-century 
learners need to possess. This book provides concrete examples of what effective 
strategies for higher-order thinking look like in each of the content areas.

7" x 9" • 184pp. • ISBN 978-1-4258-0822-8 • Item 50822 • $31.99
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Name__________________________________________ Date_____________________________Understanding BudgetsDirections: This sheet will help you keep track of your business spending.  Make changes 

to it as needed.
 1. Start‑up Costs
	 •	 List	the	things	you	will	need	to	run	your	business.		(For	example,	if	you	have	a	

lemonade	stand,	you	may	need	to	buy	things	such	as	lemonade	mix,	sugar,	cups,	

and a pitcher.)
	 •	 How	much	does	each	item	cost?		Find	out	and	write	the	cost	next	to	each	item.Items Needed

Cost

 2. Funding
	 •	 Where	will	you	get	this	money?		Do	you	have	money	already	saved?		Will	you	

need	a	loan	to	get	started?	  _________________________________________________________________________

  _________________________________________________________________________
 3. Plan for What You Make	 •	 Amount	I’ll	need	to	keep	business	going:	 ___________________________________

	 •	 Debts	to	pay:	 ____________________________________________________________
 4. From the Amount of Money That Is Left Over	 •	 Amount	(%)	I’ll	save:	 _____________________________________________________

	 •	 Amount	(%)	I’ll	donate	to	charity:	 __________________________________________

	 •	 Amount	(%)	I’ll	spend: ____________________________________________________

Budgets and Businesses

125

Management Techniques to Facilitate Higher‑Order Thinking

Managing a classroom can be one of the most difficult things 
teachers face, especially new teachers.  But even the most 

experienced teachers can use fresh ideas to make things run more 
efficiently.  On the following pages, different kinds of management 
ideas are discussed to help teachers make using higher-order thinking 
in their classrooms all that it can be.  Teachers can use curriculum 
compacting, anchor activities, cooperative learning, and varied 
grouping strategies to keep things fresh and to consistently challenge 
all their students.

Chapter 6

Grouping 
students is 

unfair.

All students should have to do the exact same work, even if some are more capable of doing more complex work.

How in the world can I keep track of groups when I have a hard-enough time keeping track of 
individual work?

When using cooperative groups, a few students end up doing all the 
work.
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Integrating the Arts/Technology
Strategies to Integrate the Arts in the Content Areas
All Grades
Uses the arts to inspire, engage, and motivate students to interact with content-
area materials to enhance their learning experience. These practical arts-based 
strategies help teachers integrate creative movement, drama, music, poetry, 
storytelling, and visual arts into content-area lessons.

8.5" × 11" • 256–280pp. + Digital Resources • $45.99 each
Content Area ISBN Item
Language Arts 978-1-4258-1090-0 51090
Mathematics 978-1-4258-1088-7 51088

Content Area ISBN Item
Science 978-1-4258-1086-3 51086
Social Studies 978-1-4258-1092-4 51092

Integrating the Arts Across the Content Areas
by Lisa Donovan and Louise Pascale 
All Grades
This engaging resource provides arts-based activities to use in language arts, 
mathematics, science, and social studies instruction. Teachers will gain a better 
understanding of why and how to use the arts to reach and engage students as 
well as to support the implementation of standards-based instruction.

7" x 9" • 224pp. • ISBN 978-1-4258-0845-7 • Item 50845 • $31.99

Creating a Google Apps™ Classroom
by Kyle Brumbaugh, Elizabeth Calhoon, Ramsey Musallam, 
Robert Pronovost, and Catlin Tucker 
All Grades
Provides both the beginner and the seasoned Google-using teacher with lessons 
and activities to use and share. Offers strategies to teach with Google Apps for 
Education™ and provides tips for using and navigating Google Apps™.

8.5" x 11" • 128pp. • ISBN 978-1-4258-1312-3 • Item 51312 • $21.99

Integrating Technology into the Curriculum
Second Edition
by Kathleen N. Kopp 
Foreword by Mike McQueen 
All Grades
With digital components becoming commonplace in the education world, 
educators must learn how to integrate technology into the classroom and step 
into the digital age of teaching. This updated, second edition resource provides 
teachers with classroom-tested ideas and resources to enhance instruction and 
help make the integration of technology a seamless process.

7" x 9" • 224pp. • ISBN 978-1-4258-1192-1 • Item 51192 • $29.99

Using Google Earth™
Bring the World Into Your Classroom
by JoBea Holt 
Levels 1–8
Highly engaging, easy-to-implement activities offer flexibility for authentic 
21st-century learning. Teachers will learn to use Google Earth and incorporate 
technology across the content areas. Step-by-step instructions are provided for 
integrating this technology into your social studies, science, mathematics, and 
language arts curriculum. 

8.5" × 11" • 256pp. + Digital Resources • $29.99
Level ISBN Item
Levels 1–2 978-1-4258-0824-2 50824
Levels 3–5 978-1-4258-0825-9 50825

Level ISBN Item
Levels 6–8 978-1-4258-0826-6 50826
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Description
A blank page can be daunting for any writer, especially young writers who are 

unsure of their abilities. Teach narrative writing slowly and use maps combined 

with media to get students thinking about their lives and their stories before they 

put pen to paper (or type their work). Once students have created maps detailing 

major events in their lives, they will feel more confident writing narrative pieces. Skills
	 •	 Create a map using Google Maps.	 •	 Add pins, text, and pictures to individual maps. 	 •	 Identify major events in one’s life and describe their significance.Ingredients
	 •	 personal digital pictures (optional)	 •	 Google Maps

Google Maps: My Life on a Map

	 •	 How to Create a Google Map (page 96)	 •	 How to Add Collaborators to a Google Map (page 97)
	 •	 How to Share a Google Map (page 98)	 •	 How to Add Pins to a Google Map (page 99)	 •	 How to Add Text to a Google Map (page 100)	 •	 How to Change Pins in a Google Map (page 101)
	 •	 How to Embed Multimedia Content into a Google Map (page 103)
	 •	 How to Draw Lines Between Locations in a Google Map (page 104)Directions

 1. Log into your Google account. 2. Navigate to the Google Maps website.  
http://maps.google.com

 3. Go to the gear menu and click My Places.
 4. Click Create New Map.
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High school students presenting their movement score 
documenting the character pathways of Sam Spade 
(Jacob’s Pillow Curriculum in Motion® residency).

Creative Movement in Social StudiesUse movement to explore the personal experience of people 
throughout history; for example, have students embody the 
emotions of being a slave on the Underground Railroad.  Ask 
students to create a word or phrase with symbolic movement to 
show particular aspects of a time period, such as the Civil War.  
Students could create short creative movement pieces about the 
forces at work during World War II, or the range of emotions 
triggered by a government policy.  “A dance of anger can be 
explosive…it can be passive anger twisting in on itself and being 
still and quiet” (Priscilla Harmel, pers. comm.).Have students use movement to represent processes, such as 

how an ear of corn makes its way from a farmer’s field to a bowl 
of cornflakes (Peggy Barnes, pers. comm.) or how mail makes its 
way from one address to another.  Have them create a flow chart 
and bring the process to life through movement.

DAA W IN NER 

AEP AWARD
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The connections between the ISTE-S and ISTE-T standard categories 

are evident . In order for students to use technology in a creative and 

innovative manner and apply critical thinking skills, teachers must develop 

the structure and provide the environment for this type of applied learning 

to occur . Brief examples of how this might look in the classroom are shown 

in Figure 2 .2 . Additionally, subsequent chapters provide substantial supports 

and examples that teachers can use both to improve their students’ learning 

experiences and to build their own technology-related competencies .Figure 2.2 Application of Standards for Teachers
Standard

Sample ActivityStandard 1:
Creativity and 
Inventiveness

Use software programs with text, visuals, animation 
and/or sound applications to create original multimedia 
vocabulary cards.

Standard 2: 
Exploring and Solving Real-World Problems

An eleventh grade biotechnology student in San Diego, 
California used DNA barcoding to help save endangered 
African wildlife. 

Standard 3: 
Reflection with 
Collaborative Tools

Take students on an organized nature hike with a digital 
camera. Working in groups, take pictures of: biotic or 
abiotic factors, examples of insects or non-insects, cloud 
formations, and tree leaves. Have students analyze their 
pictures to create a meaningful summary to share on a 
class website.Standard 4: 

Collaborative 
Knowledge 
Construction

Enter class data from a science experiment into one 
database and graph the class results. Have lab groups 
analyze and compare their individual, group, and class 
data.

ISTE-A (Administrators)
Teachers will be glad to know that ISTE outlines essential technology 

performance indicators not only for them, but also for their immediate 

supervisors . Ralph Waldo Emerson once said, “What you are speaks so 

loudly, I can’t hear what you are saying .” Administrators’ actions speak 

louder than their words . If school leaders expect teachers to learn about, 

embrace, and use technology as a means to improve student learning, they 

must demonstrate that they, too, are willing to learn about, embrace, and 
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Integrated English Language Development: 
Supporting English Learners Across the Curriculum
by Eugenia Mora-Flores 
Foreword by Jessica Villalobos 
Grades K–12
Enables teachers to support English learners in accessing, interpreting, using, 
and producing language across all content areas. Teachers will reflect on current 
teaching pedagogy and utilize specific strategies to teach academic language, 
differentiation, and comprehensible output.

7" x 9" • 176pp. • ISBN 978-1-4938-8831-3 • Item 100742 • $31.99
5

Chapter 1

What Is Integrated ELD?

Une force est nécesaire pour faire du travail. Toutes les fois qu’on utilise 
une force pour déplacer quelque chose, on travaille. Selon l’action et la 
force nécesaire, le travail peut être facile ou difficile. Au fil des ans, les gens 
ont inventé des machines pour les aider à faire le travail.

All content is replete with language. Take a moment to read the passage 
above. Were you able to read it? How were you able to read the text? What 
prior knowledge did you draw upon? Some of us might have relied on our 
foundational literacy skills such as decoding the text using knowledge of 
phonics (letters and sounds), or our knowledge of grammar and punctuation. 
When we are exposed to any content, be it through written text or oral forms 
of communication, we are immediately presented with language. Students in 

Helping English Language Learners Succeed
Second Edition
by Carmen Zuniga-Dunlap 
Foreword by Sonja Bloetner 
All Grades
Provides best practices and research-based strategies that support listening and 
speaking, vocabulary development, reading comprehension development, and 
writing development. This book includes tips and suggestions for integrating 
strategies into classroom instruction.

7" x 9" • 256pp. • ISBN 978-1-4258-1188-4 • Item 51188 • $29.99
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Semantic Feature Analysis (SFA)This strategy is another excellent tool for engaging students in critical 

thinking and academic language. As with analogies and open sorts, SFA 

provides a structure for students to promote thinking and practice speaking 

skills. It also provides a pattern or structure that is essential in scaffolding 

language for English learners. This strategy may be more appropriate for 

intermediate to advanced English language learners. It requires focused 

academic student discussion, as emphasized in the Common Core for 

English Language Arts Speaking and Listening Anchor Standards requiring 

students to compare and contrast, identify, justify, and support.This strategy is typically used in conjunction with a unit of study, and 

it offers opportunities for students to talk about and clarify understanding. 

The first step is for the teacher to select the most important words and decide 

on qualities or characteristics they may or may not share. These are placed 

on a grid: vocabulary words along the side and qualities or characteristics 

along the top. The teacher and students together decide which features 

are true or false and indicate this with a plus sign (+) or a minus sign (–), a 

process that requires focus and discussion. Figure 4.2 shows an example of 

such a grid, for the story The Three Little Pigs.
Figure 4.2 The Three Little Pigs Example

impatient hardworking playful wise lazy
wolf + – – – +
1st pig + – + – +
2nd pig + – + – +
3rd pig – + – + –“Can you give me an example from the story that shows why the first 

pig was lazy?” and “What makes you think the third pig was wise?” are just 

two examples of questions that can prompt discussion and student reference 

back to the text.

The example shown in Figure 4.3 demonstrates that it is possible to use 

this strategy for more sophisticated concepts and evaluation of characteristics 

or qualities. Instead of + and –, here A = Always, N = Never, and  

S = Sometimes are used.

Connecting Content and Language  
for English Language Learners
by Eugenia Mora-Flores 
Foreword by Lindsey M. Guccione 
Grades K–8
Puts research into practice and instructs English language learners with strategies 
that meet their needs in language development and literacy.

7" x 9" • 168pp. • ISBN 978-1-4258-0800-6 • Item 50800 • $31.99

Strategies for Connecting Content and Language  
for English Language Learners
by Eugenia Mora-Flores and Angelica Machado 
Grades K–12
Empowers teachers with the knowledge and guidance they need to create the rich 
and rigorous learning environment all students deserve. Looks at language from a 
holistic perspective—listening, speaking reading, and writing—that is integrated in 
complex ways as students access information and share their thinking.

Notebook • 320-336pp. + Digital Resources • $99.99 each
Content Area ISBN Item
Language Arts 978-1-4258-1202-7 51202
Mathematics 978-1-4258-1203-4 51203

Content Area ISBN Item
Science 978-1-4258-1204-1 51204
Social Studies 978-1-4258-1205-8 51205
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Academic Language OutputMany of the SDAIE strategies we have learned and use can 
often be used as ELD strategies as well (refer to Chapter 6).  
When an instructional strategy is used to help content become 
comprehensible to students—that is, for students to make meaning 
of the information—you are presenting SDAIE.  When you are 
using a strategy to provide students with an opportunity to develop 
academic language—that is, to use language to share what they 
have learned orally or in writing—it is an ELD strategy.  Figure 
3.2 demonstrates how integrating strategies can result in making 
content comprehensible as well as helping students develop 
academic language.  

Fig. 3.2  The Outcome of Incorporating Instructional Strategies
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Activities for English Language Learners Across 
the Curriculum
by Stephen A. White 
Grades K–5
Featuring activities to help students improve their English skills, this 
resource includes lessons that can be modified based on the students’ 
levels of language proficiency.

8.5" x 11" • 136pp. + Digital Resources • ISBN 978-1-4258-0203-5 • Item 50203 • $24.99

Building Academic Language through 
Content-Area Text
Strategies to Support English Language Learners
Second Edition
by Erica Bowers and Laura Keisler 
Grades 1–8
This must-have resource integrates academic language strategies that are 
designed specifically for English language learners to support content-area 
reading of informational text. Each strategy features examples for different 
grade levels and content areas.

8.5" x 11" • 200pp. + Digital Resources • ISBN 978-1-4258-0631-6 • Item 50631 • $31.99

Science for English Language Learners
Developing Academic Language Through 
Inquiry-Based Instruction
by Dolores Beltran, Eugina More-Flores, and Linda Sarmiento 
Foreword by Alan J. McCormack 
All Grades
Cultivates students’ language abilities in science while developing their 
content knowledge and employing the 5E instructional model.

7" x 9" • 352pp. • ISBN 978-1-4258-0859-4 • Item 50859 • $29.99

©Shell Education 
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Schema and Vocabulary Building

Quick-Draw/Quick-Write  (cont.)
Below are examples of how this strategy can be incorporated in a lesson.

Grades 1–2

Text Topic: Plants
Example: Before reading a nonfiction book about plants, students are asked to draw a picture 

to show what they know about plants.  Additionally, students are provided with a word bank 

(e.g., plant, leaf, roots, petal, grow) to use when writing.  For example, a student’s Quick-Write 

reads Every plant has roots.  As it grows, so do the roots.  Sometimes a leaf may sprout.

Grades 3–5

Text Topic: European ExplorersExample: Before beginning a chapter on European explorers, students are asked to draw a 

picture that represents what they know about the topic.  After a few minutes, students do a 

Quick-Write about their pictures.  Additionally, students are provided with a word bank (e.g., 

Europe, overseas, exploration, trade, expedition) to use when writing.  After a few minutes, 

students are asked to share their writing with a partner.  For example, a student writes the 

following: Many European explorers went on expeditions.  Because they wanted to come to 

America, they traveled overseas.

Grades 6–8

Text Topic: Early CivilizationExample: Before beginning a unit on early civilization, students are asked to draw a picture 

that represents what they know about the topic.  After a few minutes, students do a Quick-

Write about their pictures.  Additionally, students are provided with a word bank (e.g., Egypt, 

India, Mesopotamia, trade, economy) to use when writing.  After a few minutes, students are 

asked to share their writing with a partner.  For example, a student writes the following: Trade 

was very important during the Early Civilization period.  Many countries such as Egypt and 

India had different goods to offer to other countries.

Strategies for the Classroom (cont.)
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chapter

Activating Language  Through Engage

You May Wonder:
	 •	 What	do	I	need	to	think	about	when	designing	an	engaging	science	activity	for	English	language	learners?	 •	 In	what	ways	can	I	support	the	development	and	understanding	of	language	and	science	in	Engage?	 •	 How	can	I	assess	students’	language	and	prior	knowledge?

T he	following	chapters	guide	the	teacher	through	a	professional	
inquiry	 into	 the	 5E	 model	 as	 a	 vehicle	 for	 supporting	
the	 English	 language	 development	 of	 English	 language	

learners.	 To	 that	 end,	 carefully	 selected	 classroom	 instructional	
scenarios	 that	 capture	 the	 best	 of	 teacher	 decision	 making	 and	
ELD	practices	 are	 embedded	 in	 inquiry-based	 science	 instruction.	
Each	chapter	presents	a	stage	of	the	5E	model	through	the	lens	of	
second-language	 development	 with	 in-depth	 discussion	 of	 ELD	
instructional	 features	 and	 strategies.	 Each	 chapter	 closes	 with	 a	
discussion	of	ELL	assessment	practices	for	the	stage	and	a	summary	
of	 tips	 for	 implementing	 the	 stage	 with	 ELLs.	 A	 final	 reflective	
section	 guides	 the	 reader	 through	 a	 series	 of	 questions	 that	 will	
support	instructional	planning	for	each	stage.

4

English Language Learners

Visual Communication

Reading Writing Viewing Responding

Teaching Visual Texts Every day, we are faced with thousands of images as we navigate our lives out 

of school. We are bombarded with a high volume of images, but that does not 

imply we know how to make sense of the visual texts that come our way. Many of 

us can navigate a map, follow steps in a diagram, or comprehend information on a 

billboard. In addition, digital texts almost always include visuals, and many of our 

students are masters at visual-based social media, including locating and creating 

memes to express emotion and information in efficient ways. But most of us interact 

passively with the powerfully visual messages, without focused attention. In a world 

where students’ interactions with visual texts continue to grow, they will need new 

skills and strategies to bring to experiences (Serafini 2012).Communication has shifted from reading words on a page to navigating a 

wide range of text sources in a world that is overwhelmingly visual in nature. 

Now, being literate must include the ability to analyze and create through visual 

communication. Messages are perceived to be incomplete without visuals, and 

therefore, we must expand our definitions of literacy and what it means to be 

literate. Literacy learning is no longer limited to reading, writing, listening and 

speaking; we must include visual communication.Literacy researchers have long acknowledged the role of visuals in the language 

arts. The Standards for the Language Arts, jointly published by the International 

Reading Association and National Council of Teachers of English in 1996, refer to 

7

© Shell Education  

51770—Get the Picture  |  Teaching Visual Texts 

SECTION

01 Get the Picture: Visual Literacy in  
Content-Area Instruction
by Marva Cappello and Nancy T. Walker
Foreword by Diane Lapp
Grades K–3
Equip teachers with innovative strategies to help students “read” and 
comprehend visuals such as images, charts, graphics, and multimedia texts 
across the content areas. This resource provides tools and techniques, sample 
lessons, and suggested visuals to use in the classroom to develop literacy 
skills and higher-order thinking.

224 pp. • ISBN 978-1-4938-8080-5 • Item 51770 • $45.99 
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School-to-Home
Reading Bundles
Grades K–6 • Ages 4–12
Gets students excited about reading. These 4-book 
sets include one fun daily practice workbook and 
three engaging books to practice reading and build 
comprehension skills.

High-Frequency Words Bundles
Grades K–2 • Ages 4–8
Makes learning to read fun. These 4-book sets 
include one daily practice workbook and three 
colorful books that allow young readers to practice 
high-frequency words.

Grade K
978-1-6449-1226-3
Item 109745
$39.46

Grade 1
978-1-6449-1227-0
Item 109746
$39.46

Grade 2
978-1-6449-1228-7
Item 109747
$40.96

Grade K
978-1-4258-1682-7
Item 51682
$40.96

Grade 1
978-1-4258-1683-4
Item 51683
$40.96

Grade 2
978-1-4258-1684-1
Item 51684
$46.96

180 Days of Reading 
for 2nd Grade

Math Bundles, Second Edition
Grades K–6 • Ages 4–12
Explores math in new ways. These 4-book sets 
include one daily practice workbook and three 
books that show how math is used every day 
outside of the classroom.

Grade K
978-0-7439-7388-5
Item 118386
$49.96

Grade 1
978-0-7439-7389-2
Item 118387
$52.96

Grade 2
978-0-7439-7390-8
Item 118388
$55.96

Grade 3
978-0-7439-7391-5
Item 118389
$55.96

Grade 4
978-0-7439-7392-2
Item 118390
$55.96

Grade 5
978-0-7439-7393-9
Item 118391
$55.96

Grade 6
978-0-7439-7394-6
Item 118392
$55.96

180 Days of Math for 
1st Grade

Grade 3
978-1-4258-1685-8
Item 51685
$52.96

Grade 4
978-1-4258-1686-5
Item 51686
$55.96

Grade 5
978-1-4258-1687-2
Item 51687
$58.96

Grade 6
978-0-7439-7395-3
Item 118393
$58.96

New

SC
H

O
O

L-TO
-H

O
M

E R
ESO

U
R

C
ES

45



School-to-Home

Reading, Writing, and Math Bundles
Grades K–6 • Ages 4–12
Motivates students to build essential skills. These bundles include three fun daily practice workbooks to help improve reading, 
comprehension, critical-thinking, grammar, writing, and math fluency skills.

Grade K
978-1-4938-2589-9
Item 24589
$67.99

Grade 1
978-1-4938-2590-5
Item 24590
$67.99

Grade 2
978-1-4938-2591-2
Item 24591
$67.99

Grade 3
978-1-4938-2592-9
Item 24592
$67.99

Grade 4
978-1-4938-2593-6
Item 24593
$67.99

Grade 5
978-1-4938-2594-3
Item 24594
$67.99

Grade 6
978-1-4938-2595-0
Item 24595
$67.99

Social Studies Bundles
Grades K–6 • Ages 4–12
Explore all disciplines of social studies. 
These 4-book sets include one daily practice 
workbook and three social studies books to build 
comprehension and content knowledge.

Grade K
978-0-7439-7396-0
Item 118394
$52.96

Grade 1
978-0-7439-7397-7
Item 118395
$52.96

Grade 2
978-0-7439-7398-4
Item 118396
$55.96

Grade 3
978-0-7439-7399-1
Item 118397
$55.96

Grade 4
978-0-7439-7400-4
Item 118398
$55.96

Grade 5
978-0-7439-7401-1
Item 118399
$58.96

Grade 6
978-0-7439-7402-8
Item 118400
$57.96

51396—180 Days of Social Studies © Shell Education
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Week 19
DAY

Name: _____________________________________________  Date: _____________________

G
eo

g
ra

p
hy

4

Directions: Look at the map, and answer the questions. 

3.  The United States has many geographical features.  Which would be the hardest to fight in: 
water, forest, swamp, or mountain?  Why?

 ______________________________________________________________________________

 ______________________________________________________________________________

 ______________________________________________________________________________

1. Where are most of the Union states located?

 a. in the South

 b. in the middle

 c. in the Southeast

 d. in the Northeast and West

Union States Confederate 
States

Border 
Union States

 Territories 

N

W E

S

NW

SW

NE

SE

 a. in the West

 b. in the South

 c. in the North

 d. in the middle

2. Where are the border states located?

Union and Confederate States During the Civil War

180 Days of Science 
for 4th Grade

Science Bundles
Grades K–6 • Ages 4–12
Make learning about science fun. These 4-book 
sets include one daily practice workbook and three 
intriguing books to build science content knowledge.

Grade K
978-0-7439-7403-5
Item 118401
$52.96

Grade 1
978-0-7439-7404-2
Item 118402
$52.96

Grade 2
978-0-7439-7405-9
Item 118403
$55.96

Grade 3
978-0-7439-7406-6
Item 118404
$55.96

Grade 4
978-0-7439-7407-3
Item 118405
$55.96

Grade 5
978-0-7439-7408-0
Item 118406
$55.96

Grade 6
978-0-7439-7409-7
Item 118407
$59.96

Waves travel in patterns.  The top of a wave is the crest, and the bottom of a wave 
is the trough.  The amplitude of a wave is the distance from the middle to the crest.  
The wavelength is the distance between a point on one wave and the same point on 
the next. 

Directions: Read the text, and study the diagram.  Then, answer the questions.

 1. The amplitude is the distance from the  of the wave to the crest.

a. trough

c. crest

b. middle 

d. wavelength

 2. The distance between one trough to the next is the  .

a. wavelength

c. trough

b. amplitude

d. crest

 3. To measure wavelength, could you measure from the middle of one wave to the crest of 
the next?  Why or why not?

 ______________________________________________________________________________

 ______________________________________________________________________________

4. Can the amplitude be measured from one trough to the next?  Why or why not?

 ______________________________________________________________________________

 ______________________________________________________________________________

amplitude

wavelength

crest

trough

Physical Science

© Shell Education 51410—180 Days of Science 115

Name:  ____________________________________________  Date:  ____________________

DAY
Week 9

 ____________________

DAYDAY
Week 9Week 9

DAY
Week 9
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School-to-Home

Conquering the Grades
Grades Pre•K–5 • Ages 3–11
These fun workbooks provide standards-based activities to develop students’ 
skills in reading, word study, language, writing, mathematics, social studies, and 
science. Great for use in the classroom or at home, giving students extra practice to 
strengthen key grade level skills with fun and colorful activity pages. Each workbook 
includes parent tips and suggestions for family activities.

8.5" x 11" • 168pp. • $19.99 each
Grade ISBN Item
Pre-Kindergarten 978-1-4258-1714-5 51714
Kindergarten 978-1-4258-1619-3 51619
First Grade 978-1-4258-1620-9 51620
Second Grade 978-1-4258-1621-6 51621

Grade ISBN Item
Third Grade 978-1-4258-1622-3 51622
Fourth Grade 978-1-4258-1623-0 51623
Fifth Grade 978-1-4258-1624-7 51624

Directions: Read the statements about earthquakes.  Write F if  the 
statement is a fact.  Write O if  the statement is an opinion.

1  ______ About 50,000 
earthquakes happen 
every year.

2  ______ I get scared 
during earthquakes.

3  ______ It’s important 
to have a safety 
plan for when an 
earthquake hits.

4  ______ Most earthquakes 
go unnoticed.

5  ______ Sometimes, 
aftershocks 
happen after a big 
earthquake hits.

6  ______ Scientists measure 
the magnitude of 
earthquakes with 
seismometers.

7  ______ People prefer to 
have earthquakes 
at night.

8  ______ Earth’s moving 
plates are what 
cause earthquakes.

51622—Conquering the Grades © Shell Education56
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4 Directions: Look at the example.  Then, solve the problem.

A family takes a road trip and drives a total of  2,500 kilometers.  The 
family leaves home and drives 746 kilometers the first week.  By the end of 
the second week, the family has driven a total of  1,894 kilometers.  How 
many kilometers does the family drive during the third week?

Week 1: 

746 kilometers

Week 2: 

1,894 kilometers

Week 3: 

2,500 kilometers

Example: Kato wants to climb a mountain that is 15,000 feet above 
sea level.  At the first stop, he climbs to 3,898 feet.  At the second 
stop, Kato is 8,945 feet above sea level.  How much farther must he 
climb to reach the top of  the mountain?

9  9

4 10 10 10

15,000

− 8,945

6,055 feet

Stop 1: 

3,898 ft .

Stop 2: 

8,945 ft .

Stop 3: 

15,000 ft .

© Shell Education 51623—Conquering the Grades 45
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Directions: Trace.

A A A A A 

a a a a a a 

Directions: Write the letter Aa.

Aa 

Directions: Say and trace.

apple 
hat 

 Aa 

51714—Conquering the Grades © Shell Education22

L
e
tt

e
rs

UNIT 

2

3rd Grade 4th Grade Pre-K

Conquering the Grades Bundles
Grades Pre•K–5 • Ages 3–11
These 4-book sets include one practice workbook 
and three engaging books to build key grade level 
skills for review and to get ahead.

Pre-Kindergarten
978-1-4938-8784-2
Item 100707
$37.96

Kindergarten
978-1-4938-8785-9
Item 100708
$46.96

First Grade
978-1-4938-8786-6
Item 100709
$46.96

Second Grade
978-1-4938-8787-3
Item 100710
$51.96

Third Grade
978-1-4938-8788-0
Item 100711
$52.96

Fourth Grade
978-1-4938-8789-7
Item 100712
$52.96

Fifth Grade
978-1-4938-8790-3
Item 100713
$52.96

Directions: Some animals are wild.  Other animals are pets.  What 
makes an animal a pet?  Write the characteristics of  pets in the 
outer bubbles.

Pet Characteristics 

© Shell Education 51622—Conquering the Grades 71
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Conquering the 
Grades for 3rd Grade

+−×=
Directions: Read the text, and answer the questions.

The Parade
Mark and Pam love to dress up.  “We should have 

a parade!” says Mark.

Mark and Pam ask Kim and Lee to 
help.  They bring their dogs along.

Mark says, “We can have a pet 
parade instead!”

Lee puts a cowboy hat on his dog.  
Kim dresses her dog in a clown hat 
and skirt.  Pam puts bunny ears on her 
cat.  Mark puts his cat in a stroller.  The 
parade is a lot of fun!

1 What do Mark and 
Pam love to do?
A go on hikes
B dress up
C take naps

2 Who helps Mark 
and Pam?
A the dogs
B Kim and Lee
C the pets

3 Who gets dressed up?
A Lee
B the pets
C Pam

4 Which pet is dressed 
like a rabbit?
A Lee’s dog
B Kim’s dog
C Pam’s cat

51620—Conquering the Grades © Shell Education22
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School-to-Home
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#51553—Summer Blast

Appendix A

Directions: Use these cards with the Family Charades game 

on page 32.

adding and subtracting 

numbers

participating in a 

spelling bee

visiting the school library
teaching a classroom 

of children

playing at recess running a race in gym class

reading your favorite book
eating lunch in the 

school cafeteria

playing an instrument working on the computer

Action Cards

Summer Blast
Grades K–5 • Ages 4–11
These workbooks focus on reviewing the key skills and objectives children just 
learned and introduces new skills they’ll need for the next grade. They will practice 
grammar, reading comprehension, writing, math facts, word problems, critical 
thinking, and more with fun and colorful activities pages.

8.5" × 11" • 128pp. • $14.99 each
Grade English ISBN English Item Spanish ISBN Spanish Item
Kindergarten 978-1-4258-1550-9 51550
First Grade 978-1-4258-1551-6 51551 978-1-4258-3957-4 86126
Second Grade 978-1-4258-1552-3 51552 978-1-4258-3958-1 86127
Third Grade 978-1-4258-1553-0 51553 978-1-4258-3959-8 86128
Fourth Grade 978-1-4258-1554-7 51554 978-1-4258-3960-4 86129
Fifth Grade 978-1-4258-1555-4 51555 978-1-4258-3961-1 86130

Learn-at-Home STEM Bundles
Grades K–5 • Ages 4–11
Students will continue to learn all summer long or anytime with resources that include fun and engaging activities to 
prepare them for upcoming grade work.

Summer Science Bundles
Grades K–5 • Ages 4–11
Reinforce what students learned during the past school year and prepare them for the upcoming grade. These 4-book sets include one 
Summer Blast workbook and three science related books to build comprehension and science knowledge.

STEM with Parent Guide – These 5-book sets include one Summer Blast workbook, three STEM related books, and one Parent Guide.

STEM without Parent Guide – These 4-book sets include one Summer Blast workbook and three STEM related books.

Grade K
978-1-4258-1664-3
978-1-6429-0849-7
Item 51664 • 103848
$48.95

Grade 1
978-1-6429-0713-1
978-1-6429-0715-5
Item 103723 • 103725
$51.95

Grade 2
978-1-6429-0714-8
978-1-6429-0716-2 
Item 103724 • 103726
$51.95

Grade 3
978-1-4258-1667-4
978-1-6429-0717-9 
Item 51667 • 103727
$49.95

Grade 4
978-1-4258-1668-1
978-1-6429-0718-6 
Item 51668 • 103728
$52.95

Grade 5
978-1-4258-1669-8
978-1-6429-0719-3 
Item 51669 • 103729
$51.95

Grade K
978-1-4258-1670-4
Item 51670
$38.96

Grade 1
978-1-6449-1229-4
Item 109748
$41.96

Grade 2
978-1-6449-1230-0
Item 109749
$41.96

Grade 3
978-1-4258-1673-5
Item 51673
$39.96

Grade 4
978-1-4258-1674-2
Item 51674
$42.96

Grade 5
978-1-4258-1675-9
Item 51675
$41.96

Grade K
978-1-4258-1676-6
Item 51676
$38.96

Grade 1
978-1-4258-1677-3
Item 51677
$38.96

Grade 2
978-1-4258-1678-0
Item 51678
$38.96

Grade 3
978-1-4258-1679-7
Item 51679
$39.96

Grade 4
978-1-4258-1680-3
Item 51680
$42.96

Grade 5
978-1-4258-1681-0
Item 51681
$41.96

Spanish 
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2nd Edition

38, 43
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Century Learners

41
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28
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15
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14
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2nd Edition
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“I love how the activities ‘hit’ so many areas.
The fun and engaging resources can easily be 
integrated into my classroom.”
— Middle School Teacher, Texas

“Guided Math helps close gaps, it’s an excellent 
tool for all type of student to be successful. I love 
that the prep time is minimal.”  
— Second Grade Teacher, Texas

“The Interactive Notebook is a fun way 
to keep students engaged and hold them 
accountable for their work.”  
— Middle School Teacher, Alabama
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{ }

{ }

“In this engaging, conversational work based on his immensely popular Book-in-a-
Day workshops, Newbery Award winner Alexander invites teachers to use poetry 
to invigorate their writing instruction. Interwoven throughout are tips, questions, 
sidebars in which Alexander and educators share their experiences teaching 
poetry, and more. Teachers will be eager to try out the workshops and transform 
their students into published authors. Essential for writing teachers, and anyone 
wanting to breathe new life into a writing program.” 
— School Library Journal

"...This book is like a recipe to how to use any publisher program, 
material, resource, or math tasks lifted off the web with depth. How to 
facilitate discourse with students. Ideas and strategies any teacher can 
implement into his or her classroom starting tomorrow...Every school and 
every teacher needs this book!"
 — Math Coach and Consultant
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